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CHEROKEE SYLLABARY
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SounDs REPRESENTED By VOWELS

a, as a in father, or short as a in rival 0, as o 1 note, approaching aw in law
e, as a in plate, or short as e in met u, as oo in fool, or short as u in pull
1, as 1 in pique, or short as 1 in pit v, as 1 in but, nasalized

CONSONANT SOUNDS
‘g’ 15 nearly as in Enghish, but approaching ‘k’. “d’ nearly as in English, but approaching to t.
‘h, *k,” °L” *m,” *n,” °q,” °s,” “t,” “w,” and “y’ as in English. Syllables beginning with ‘g’ except
‘ga’ have sometimes the power of ‘k.” “go,” ‘du,” and ‘dv’ are sometimes sounded ‘to,” “tu,” and
‘tv,” and syllables written with “tl’ except ‘tla’ sometimes vary to ‘dl.’
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Block 1 - DE/A

This semester will introduce following categories:

e Introduction e Fishing e Fields

e Elicitation e Farming e Qutside

e Descriptors e Hunting e Town

e Doing ® Seeing e Community
e Body e Hearing e Store

e Handling e Tasting - e Living Room
e Working Smelling e Bedroom

e Talking e Touching e Kitchen

e Playing e Woods e Bathroom

Pronouns Emphasized: I, You, He/She
Tenses Emphasized: Present, Remote Past, Future Progressive, Infinitive

This is a suggested timeline. Each cohort, each semester, and each Speaker/Teacher team will go at their own
pace.

In our first semester, or DEJ3, we will explore locally important phrases. As you can see from the list above, you
will gain the skills necessary to talk about yourself, basic everyday activities, your senses, location-based
activities and experiences, and objects and locations that you are likely to encounter on a daily basis. Future
semesters will add more categories to your skill set and give you increasing mastery and precision. We
recommend that you avoid getting ahead of yourself and trust this system to take you to fluency. Over the next
24 months, you will be exposed to as many as 10,000 target phrases and thousands of additional context specific
phrases.

The general approach to Block 1 is largely an Acquisition Focused approach. As Zero Language learners on day
one, you need to build your vocabulary in order to receive more advanced and dynamic lessons later. Many of
the activities both in the classroom and in this Module are simplistic and repetitive, but they lay the foundation
for long-term growth.

Block 1 also moves a little slower in the first 3 Lessons, allowing more time to learn classroom etiquette, key
cultural practices, and familiarity with the style and flow of the Module.

Throughout this Block, you are encouraged to master consistent and appropriate tenses and pluralization as well
as the target words themselves. Each verb and noun set will be reviewed through spaced repetition and activity
centric lessons. Some topic sets are focused on the expansion of basic verbs into deeper forms to convey more
specific meaning, while other topics might be more content rich and cover more terms but have less depth.

Language mastery is comprised of Listening Comprehension, Spontaneous Production, Prepared or Practiced
Language, and Critical Creative Language usage.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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What are these Modules?

These Modules break Cherokee language down into small Lessons and even smaller parts. Each part will contain
roughly 5-12 “Terms”. A term can be a noun (person, place, thing or idea), a verb (an expression of an action,
occurrence, or state of being, or it can be other phrases and expressions that function like modifiers, adjectives,
or adverbs.

These Terms are then used in Sample Sentences so that you can see them used in context. Because Cherokee is
a language that builds many pieces together to form a single phrase (call polysynthetic), some Terms are also
complete thoughts or complete sentences.

Each Lesson Part will offer these Terms and Sentences in a Grid format. The Line #s in these grids refer to a
unigue numerical code that is used in your Modules, your Speaker/Teacher’s Modules, the Online Database
used for these Modules, and all related material. In the Online Database, these lines are presented in pairs. The
first line of the pairs is the Term, the second line is the Sample Sentence. Future lines may be added as
additional sentences are added to further clarity.

After each Table, you will see some notations on what is in that table. These notations are meant to be simple
explanations of what is in that Table, references to previous material, and occasionally references to Cherokee
Structure sections. These notation sections are meant to provide comprehension that is based only on what
you have acquired so far. This means that later Lessons might provide contradictory information because you
will then have more language to understand more complex ideas. To put it simply, these notation sections are
best understood as, “Here is a way to understand this material for now”.

The Cherokee Structure sections at the end of each Module are meant to provide more detailed explanations
related to the relevant sections but are not required for mastery. Most native speakers of a language do not
have a clear understanding of the grammar, structure, and syntax of their language. They use it instinctively. At
CLMAP, we are focused on providing you with those same instincts. Treat the Cherokee Structure section as
supporting information only and not required.

Following the Table and Notations is an Activity for each Part. These Activities are typically written in nature and
simply designed to encourage additional practice of both writing and reading Cherokee and practice with the
material. They are also designed to slow your pace down so that you can think carefully about the material in
each Part before you move on. For the best results, you should complete all activities in order, even if the
activity seems easy. The structured practice will only aid in your long-term mastery.

At the end of each Lesson is an end-of-lesson activity that will usually have an audio component. These are
meant to be a culmination of all that you have learned to that point. As you move through these Modules, you
will start to see your skill grow and your recordings become more complex and accurate.

This Module is Not a replacement for immersive exposure to the language. Nothing can replicate the richness
of Cherokee when spoken by fluent Speakers, and no one can detect your accuracy and precision like a fluent
Speaker. Whenever you have an opportunity to be immersed in Cherokee, even as a passive listener to
Speakers communicating with each other, all other learning methods are secondary.
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How can | make the most out of these Modules?

Trust the system and take a gradual yet consistent pace. Each Lesson should take approximately 1 Week of
careful study. While the first few Lessons go rather slowly, once you get to Lesson 4 and beyond you will start to
see a more consistent pace of approximately 3 Parts per day. While you are encouraged to go at your own pace,
it is best not to rush through the material. Long-term retention is best achieved when you allow the concepts
you are learning to sit for a while before adding too many new pieces.

Try to complete each Activity without using your notes or looking back. If you continue to produce accurate
results, then you are probably going at the right pace. If your activities are difficult and require a great deal of
correction, then you might want to slow down a bit.

Over the course of the 2 years at CLMAP, these Modules will walk you through over 10,000 unique Terms and
related Sample Sentences. While this is still not the entirety of the language, mastery of the content in these
Modules will drastically increase your fluency.

Your Master Speakers and Teachers will go at their own pace. In many cases they will be covering the same or
similar content as what is covered in your Modules. Indeed, these Modules were written based on the content
that | was taught during my time in CLMAP.

Do Not use this Module, its content, or its pacing to hijack the CLMAP learning space. If you are given time and
space to ask questions, get clarification, or receive feedback on your work, then use it. Otherwise, you are
expected to follow the direction of Speaker/Teacher teams during the scheduled CLMAP time.

In addition to the Tables and Activities, you are encouraged to keep your own notes. Use these to supplement
these Modules and help drive your learning. Feel free to make flash cards, visual aids, and recordings of yourself
saying each line so that you can listen to them later.

You may be asked to submit your Modules and end-of-lesson recordings as part of your end-of-module
assessments.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Module 1 (Lesson 1-4)

During Month 1, or the first month of the first semester, students will explore the following categories:

e |ntroductions

o Descriptions of self, name, live, grew-up, from, parents, siblings, small talk. This is the first stage
of the learning process, and the emphasis should be on speaker specific information rather than
broad spectrum comprehension and conjugation.

e Elicitations

o Words to ask questions, simple verbs, simple answers. In the early stages of the learning
process the learners will be asked questions, given commands, and may need to ask questions
of their own. We want to equip them with the Cherokee forms as quickly as possible.

e Descriptors

o Descriptions of things, numbers, colors, objects, directions, animals, clothing, weather. These
terms will appear often in their learning process, so the learners shouldn’t be expected to
master them all at this point.

e Doing

o Learning the words for doing and happening, more verbs in different times. This is the first
point where deeper levels of conjugation will happen. There will be less content and greater
variations of select phrases. Have the students begin to incorporate some of what they have
learned from other lessons into these sections.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Lesson 1 Overview-Learner

Lesson 1 will move slower than most other Lessons to allow for classroom management and will emphasize their
first topic: Introduction.

You are encouraged to go through this Module one step at a time. Even if you feel you already know the
content in each Lesson, the structured review will only enhance your overall mastery.

In this first lesson, you will learn the essential phrases to greet someone, introduce yourself, and comprehend
their introduction.

This lesson will not cover all the concepts and terms you might want to use but will begin your journey. As the
weeks progress, you will add more pieces to your skillset. You are encouraged to focus your energy on mastery
over exposure. Learn this lesson thoroughly before you move on to the next lesson.

In this lesson, you will learn the essential tools to express:

e Your name

e  Where you live

o  Where you grew up

e Where you were born

e Who your parents are

e What your parent’s names are (Mother and Father)
e Who your siblings are

e Essential Greetings and Salutation phrases

e Where you work

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

https://tsalagitsawonihisdi.com/module-1-table-2023/

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Lesson 1 — Part 1 — Learner

Table 1.1
Line # | Term/Syllabary Term/English Sente::SZ:/Tlabary Sample Sentence/English
1.001 | LGQV'D, My name is SVOrood, LGV'D, What is my name?
1.002 | SCV'D, Your name is SVQOo0d, SCV'D, What is your name?
1.003 | SV'D, His/her name is JAQIMeDY, SV'D, His name is Digowelisgi,
1.004 | kNW, I live at VY rNW, | live in Bunch
1.005 | ANW, You live at P ANW, Where do you live?
1.006 | SNW, He/she lives at WPT, SAW, JAQSPcdy, | Digowelisgilivesin
Tahlequah

For Lesson 1 - Part 1, let’s jump right into the content. Throughout these Modules, we will use Tables like the
one above. Your target for each Lesson Part is only what is shown in the Term, but we have added sample
sentences as well. As you work your way through each Module, you should stay with each Part until you feel
like you have solid mastery of the Term, but you can move forward if you still do not have the Sample Sentence
mastered. For all Lesson Parts, you should listen to the audio and practice saying them to yourself at least six
times before moving on.

This section covers two different Personal Details (ways to talk about ourselves), name and place of living. This
is also our first look at some of the Pronouns and the Pronoun Prefixes that are used in Cherokee to represent
these concepts. See Cherokee Structure 1.1 — Pronouns (1%, 2", and 3" Person) for more details. For now, just
note the difference between the first and second set.

Sound Markers

You will also see two of the seven punctuation markers we use here at CLMAP to help clarify how to say what is
written. In the first line {LGV'D,} we see an apostrophe ( ‘) before the syllable D. This indicates a glottal stop.
This is when your throat closes before saying the next syllable similar to saying “uh-oh” in English. We also see a
comma (, ) after the syllable D. This indicates that the vowel is not spoken.

Cherokee does not have a formalized spelling and there are many variations of pronunciation as you move from
one community to another and sometimes from one speaker to another. These Modules and all of their
supporting material attempts to spell the words as the specific Speaker says them on each related recording.
The following table demonstrates the 7 punctuation markers we use at CLMAP to help clarify how the language
sounds when written in syllabary.

Punctuation Key
A.AS Alternative Sound
k0.0 | Elongated Vowel
Aoy, | Silenced Vowel
s"V Deleted Syllable
SP;A"Y | Silenced vowel and alternative sound
yddol! Deleted first consonant
D'T Glottal stop

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Lesson 1 — Part 2 — Learner

Table 1.2

Line # | Term/Syllabary Term/English Sente::SZ:/Tlabary Sample Sentence/English

1.007 | DGO .R lgrew up in DhEZ DG.O*.R | grew up in Kentucky
(community)

1.008 | COOR You grew.up in JE CO.R ALY, Digowelisgi, you grew up in
(community) Muskogee

1009 | 00" R He/she grgw upin JE OO .R JAGDY, Digowelisgi, grew up in
(community) Muskogee
| was born at (location) | WNI, 0°Q9d, HASTINGS'T | | was born at the old

1.010 | DGSO DG.SOv Hastings in Tahlequah

1011 | CSOw You V\{ere born at JE CSO JAQIPGY, Pigowesligi, You were born
(location) in Muskogee

1.012 | 0°SOv He/sh.e was born at JE U, 0°SOv JAQIPGDY, Digowelisgi, was born in
(location) Muskogee

For Lesson 1 - Part 2, we add more pieces to your Personal Details category. Here we have added “Grew up in”
and “Born at” to our skillset.

The first set {DGG .R -- CO°.R -- O°0".R} is used to express which community or town you lived in when you were
growing up as a child. Some people may think of many different locations for where they grew up, but for now
let’s stick with a single location as we learn these phrases.

The second set {DGSOv -- CS0v -- O°SOv} is used to express which town or even hospital you were born in. In
line 1.010 DJC is telling us that he was born in the Old Hastings Hospital in Tahlequah. He does not use the

word for hospital {dhPYT} because it is implied in the verb DGS0v and ‘T added to Hastings, which tells us it is a
specific place name.

We also see that the ending of the words has changed from the first set in Lesson 1 — Part 1. Here we see the
ending {-v}, which in this example tells us the events happened in the past. For more details on how Tenses
work in Cherokee, see Cherokee Structure 1.2 — Tenses (Present, Remote). For now, all you need to remember
is that the sounds provided so far are intentional and you should attempt to mimic them is closely as you can.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. ltis also
helpful to start using hand gestures to help you keep your pronouns straight as you are talking. So, as you are
practicing phrases that relate to yourself, you can point to yourself, then point forward as you say the 2" person
forms, and then point to the sign for 3™ person forms. We will add more gestures later as we add more
pronouns.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Table 1.3
. . Sample .

Line # | Term/Syllabary | Term/English Sentence/Syllabary Sample Sentence/English

My parents are JEYSBIP O°Ro0d, SSSY, My parents' names are Uyosdi,
1.013 1 JEYSBFP S6,V'D, and Gadudegi

Your parents are JPCSBP Karen Trent Your parents' names are Karen
1.014 | JrCSBP Se,vV'D, and Trent
1.015 | JSBPP His/her parents are JSBPP VY, Dottie SO,V'D, His pareths names are Tsegi,

and Dottie

1.016 | RVL, / DYVL, Dad / My Dad RVL, SSSY, SV'D, My father's name is Gadudegi,
1.017 | CVL, Your dad CVL, Trent SV'D, Your father's name is Trent
1.018 | O°VL, His/her dad O°VL, Jack SV'D, Her father's name is Jack
1.019 | Rir/DYh Mom / My mom O°Rood, Rl SV'D, My mother's name is Uyosdi,
1.020 | Ch Your mom Karen Ch SV'D, Your mother's name is Karen
1.021 | Ok His/her mom Shelly SV'D, Okl Her mother's name is Shelly

For Lesson 1 - Part 3, we start to explore how to refer to Relationships. We begin with “Parents”, “Dad”, and
“Mom”. There are many different layers to a family structure, and we will continue to learn more as we go
forward, but at this time, we will limit our discussion to immediate family.

Cultural Note: One of the first things you will be asked when you meet many Speakers and elders within a
community is questions about your family. They will want to know who your parents and perhaps grandparents
are. They will want to know where you grew up and what community you are from. This is part of the cultural
tradition of forming relationships. They are trying to understand how they might be connected to you. Learning
more about your family is how others build relationships with you. Learning how to ask questions about others
and understand their responses is a crucial part of adding them to your circle of relations.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. You should
also fill in the Personal Details with your own details and for someone you know as you practice. You want to
connect your practice to images and people to help them stick in your mind.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Table 1.4
. . Sample .

Line # | Term/Syllabary | Term/English Sentence/Syllabary Sample Sentence/English
My sister (Same O°LhWP KooLLA PRA, | My oldest sister's name is

1.022 | KooLLA gender) SV'D, Geyohi, (same gender)
Your sister (Same SV SV'D, OCLhWP What is your oldest sister's

1.023 | JooLLA gender) JooLLA name? (same gender)

1.024 | 4o, Her sister (Same PRA, SV'D, &h RA, Her yo.ungest sister's name is
gender) J6,LA Geyohi, (same gender)

1.025 | iyv My sibling (opposite Doris SV'D, iyV My sist(.er's name is Doris
gender) (Opposite Gender)

1.026 | RCV Your sibling (opposite Melony SV'D, RCV Your sis.ter's name is Melony
gender) (Opposite Gender)
His/her sibling . , o

1.027 | O&*V . kH SV'D, C&°V Vh,b, Jensi’s brother’s name is Jimi
(opposite gender)

1.028 | KLLOYC, My brother (same Jim SV'D, KsdLLO®C, My brother's name is Jim (Same
gender) Gender)

1.029 | JRLLONC, Your brother (same Kurt SV'D, J6dLLO®C, Your brother's name is Kurt
gender) (Same Gender)

1.030 | JO.LOC, His brother (same Kurt SV'D, JO,LOMC, His brother's name is Kurt (same

gender)

gender)

For Lesson 1 - Part 4, we are going to add more parts to our Family Relations skill set. Here we will learn
“Sister”, “Brother”, “Sibling”.

This is the first instance of gendered dependent phrasing that we cover in Cherokee. There are not many
gendered dependent phrases in Cherokee, but when we are discussing our siblings, we change the expression
based on the genders of the individuals involved. As you can see above, if you are the same gender as your

sister, you will use KodLLA, but if you are the opposite gender as your sister, you will use i¥V. If you are the

same gender as your brother, you will use KedLLOvC, but if you are opposite gender, you will use iYV.

In addition, you should note that Cherokee usually has a specific phrase depending on how many people are
involved in the given expression. For example, in this instance, we are only dealing with a single sibling, but
there are more precise ways to express “many siblings”, or even just the concept of siblings. We will learn more
about these later, but for more details at this stage you can refer to Cherokee Structure 1.4 — Pluralization
(Helper Words).

Practice: Listen to the audio and practice saying each sample at least six times before moving on. You should
also fill in the Personal Details with your own details and for someone you know as you practice. You want to

connect your practice to images and people to help them stick in your mind.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller
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Lesson 1 — Part 5 — Learner

Table 1.5
. . Sample .
Line # | Term/Syllabary | Term/English Sentence/Syllabary Sample Sentence/English
Some people say Siyo (Hi),
1.031 | bR/ 6bA Hi / Hello TSL, bA DS, JFTSLZ some people say Osiyo
ObA (Hello)
1.032 | &bd Are you good/okay? 6bd A.AS, Are you well today?
0oL, JSG,I00d, It's good to learn, it's good to
1.033 Good (I am good
SO (1am goad) S, ISA teach
1.034 | CLS,400S00J You take care of yourself | CLS,460S00J You take care of yourself
VOLAQ'T / Until you fand I se.e each then we see each other .
1.035 VLLAQT other again / Until we all | VOLAQ'T again (a formal way of saying
see each other again "I'll see you again")
Morning (I'll see you in . . .
1.036 | ¥64 . ¥oed I'll see you in the morning
the morning)

For Lesson 1 - Part 5, we are going to add some essential greeting phrases to your skillset. Much like other
languages, there are many different ways to greet someone, but here are some of the more common greeting
phrases and ways to replicate the English “goodbye”.

bA or &bA are both acceptable, but in the Tahlequah area, you will often just say bA. For more details
greetings you might how they are doing by asking “are you okay” {§5bd}. If you are asked this, and if everything
is going well for you, you can simply say §00L. We will learn more phrases later that will help us be more
detailed in our response. When you are leaving someone’s presence you can might say, CLS,460S004, which is
similar to saying take care of yourself. You will notice that this and some of the other expressions above are the
same as a Term and as a Sentence. This is because Cherokee can often contain a great deal of information in a
single phrase. You may also say VOLA&'T, or even 8Od, or even simply the day of the week when you expect
to see them again. For instance, if we were departing and | expected to see you again on Wednesday, | might
just say “Tsoine Iga”.

Cultural Note: Cherokee doesn’t have a specific way to say goodbye. We believe that we will always see each
other again, in some form or another. So, you will notice above, that all of the equivalents to “goodbye” are
really statements about the future; rather than signally the end of something. You will also learn which phrases
are best under which circumstances. As you can imagine, you will likely be more polite and formal with people
you do not know, or that you wish to show respect for, such as Speakers and Elders in the community.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. You may want
to also create a series of dialogue where you practice both greeting, asking about wellbeing, answering, and
giving a variation of “goodbye”
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Table 1.6
. . Sample .

Line # | Term/Syllabary | Term/English Sentence/Syllabary Sample Sentence/English

1.037 | LYA®,c0LNF | work at CWY DBC LYA0,c0LNF | work at Cherokee Nation

1.038 | SCA®,00LNF | You work at CWY DBC SCA®,LNF L‘;:i;"’nork at Cherokee

1039 | QL | */heworksat CWY DBCSAORUNE | o orkes 3t Cherokee

1.040 | &0JD Is that good? HRJD CWY, SHSG,I'D, Are you learning good

Cherokee?
1.041 | APS, | understand APS, ONC | understand (that) word
1.042 HP,Yo0Y, / Do you understand? FP,YoQY, DNC:/ H1,S5d Do you understand (that)
H°,Sd ONC, word?

1.043 | C BAADS, | do not understand. C AAPS, c0YS ONC: :Ndoiz t understand that

1.044 | TLLVMoDJ Let’s all pray hSL, JCEQS, TLLVP®DJ | Let’s all stand and pray
You met him/her .

1.045 | SoolLd4 . bP SooLY4 Where did you two meet?
(location)

1.046 | SA Who? SA OYO Who is that over there?

For Lesson 1 - Part 6, we are going to add another Personal Details phrase “work at”, and some useful phrases
that you will hear and can use during language sessions with Speakers. You will also notice that have added a
new element to our language: Negation. Essentially, Negation is when a phrase is turned into a negative. As
you can see in line 1.041 and 1.043 we express the same idea “understand/comprehension”, but in the second
example it expresses the lack of understanding or comprehension. Cherokee Structure 1.6 - Negation explores
this in more detail, but for now, all you need to remember is that {C} functions as a “no” marker and usually
when you add “y-” {as in “yikes!”} before the verb that follows it, you have produced a Negation. So, in this
instance, goliga, = “l understand”, but tla yigoliga, = “l don’t understand”. C/tla can also be used as a simple

reply by itself.

TLLVMeOJ is our first instance of the pronoun “Everyone”/ “We All”. If the core verb is something that requires
action, such as praying then you will use either {idi-} if the core verb begins with a consonant (g, k, h, |, m, n, qu,
s, d, t, w, y) or {id-} if the verb core begins with a vowel (3, e, i, 0, u, v). We will explore more variations on this
concept throughout this program.

Cultural Note: Prayer before and after a gathering is very common in Cherokee society. You are encouraged to
develop your own prayer, even something as simple as thanking the Creator and asking for protection and
support for the coming gathering. Work with your Speakers/Teachers to develop a prayer structure that is right
for you.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. You should
also fill in the Personal Details with your own details and for someone you know as you practice. You want to
connect your practice to images and people to help them stick in your mind. If you take this opportunity to
develop a personal prayer, you should begin practicing that as well.
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Lesson 2 Overview-Learner
Lesson 2 starts the process of spaced repetition, which basically means we will revisit material periodically to
make sure that we are retaining information over the long-term. We also start the process of scaffolding where
we build on previously taught material to create increasingly complex layers of language comprehension and
mastery.

In Lesson 2, we will start by exploring more Personal Details phrases. For best results, you are encouraged to
review the content from the previous lesson on this topic [Lesson 1.1-1.6].

After adding more Personal Details phrases to our skill set, we will move into Question Phrases. These phrases
help us gain the ability to both ask and answer questions. While this section might feel like a lot of complicated
material at this stage, we are mostly trying to lay a foundation of essential Question Phrases that will allow us to
move into a fully immersed language setting, including asking questions in receiving answers/instructions in
Cherokee.

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

https://tsalagitsawonihisdi.com/module-1-table-2023/
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Lesson 2 — Part 1 — Learner

Table 2.1

. . Sample .

Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
. LWW &dh Gohl, Dalala Susani, Wayanida, are
1.047 | JQSh, My kids 109 my kids.
1.048 | JVh, Your kids LS,b hH Vh,b JVh Daga,si Tsimi Tseni,si are
your kids.

1.049 | d.05H, His/her kids LS,b tH Vh,b d.9H, Ei;(aﬁa,su tsimi, tseni,si are her
1.050 | bS, ' am going (location) S6S,d bS, | am going to the doctor
1.051 | ?S, You are going (location) 565S,d PS, You are going to the doctor
1.052 | RS, She s going (location) S6S,J RS, She is going to the doctor
1.053 | &P Where? %P PS, Where are you going?

For Lesson 2 - Part 1, we have added some more Family Relations to our skillset. Not everyone will have kids,
but these phrases will be useful when you are listening to others talk about their kids or talking to someone
about theirs.

We also get our first example of “going”. This is a complex concept in Cherokee, with several other options
available depending on how the Speaker thinks of the situation in which it is being used. Think of this first set

{PS, PS, RS,} as your most basic form.

ow:n
|

Location Marker: sometimes Speakers and Learners will add a long “i” (as in “see”) to the end of location name
to indicate “place”. Asyou move forward, you want to replace your English location names with the Cherokee
equivalent as you acquire them. For example, Walmart can be produced with our Syllabary sounds {walamadi --
GW-e-J} with the final vowel elongated or emphasized. Some Speakers will resist the heavy use of this when
more appropriate phrases are available for a given Location Phrase. See Cherokee Structure 2.1 — Nouns

(Locatives) for more details.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. You should
also fill in the Personal Details with your own details and for someone you know as you practice. When you are
practicing the concept of “go” try to attach it to a specific phrase that you can visualize to help you remember it
more clearly.
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Lesson 2 — Part 2 — Learner

Table 2.2
Line # | Term/Syllabary Term/English Sample Sentence/Syllabary | Sample Sentence/English
1.054 | bVep, lamat dhW®,00J bV, I am at Church
1.055 | PV, Youareat__ dhW®,c0d PVeb, You are at Church
1.056 | RV, Sheisat dhW®,00J RV, She is at Church
1.057 | ©kL, lwentto__ S06S,J ObkL, | went to the doctor
1.058 | QIL, Youwentto__ $65S,d Q9L, You went to the doctor
1.059 | QIL, She went to $65S,d Q9L, She went to the doctor

For Lesson 2 - Part 2, we start to explore how a verb in Cherokee changes as the time in which is occurring
changes. In later sections, we will cover various Tenses of the verbs in specific details, so you will acquire these
as you move through your Modules. Here let’s look at how the concept of “go” changes from Present Tense
(happening now), to Recent Past (happened within the last few hours). In the Lesson 2 — Part 1 we learned that
the basic form of expressing “go” in the Present was {PS, -- PS, -- RS,}. Now we add the Recent Past Tense form

to this and get {OPL, -- Q9L, -- Q9L,}. This is most accurately understood as “I went there and came back” but
given that you will often use this form when you are with people that saw you leave, the “came back” is
understood here. For more details on Recent Past, see the Cherokee Structure 2.2 — Tense (Recent Past).

We have also added the new layer of “at” {PVeb, -- PVF, -- RVeb,}. With these basic skills combined you can
", “l went

”n

express the following chain “lI am going ", “lam at

There is much more complexity to this concept that we will explore in later lessons, but in this early stage, you
can start experimenting with these core concepts to communicate with Speakers about your travel and general
location. They can then give you the more accurate phrase you need once they understand what you are
communicating. This will allow your vocabulary to improve naturally rather than overwhelming you with
phrases that you may not need yet.

Useful Note: It is also important to note that some of these expressions are difficult to use in the practical sense,
particularly the Second Person forms. It is for this reason that it is rarely valuable to learn the verb forms by
themselves. Instead, try to place them in a meaningful sentence so that what your Speakers teach you will not
only be more accurate, but more useful to your specific needs. To put it simply, just because a verb form exists
grammatically, doesn’t mean it has a lot of value to learn at this stage.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to create a sort of imaginary dialogue where each phrase creates a realistic moment in your mind to attach to
the phrases.
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Lesson 2 — Part 3 — Learner

Table 2.3
. . Sample .
Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
1.060 | hhNG | have lived at - JE kNG 0DAR, dSIBL, | have lived in Muskogee for
’ (location) - (time) hkNG 1Y JRER 10 years. | came from Bunch.
1.061 | hNG You have lived at - AW TS, dSIBL, hNG How many years have you
’ (location) - (time) LrT, lived in Tahlequah
1.062 | hSNG S/he have |IV(.§d at - AR, dSIBL, hSNG She has lived there for 10
(location) - (time) years.
1.063 | mhA [ used.to live at - JE klrNA 00AR, dSIBL, | lived in Muskogee for 10
(location) TAAL, years.
You used to live at -
. .
1.064 | AN (RPP) - (location) kP ANG /P CO°R Where did you used to live?
1.065 | SN S/he used to .Ilve at - &P SNS / HP COR Where did he/she used to
(RPP) - (location) live?

For Lesson 2 - Part 3, we are adding some complexity to some of the basic concepts we learned in Lesson 1. In
Lesson 1 we learned how to say “Live in” {kNW, -- ANW, -- SNW,}. Here we are going to add some specific
time markers to our previous Lesson. In the first set above, we learn {hitNG -- KNG -- hSNG} which allows us
to express how long we have lived in the place we live now. In the second set above, we learn {rthNA -- ANJ --
SNdJ} which allows us to express where we lived before the place that we live now. With the previous lessons
combined, you can now express the following chain “I live at___”, “l have lived there for years”, “l used to
liveat ___ ”. Asyou progress through the Modules, you will learn the skills to express all of these concepts in
much more fluid and complex ways. For now, these simple statements can convey a great deal about you and
open up questions about your present and your past.

By adding the {ni-} at the beginning in line 1.060-1.062, and the {-o0} we are able to take the original form and
create a more specific timeframe. This does not work in all instances.

By adding the {-v} in line 1.063 we have made it Remote Past Tense, but because of the specific forms for 1.064-
1.065, it ends with {-e} because the person speaking did not witness it personally. This is known as Reported
Past Tense. Not all Speakers will think of a given language moment in the same way. Some may consider an
expression as Past Tense, others may specify the same expression differently if they want to clarify that they did
not witness it or cannot be certain of it. For more details on this concept, see Cherokee Structure 2.3 — Tense
(Reported Past).

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to insert your own personal information to help make the material connect to real information. You may also
want to interview some of your fellow learners and insert their information for 2" and 3" person.
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Lesson 2 — Part 4 — Learner

Table 2.4
. . Sample .
Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
| have work at - 00AA, dSIBL, NSU | have worked at NSU for
1.066 | hLY"®,coLNF (location) - (time) hLYA®,0LNF 10 years.
You have work at - AW TS, dSIBL, NSU How long have you worked
1.067 | hSCA®,coLNF (location) - (time) hSCAQ,00LNF at NSU?
S/he has worked at - VY AcY, dSIBL, Tsegi has worked here for 5
1.068 | hSA®,RLNt (location) - (time) hSA®,c0LNF years.
1.069 | ALYAO,0LNY, | | - worked at - (location) | G.Ne-d JLYA®,c0LNQ | used to work at Walmart.
1.070 | SCA®,0LM You —Yvorked at - NSU SCA®,60LMN Didn't you used to work at
(location) NSU?
1071 | AL | /e - workedat- CWY DB AL | He/she used toworkat
(location) Cherokee Nation.

For Lesson 2 - Part 4, we are adding more pieces to our “Work at” feature of our Personal Details. Previously,
we learned that {LYA®,00LN} -- SCRO,c0LNF -- SAO,00LNE} expressed the concept of “...work at now and
regularly”. Now we add {hLYA0,c0LNF -- h§CAO,c0LNF -- hSA®,0c0LNH which like we saw in Lesson 2 — Part
3, allows us to express how long it has occurred or “...worked at now and for ___ amount of time”. Finally, we
add {dLYAO,00LNG -- SCA,00LNA -- dA6,00LNA} which allow us to express “...worked at then but no longer
do.”

Again, we see the {ni-} at the beginning of the first set of expressions to help us specify a specific timeframe.
While this can be a valuable tool later, we should avoid expressing concepts beyond our language grasp at this
time. As you acquire new expressions, you will gain a better sense of when {n-} can be used effectively. For
now, we want to provide as much context as possible so that even if we are missing a more precise form of the
phrase we are using, our Speakers/Teachers will be able to comprehend what we are communicating. See
Cherokee Structure 2.4 — Initial Prefix {n-} for more information on this concept.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to insert your own personal information to help make the material connect to real information. You may also
want to interview some of your fellow learners and insert their information for 2" and 3" person.
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Table 2.5

Line # | Term/Syllabary | Term/English Sample Sentence/Syllabary Sample Sentence/English

1.072 | DYA\°,d I like B?\;\vrgsor?’jfé' OILGO, | like to play baseball.

1.073 | CAV~,J You like CAVe,Jd JCTIh,Rood Do you like to play cards?

1.074 | OAYP, S/he likes gjx, j ogf/"v'&)w He likes to watch TV.

| want to work at the

DGSMek, JYA®,c0LN,d CWY

1.075 | DGSMeb, | want ’ ’ ’ | Immersion School when |
d6,56,I00J SheoIl graduate.

1.076 | CSPeh, You want SV O8N, Jd, CSNop, Why do you want to work
JCAB,00LAN,d DFh, here?

1.077 | O°SPeb, S/he wants L G'SPeb, dA,60LN,J Db, EZ(:edoesn t want to work

1078 [oLyaw,e | MYTverte op eLyave Wisi is my favorite.

1.079 | OCAV”,0° Your favorite ;Y‘%O?J;ifcqv’m What is your favorite food?

1.080 | 03 0° His/hers favorite | b oop DI, 93,0 056, | My son's favorite food is soup.

For Lesson 2 - Part 5, we are adding even more pieces to our Personal Details skillset. Here we learn how to

”

express “like”, “want”, and “favorite”. The expressions above only allow us to express like”, “want”, and
“favorite” for non-living objects, concepts, or activities. Later, we will learn how to express these concepts for
living beings, which are slightly different.

We also have an example of the {wi-} prefix in 1.078-1.079. You will most often hear the {wi-} when indicating

distance, usually away from the speaker, such as in {OPkL, -- 9L, -- QIL,} from Lesson 2.2. In those instances,
the {wi-} tells us that the “go” was away from the speaker or those they were communicating with, which

roughly translays “away from here”. In the case of {OLYA*V?,0” -- OCAV°,0” -- 9A\°,0°} the {wi-} is part of the

YN}

method of making a Superlative, or the greatest in a comparison such as “biggest”, “tallest”, “longest”, or as
used here “like the mostest!”. For more details on how to make a Superlative, see Cherokee Structure 2.5 —
Superlatives.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to insert your own personal information to help make the material connect to real information. You may also
want to interview some of your fellow learners and insert their information for 2" and 3" person.
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Lesson 2 — Part 6 — Learner

Table 2.6
. . Sample .
Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
2.001 | P PS Where are you going %P 95 A.AB'T Where are you going later?
(future)
. -
2.002 | %P, PS, Where are you going %P, PS, Where are you going?
(present) (present)
2.003 | %P, Q9L, Where did you go (recent) | &P, Q9L, Where did you go? (recent)
2.004 | %P, OVVS Where did you go (past) P, QVVJ Where did you go? (past)
2.005 | %P, PPcdJ, Where are you going to be %P, PheOJ, Where are you going to be
at (future) at?
?
2.006 | %P TB PVeb, Where are you at %P TB PVeb, About where are you at?
(present) (present)
2.007 | %P TB PV? Where were you at %P TB PV? AA hFR About where were you at?
(recent) (recent)
2.008 | &P, PVP Where were you at (past) | o&&P, PV? RA, kPR Where were you at
’ ’ ’ yesterday?

For Lesson 2 - Part 6, we begin a new section Question Phrases, which are the phrases and features used to ask
and answer questions. The most basic Question Phrases are {SA -- SV 0°60J -- AW @D -- %P -- Vb} / {who-what-
when-where}. “How” is a more complex concept and either ask “how much”, “how many”, or “how is it done”.
We will explore each of these forms and their related sentences over the next few parts of Lesson 2 and beyond.
For best results, focus on mastering what is in each part before moving on, and allow your total skill set to
improve gradually.

In this first set we explore the concept of “where” with {°FP}. We also see the use of {&FP TB} where the {TB} is
roughly equivalent to “about”, for a more interesting expression of “where abouts”. Be careful not to overuse
this expression as it’s rather specific in its usage.

Take note of the subtle ways in which the expression changes slightly depending on the time of the question’s
answer. To help you get more comfortable with questions and answers it is useful to pay close attention to the
form that is in the question and use that same form as part of the answer. For example, in line 2.004 %P,
O©VVd, which is a form of “go” that we haven’t seen yet. By taking the verb in the question {8VVd,}, we can
answer something like WL, GQIVA “l went to Tahlequah”.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to pay close attention to the pronunciation because some of these expressions are spelled the same but
pronounced slightly differently.
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Table 2.7
. . Sample .
Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
2.009 | VCo0J, A'D,© What is this? VOooJ, A'D,6 What is this?
2.010 | VOPoOJ, c0YOO What is that? VOoDJ, coYOO What is that?
2.011 VOh,&J, What are those? VOh,o0d, c0YOO, What are those? (living)
VYO0,
5 012 V(oo d, What did you watch? VCOrood, CO,VoolNP, What did you watch last
' Co,VoolN?, (past) O°R kP&, night?
5013 Vo, What did s/he watch? VOoJ, O°PO,VoolN?, What did she watch last
' 0°9,Vool Nz, (past) O°R b night?
2,014 | VO, 55, What did yc?u eat'? VO, 55, What diq you eat? (recent)
(recent) - (single item) - (single item)
i ? i ?
2,015 | VO'®J, DS, What did she eat.. V0’604 DS, What dlq she eat? (recent)
(recent) - (single item) - (single item)

For Lesson 2 - Part 7, we add more Question Phrases to our skill set. This set is focused on “What”, which can
be expressed with {SV 0°00J -- SV -- V -- VO’00J} depending on dialect, style, and specificity. For now, let’s

focus on {VOPo0J,}. More will be added in later sections.

We also add phrases for “this”, “that”, “those”, “watch”, and “eat” as building blocks to meaningful questions.
You will hear a lot of variety of which variation is used and how they are spelled. For now, its enough to

remember the essential elements {A-} and {60Y-} as used here refers to “this” such as something you are
holding and “that” which is something away from you that you are gesturing towards. Usually, your context will
provide enough information to clarify the rest of your expression.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to pay close attention to the pronunciation because some of these expressions are spelled the same but
pronounced slightly differently. It’s also helpful to create mental images of common places and items to help

you connect these expressions to more solid memories.
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Lesson 2 — Part 8 — Learner
Table 2.8

Line # | Term/Syllabary Term/English Sample Sentence/Syllabary | Sample Sentence/English

2.016 | CRboDA, Are you hungry? | CRboOA, Are you hungry?
2.017 | C°PRboOA, Is she hungry? O°RboDA, Is she hungry?
2.018 | SA, OV A'D | Whose is this? SA, VP, A'D, UCZ?PJ Whose phone is this?

2.019 | SA, dVr, A'DE | Whose are these? | SA, VI, A'DO JooSTood, | Whose keys are these?

2.020 | A'Dov DGV Is this mine? A'DcO DGV JCZPJ Is this my phone?
2.021 | hRO CVI Is this yours? hAs0 CVIr doe,CZPd Is this your phone?
2.022 | QQYo0 OV Is that his/hers? o0Yo0 OV d6,CZ2J Is that her phone?

For Lesson 2 - Part 8, we add more Question Phrases to our skill set. In this set we are working with variations
of {-00} and {-0DA,} which are common suffixes, or ending sounds, to add to a verb to turn it into a question
form. Much like “this” and “that” from Lesson 2 — Part 7, this form of question will depend a lot on the Speaker
and how they interpret the question.

We also add the possessive phrase {DGVM}. Just to explore some of the variety and specificity you might find
let’s consider the basic question “Is this yours”. Above we have {hAc0 CV "}, which might be better understood

as “Is this the thing that is yours?”. But if we move the question form to the verb {AD CV o0} it might be
better understood as “is this YOURS”.

As with many question sets, there are many variations and stylistic changes that you can use, that does not
mean that anything goes. Experiment with the forms in your everyday conversations and graciously accept the
corrections and adjustments that your Speakers/Teachers might offer. Another speaker with a different style or
preference might offer different suggestions. Stay fluid in your usage, and you will refine your own style over
time.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to pay close attention to the pronunciation because some of these expressions are spelled the same but
pronounced slightly differently. It’s also helpful to create mental images of common items and people to help
you connect these expressions to more solid memories.
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Table 2.9
. . Sample .
Line# | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
2.023 | RPYO Will you hand me RNPYsO A'D, JAQI, Can | have this book?
ASo0Y0rb, __ (flexible) ASo0YO0rb,
2.024 | RPYsD ASAOrb, | Will you hand him/her | RP96D A'DO /ASAOvb, Can she have those?
____ (flexible) (flexible)
2.025 | A'To0 CSN, Do you want this? A'Tod CSNel, AQIGVJ, Do you want this pencil?
(long-rigid)
2.026 | A'ToD O°SNF, Does she want this? TVo0 AQGV, O°SNp, Does she want a new
pencil?
2.027 | SA, O°SPob, Who wants to do SA, DE& O°SPeb, Q6°N,Jd | Who wants to go first?
906°N,Jd ? (activity)
2.028 | SA, K44 Who told you ? | SA, cOARB AMC: K448 Who told you "be here at
10:00"?
2.029 | AWB TYMAJ, | When do we all AWB TYMADJ, RES What time do we need to
arrive? be here tomorrow?
2.030 | AWB TYOIS When did we all AWB TYOIS When did we finish class
finish? d6,5G,I0J A.A, TS, today?

For Lesson 2 - Part 9, we add more Question Phrases to our skill set. In this set, we add the concept of “can/will
you” with {RN9Ye0} and “when” with {AWB}. In both, we will hear variations on these concepts as we move
forward, but for now they will help us communicate these essential concepts.

We also see more representations of the {-00} questions marker. As we talked about in previous parts, we can
add the {-00} or the {-0DA,} to the end of a verb, noun, or other phrase to turn it into a question. Again, this is

not a universal solution, but one that we can begin to play with and listen for during conversations and lessons
with our Speaker/Teachers.

We also see our first reference to “flexible”, which is one of the 5 classifications of Cherokee object related
verbs. To put it simply, in many cases Cherokee changes the verb based on the classification of the object that is
being manipulated or considered. The five classifications are animate/living, liquid, solid, long, and flexible. For
now, it is enough to know that when you see these elements indicated in our lists that is what they indicate. We
will explore these in more detail Lesson 6 when we discuss Handling Verbs. For more information at this stage,
see Cherokee Structure 2.9 - Classificatory Verbs.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to pay close attention to the pronunciation because some of these expressions are spelled the same but
pronounced slightly differently. It’s also helpful to create mental images of common items and people to help
you connect these expressions to more solid memories.
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Table 2.10
Line# | Term/Syllabar Term/English Sample Sentence/Syllabar Sample
v y & P v ¥ Sentence/English
For what reason/ | V&, 0°8C,0° c0OB hrCSNp, Why do you want to
2.031 | V&, O8C0° why? ChYodd, A.A, TS, leave then?
2032 | vp.oGoeNd, | WAMINE | vy b DEAEGEN,J, hY, ]\c’i‘:?ty?“ ' have to go
Vh. 00570, Why does s/he 5
2.033 HSORE, talk slow? VPh. O°,605Z0, hSOhRF, Why does he talk slow?
2.034 | VRP AROCA Howfo youspell 1\ e~ ho PR YO How do you spell that?
VPk. cOYBAr, Why does s/he Why does he talk so
2.035 HSORE, talk fast? VR, c0YBAN, hSOhF, fast?

For Lesson 2 - Part 10, we add even more Question Phrases to our skill set. In this set, we start to explore ways
to ask “why” and “how”. As we see in the examples above, there is no specific question form that will
universally create this expression, but we have some examples that we can add to our skill set. When asking
“why”, {VP.} is perhaps the most common usage you will hear in early conversations and is similar to asking “for
what reason?”.

One of the ways that we can ask a “why” is the {V R} expression. This is similar to asking: “what is their
reasoning”. It’s important to note here that the {R"} should match the pronoun. In this case it refers to he/she.

If you were to ask a person why that person does something, you could use {V Pl}.

We also see one of the first examples of {8G0°N,J,} which is a form of the concept of “doing”, which we will
continue to see throughout our lessons. It too will change depending on who is speaking and when the “doing”
is occurring. It can be used as part of a question form, and as part of a statement.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to pay close attention to the pronunciation because some of these expressions are spelled the same but
pronounced slightly differently. It’s also helpful to create mental images of common items and people to help
you connect these expressions to more solid memories.
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Table 2.11
. . Sample .
Line# | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
2.036 | VOPoOJ, OSOAR | Which is longest? | VOPoDJ, AQIGVJ, OSOvAR | Which pencil is the longest?
2.037 VO, Which is shortest? V050, DL, Which string is the shortest?
GooIWA'TR GooIWA'TR
How many? FWA, TS VWSG, T How many songs will you
2.038 | WA, TS (things) JOZYoDJ, A.A, TS, learn today?
5039 FWA, TS/ AW How many? HFWA, TS DhBO, How many people will be
' TOhT (animate) DNVPs0d, A.A, TS, here today?
How much AW TS DSW, SPEGLN How much money did this
2.040 | AW TS ? (flexible) | A'D, VGSW, car cost?
How much AW TS D¢, DCood, A'DO | How much water is to be
2.041 | AWTS ? (liquid) PV 0°0 Q9L poured into this bowl!?

For Lesson 2 - Part 11, we add our last set of Question Phrases for now. Here we are working with “which”
“how many”, and “how much”. As with all Question Phrases so far, there are different ways to express these

ideas depending on the full context of the question.

For “how many”, we see {{tWA,} and for “how much” we see {AW}. Here we might also here some Speaker
variations on these expressions, but its useful to start thinking about the difference between an amount verses a

number.

We also see some Classificatory references. When in doubt, you are often safe to ask the “solid” or “neutra

III

form of any question. A Speaker will understand the question, even if you are not precise in your classifiers.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you want
to pay close attention to the pronunciation because some of these expressions are spelled the same but
pronounced slightly differently. It’s also helpful to create mental images of common items and people to help
you connect these expressions to more solid memories.
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Lesson 3 Overview-Learner
Lesson 3 moves us away from Personal Details for a while and introduces us to Description Phrases. These are
the tools we need to talk about numbers, sizes, and colors. Overall, these phrases can be added to everything
we have learned so far and allow us to be even more expressive and detailed in our conversation.

It is highly recommended that you get comfortable “Over Describing” in the early phases of your learning. For
example, in everyday conversation in English we might ask “Hey, what’s that?” and answer “A car.” As we are
learning Cherokee, we want to use all the tools we have to keep those memory muscles strong. “c0YO 0°Q9]
YSkb O°P,EQOL LGSW” / “That’s an old red colored car.” Keep in mind that you can overdo this in your

interactions with your Speaker/Teachers and your fellow learners, but as you practice, you can never over-
communicate.

We also return to Question Phrases and add more pieces to that skill set. As you move through Lesson 3 and
beyond you want to take the time to revisit previous material before moving on to new material. In this
instance, you should review the material in Lesson 2 Part 6 — Part 11 before you start on Lesson 3 Part 5-9.

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

https://tsalagitsawonihisdi.com/module-1-table-2023/
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Table 3.1
Line # | Term/Syllabary | Term/English | Sample Sentence/Syllabary Sample Sentence/English
3.001 | O°We, Big SOJP RB, WO, The brown bear is big
3.002 | C°o0d Small NS, koS, OPc0d The white rabbit is small
3.003 | SOvAL, Long DV T,Good, TOL, SCvAL, The green snake is long
3.004 | P o0IW Short e DB, hr, JAQIGV U, C°0IW | The orange pencil is short
3.005 | C°LHD Light Weight | LGhP YC, O°LH® The yellow dog is light weight
3.006 | ShkL, Heavy EtP bI, SkL, The black pig is heavy

For Lesson 3 - Part 1, start on a new topic: Description Phrases. Here we will start to add some the pieces
necessary to describe and add detail to the world around us. As with all material in these modules, we should
remember that there are likely many other ways to express some of these ideas and certainly more precise
ways, but here we just want to gain some essential tool.

In this first set, we learn relative size terms. In Lesson 2 — Part 5 and in Cherokee Structure 2.5 — Superlatives
we introduced the basic idea of expressing the top of an order such as tallest, biggest, and fastest.

Here, we can start to add other concepts that can also be used along with the concepts learned in that previous
lesson.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you
should practice them with the complete sentences and try to create a mental picture of objects in your life that
these descriptions apply to. This will help with your long-term memory of these phrases.
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Lesson 3 — Part 2 — Learner

Table 3.2

Line # | Term/Syllabary | Term/English | Sample Sentence/Syllabary Sample Sentence/English

3.007 | HO One B9 JAQIGJ, SooYG DL, There is one pencil on the table

3.008 | W', Two W'r, d6,CZPJ LL SooYA There are two phones on the table
There are three pieces of paper on

3.009 | K'T, Three K'T, AS JAQIN, LL ScoYA
the table

3.010 | Ovy, Four o0y, JJdC,d, SS6, SVA, There are four shirts on the ground

3.011 | ARY, Five BRY, A5 JEG S5O, SVA, There are five pairs of pants on the
ground

3.012 | BLP, Six BELP, AS JWEG S5O, SVA, There are six pairs of shoes on the
ground

3.013 | SPAMY, Seven SPAPY, &S PR S5O, 5V, | e are seven pairs of socks on
the ground

. JSN,J SSL, CNW, &S The eight pairs of glasses are in the
3.014 Eight
CW, 'g JS, 300, bag
3.015 | £NW, Nine JSP,Jd SSL, $NW, AS The nine baseball caps are in the
JP,60SG bag.
3.016 | 0DAA, Ten 5P, SSL, GOAR, 45 The ten hats are in the bag
JP,0000S.0

For Lesson 3 - Part 2, we add more pieces to our Description Phrases skill set. While numbers are often one of

the first things someone learns in Cherokee, they are not valuable by themselves. Counting is not nearly as
valuable as having these terms as a description resource. As you practice these numbers, try to practice them in

complete sentences with unique items or phrases for each number. Make your memory chain your own and
make it as real as possible. This will also help you learn the new nouns and phrases that you use to build these
sentences. Keep them simple but keep them unique.

You can, of course, use the samples sentences provided or even the content from them to form your own
sentence set.

Pronunciation Notes: numbers are one of the first areas where the pronunciation by different Speakers and
learners can become more noticeable even if they are all essentially correct. See Cherokee Structure 3.2 —
Pronunciation for additional notes here, especially as they relate to numbers.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you
should practice them with the complete sentences and try to create a mental picture of objects in your life that
these numbers relate to.

Do not share or reproduce without the expressed written consent of CLMAP or Dr. Jeromy Miller




(Draft 2) CLMAP Learner’s Handbook Block 1 — Page - 30

Lesson 3 — Part 3 — Learner

Table 3.3

Line # | Term/Syllabary | Term/English Sample Sentence/Syllabary Sample Sentence/English

3.017 | U'S Eleven JSP J SSL, U'S 45 JPBEG The eleven pairs of gloves are in
the bag

3.018 | WP.S Twelve ISP J SSL WP.S AS UPBEG The twelve pairs of gloves are in
the bag

3.019 | KSS Thirteen KSS AS Sh'TV dJA.W, | have thirteen dice in my hand

3.020 | hSS Fourteen hSS AS Sh'TV dA.W, | have fourteen dice in my hand

3.021 | oYSS Fifteen 0DYSS AS Sh'TV JA.W, | have fifteen dice in my hand

3.022 | LWS Sixteen LWS &S SkhhV JAQIGVJ, | have sixteen pencils in my hand

3.023 | 5P.IS Seventeen SP TS /35 ShhV JAQGV., in\(;e seventeen pencils in my

3.024 | NWS Eighteen NWS S ShhV JAQIGV, Lgf“f eighteen pencils in my

3.025 | $AWS Nineteen ENWS dh,00d DSW LY, | have nineteen coins in my

DGLG'L pocket
3.026 | WN,00AR, Twenty \(X?/E(,;o:{z'AB, dh,60d DSW SCP, You have 20 coins in your pocket

For Lesson 3 - Part 3, we add more numbers to our Description Phrases skill set. Once you move past 20, the
number schemes start to get a bit more formulaic, but the teens are each somewhat unique. As with the
previous activity, it is best to remember these not as a list in a count, but as a series of specific and unique
sentences to maximize your practice.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you
should practice them with the complete sentences and try to create a mental picture of objects in your life that
these numbers relate to.
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Table 3.4
Line# | Term/Syllabary | Term/English Sample Sentence/Syllabary Sample Sentence/English
3.027 | YS,p Red © YS,b oI, RAW, The red bird is fast
3.028 | D6,h, / DLGhP Orange © DO, hlr, JAQSGV U, O°c0IW The orange pencil is short
3.029 | LGhP Yellow LGhPk YC, O°LHD The yellow dog is light weight
3.030 | DV T,Good, Green DV T,Good, TOL, SGvAL The green snake is long
3.031 | HA.hP Blue UA.hP 50V HeL, The blue chair is comfortable
D000 000J
©06, DL P SooYG L 6H00L, The purple chair is
3.032 | DLbMP / O°Q9JP | Purple 350 TR uncomfortable
3.033 | POJP Brown O°OJk RB, OPWE, The brown bear is big
3.034 | Et;P Black EtP bI, SkL, The black pig is heavy
3.035 | O°N1S, White o°NS, hevS, C°o0d The white rabbit is small
3.036 | CPoDAR Light (Color) ii’&%@élﬁqﬁ%" The pink pencil is my favorite
3.037 | O°P,bY, Dark (Color) L @YWV, Jd, © O°N,bY, O°OJPR | | don't like the dark brown
+00, horse
JCZ?PJ / There are two phones on the
3.038 46,C22. Phone WP, JCZPJ SeoyA LL table
JAQIG / . | have sixteen pencils in my
3.039 JAQGV, Pencil LWS JAQSGVJ, ShhV hand
3.040 | (J)AQSP, Paper K'T, JAQSP, LC' SYA There are three pieces of
paper on the table

For Lesson 3 - Part 4, we add some colors and start to add some basic items to our Description Phrases list.
Colors, much like numbers, are one of the first things a learner is taught in Cherokee, but we want to attach
these colors to meaningful objects. The objects that we start in this section are designed to represent common
everyday items that you might find in your classroom and that are part of the different Classificatory structures.

Translation Notes: You are encouraged to keep acquiring the names of everyday objects around you, but it is
important to note that not all objects, especially objects of modern technology, have a Cherokee equivalent.
While a Speaker can easily describe and refer to such objects, we will not be quite as skilled yet. If you ask a

Speaker for the name of an object and they tell there isn’t really a word for it, then you should feel comfortable
using the English equivalent until you are given a viable alternative. Indeed, many Speakers will regularly use an
English referent to an object if they cannot immediately recall the Cherokee version. The trick is to do it
naturally and sparingly so that the majority of your communication is in Cherokee.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here you
should practice them with the complete sentences and try to create a mental picture of objects in your life that
these numbers relate to.
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Table 3.5

Line# | Term/Syllabary Term/English Sample Sentence/Syllabary | Sample Sentence/English

2 042 RMY00 Will you help me? RNPO0D AS,00SW, A'DO Will you help me to lift this
/3S,00SW, SOYG DUW,VJ table/chair?

. RMI00 AcOSW, CWY, Will you help him practice
?

2.043 | RNP9YoD AcOSW, | Will you help her? 0P bOLV Cherokee?

5 044 RNr900 Can | help you? RN9Y00 AEOSW, © ©NY Can | help you carry those
AEOSW, JBOGJ, boxes?

2 045 RMY00 Can she help me? RNPO0D @Y,00SW, JSe0YG | Can she hfelp me move
@Y, 00SW, JJbB, these chairs?

5 046 Vo0, What do | do? VO, LSG°NM, 60S, What do | do if the door is
LSsocNr, AOL® ASHOS 0 OMC locked when | get here?

5 047 V c0YAo0d, What should she V o0Ya00d, ©D0°S, 8OJ What should she do when

’ D0°S, do? SMC she gets here tomorrow?
5 048 V 00Y900d, What can we all V o0YA00d, S0°0°NM, ¥Od | What can we do tomorrow
) S0°0°NN, do? JSRQDY, NVLO, without a Teacher here?
What did you all What did you all do
2.049 | VOPeOJ, TCO°NG | do? (past VO;@J' TCO°NNd RA, hER yesterday while the Teacher
progressive) JISALEY, VL, TAAL, was gone?

For Lesson 3 - Part 5, we return to our Question Phrases. You are encouraged to revisit Lesson 2 Part 6-11

before continuing here. In this set, we revisit {R"960}, which is a common phrase for asking “will”, “can”, or “is
it possible”.

We also see two useful phrases that we can build off going forward. “Help”{-c0SW} and “do” {-0°/1-}. We have

to modify these to show who is talking, who is involved, and when it happens. See the examples above and take
note of who and when? As you are practicing these phrases, see if you can figure out yet how to rephrase it to
change the people and the time.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here, you
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can
remember them better.
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Table 3.6
Line # Term/Syllabar Term/English Sample Sample
v y g Sentence/Syllabary Sentence/English
When does it begin? | AWB DdhovA 5
2.050 | AWB DdhovA (habitual) 46,56, T When does class start?
When did you start? AWB CdOv? CWY, When did you start
2.051 | AWB Cd0»? (past progressive) %SG, Io0E learning Cherokee?
When did you finish? | AWB SC,c0IS SAWJ, When did you graduate
2.052 | AWB SC, 0015 (past) d6,5G,I0J High School?
When do we go on When do we go on
2.053 | AWB TURADJDA break? (habitual) AWB TURADJDA break? (every day)
2,054 | AWB OCAW, Jd When did you move AWB LPT, OCAW, Jd When did you move to
there? Tahlequah?
2.055 ,HWB JBO,BW,LAL, When do | get a raise? ,BWB 4BO,BW,LAP, When do | get a raise?
IPB'RY'T, I®B'R&'T,
When does s/he AWB v J, DY.c0A When does Jensi take
2.056 | AWB DY.00A take/eat ? kh,b her medicine?

For Lesson 3 - Part 6, we are adding more Question Phrases. Here we are adding the concept of “when”. While

{APWB} is a consistent component of “when” it is important to note that, these questions require a careful
consideration of Tenses. It is not necessary to be perfect on your tenses as this stage, “when” questions are a

good opportunity to create memory chains that help you retain some of those tenses.

Speaking of Tenses, this is one of the first examples we see of the Habitual Tense. In Cherokee we can use the {-

o} at the end of the word to indicate that the action happens regularly. We saw this before with the phrase
“work”. For more details see Cherokee Structure 3.6 — Tense (Habitual).

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here, you

should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can

remember them better.
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Table 3.7
Line # | Term/Syllabary Term/English Sample Sentence/Syllabary | Sample Sentence/English
2.057 | %P ANW, Where do you live? | &&P ANW, Where do you live?
Where should you %P ANOG, TS DN,00LB,d, - FP | Where should we go for
2058 | %P ANG, and | go? /A6M,LB,AS, TSRA, lunch?
. o .
2,059 | P OIS, Where did I put it? HP OR'IS, UCZPJ Where did | put my
(neutral object) phone?
2.060 | %P USHAR, Where are we all HP O°S . EUh, USYAR, Where does Susani want
going to meet? to meet all of us?
, Where did you goto | %P SCSG,I'R SAWJ, Where did you go to High
2.061 | %P SCSG,I'R learn? 46,56, I0. School?
Where was she when she
2.062 | &%PB RV? Where was she? %PB RV? CRIM4A DrB&eoV .
lost her ring?
2.063 Z:P@G”‘?S‘S, Where should | sit? | o&¥P 3SMc00T'S, Where should I sit?
. Where did for th
2.064 | %P OVVS Where did you go? | &P OVVS hSOIAL Holgaeys'? yougoforthe

For Lesson 3 - Part 7, we are adding more Question Phrases. Here, we revisit the “where” questions and add
more pieces and examples to continue to strengthen our comprehension and memory of these phrases. If you
look at the sample sentences as well, you can start to see how some of the phrases change from the simple verb
forms we have learned so far to more complex sentences as more people are involved.

Warning! Complicated Structure Notes Ahead: As we move into these greater levels of complexity, we should
consider two essential elements of some of the verbs that we have seen so far. To put it simply, some verbs just
happen, and some verbs need to happen to something or someone. This can sometimes require small but
consistent changes in the phrase. To improve the responses you get from Speakers when you ask them how to
express something, you should first decide if the phrase is happening to something or not, and then be as
specific about what that something is and even how many.

Some verbs are simple and do not require an object. “I am walking” {S'T} doesn’t require any additional
information. We can just walk. We don’t have to walk to/on/with something. This is called an Intransitive
Verb. When the verb requires an object, or something that the verb is happening to, it is called a Transitive
Verb. For example, with {lrAG,Jd%¥} “I see it” there must be something to “see”. In this form, it is implied to be
“it” or whatever might be referenced. However, {tr:AG,d°F} “I see him/her” uses the exact same syllables but
the vowel on the first part is longer to indicate an animate object. For more details, see Cherokee Structure 3.7
— Transitive and Intransitive

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here, you
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can
remember them better.
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Lesson 3 — Part 8 — Learner
Table 3.8

Sample

I t English
Sentence/Syllabary Sample Sentence/Englis

Line # | Term/Syllabary Term/English

Why haven't you started
enlisting? (joining)

Why haven't you

2.065 VI“. edhane, started? (act|v|ty)

VPk. ©dhe0ES, F LI, JoOE

Why are you scared of

2.066 | VP, ho0Sw), Why are you scared? | Vb. hodS® JCSAJ .
teaching?
5 067 Vh. 9SA,J, Why isn't she Vh. 951, 4, LNY;O, Why isn't she interested in
' LNYO, interested? O°SG,I0J CWY, learning Cherokee?
2.068 | Vh. DhARAGDJ, Why did they cancel? Zg’gggg’?"" Why did they cancel class?
Why are you all Vh. ThAELN A'D, Why are you all bored with
2.065 | VP. ThAELN bored? DSG,I¢0J, this lesson?
2.070 | Vh.R O°tA Why is s/he angry? VR.R hS'i, O°tA Why is he so angry?
5 071 Vb, Why didn't we VP. DEA hS©,400W0©, | Why didn't we review
’ hS®,460W0rO, review? b NYAr8, before our interviews?
2072 | SA, HID, Whodoyoulike? | SA, AIOU, ARYZAbPO, | o110 00 VOU like vou can

For Lesson 3 - Part 8, we are adding more Question Phrases. Here, we are adding more “why” questions and
sample phrases to our skill set.

We also see examples of negations as part of our question sets. See Cherokee Structure 3.8 — Initial Prefix {n-}
Negation.

We also see examples of various pronouns used throughout these questions.

See if you can spot the differences as the questions change from an affirmative to a negation. You may want to
refer back to previous “why” questions to get a more complete picture.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here, you
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can
remember them better.
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Line #

Term/Syllabary

Term/English

Sample
Sentence/Syllabary

Sample Sentence/English

Whose __ did Whose coat did you brin
2.073 | SA, hedYZAb, | you bring me? SA, O°Ydh, hdyzpb, | yorbrine
(flexible) )
2.074 | SA, HdooL, hES, | Who fixed it? SD%?P?AL:J;EYS,’ Who fixed the computer?
Who can answer ,
2.075 | SA, ALOAMBSG, B ?j(,jﬁijQJBPBG, A'TE6, V\l/JP:Zt?s:sinswer these
(answer/reply) q '
5 076 SA, Who took you SA, JVOR BCN RA, Who gave you a ride home
) BCON ? (location) b9 yesterday?
?
2.077 | SA, dVD, Who_se are these: SA, dVr, A'D, JAQS, Whose papers are these?
(flexible)
L SA, LSMh, SYGG AV, Who is coming here to visit
?
2.078 | SA, SYGO AV, | Who is visiting us? AB,TS, us today?
2,079 | SA, °SIB Whose birthdayisit | 55 osaB A8, T, Whose birthday is today?
SA, Who practiced SA, O°P,bO&00L0» CWY, Who practiced Fhelr .
2.080 Cherokee last night, raise
0N, be%eoLO» ? O°R P& JC,41M07S,

your hand.

For Lesson 3 - Part 9, we are adding more Question Phrases. Here, we are adding forms of “who”.

We also see more examples of Categorical phrases represented.

Remember that with “who” questions, the pronouns become important, so make sure you are paying attention

to the people and the number of people involved.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. Here, you
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can
remember them better.
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Lesson 4 Overview-Learner

Now that we have arrived at Lesson 4, we can see the standard pace and method going forward. Each Lesson
moving forward will introduce approximately 40 Phrases from a new topic, revisit and add 40 new phrases to a
topic that you have covered only once so far, and then revisit and add 40 new phrases to a topic that you have
already covered twice. Through this technique, you should always be moving forward with familiarity, but still
finding the new material valuable.

For Lesson 4, we will start by exploring a new topic Action Phrases, where we explore the basic concept and
usage of the “to do” verb. This set will walk you through several variations of the verb based on who is doing
the action and when the action is occurring. Through careful study of these initial sets, you will start to see
more of the pattern emerge for Cherokee verbs.

It is recommended that you review the content covered in Lesson 3 Part 1 — Part 4 over Description Phrases
before starting Lesson 4 Part 5 — Part 10, where we will explore a new set of Description Phrases.

You should also review the content covered in Lesson 1 Part 1 — Part 6 and Lesson 2 Part 1 — Part 5 over the
Personal Details before starting Lesson 4 Part 11 — Part 14.

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

https://tsalagitsawonihisdi.com/module-1-table-2023/
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Line #

Term/Syllabary

Term/English

Sample
Sentence/Syllabary

Sample
Sentence/English

4.001 | (h)S0°S, | - Do (Recent) SV S0°S, What did | just do?
4.002 | (4)F07S, You - Do (Recent) SV 07S, What did you just do?
4.003 | (©)D0°S She — Do (Recent) 5V D0°S What did she just do?
4.004 | (©)DIC’NS(R)'T | I - Do (Past) SV DIO’NS RA, kbR What did | do yesterday?
4.005 | (h)CONSA)T | You - Do (Past) SV COPNS RA, hbR What did you do
yesterday?

She — Do (rep- What did she do
4.006 | 0°0°Nd(3) past/inter)(Past) SV O0NS RA, kR yesterday?
4.007 | S6°N(%) | — Do (Present) SV SN What am | doing?
4.008 | 0 °N(%) You — Do (Present) SV %0°N What are you doing?
4.009 | (©)D0°Np, She — Do (Present) 5V D6 N What is she doing?
4.010 | LSO°NDP, | - Do (Future) svisonn, What am | going to do?
4.011 | WooNr, You - Do (Future) SV WONP, :j'\g;at are you going to
4.012 | LN, She - Do (Future) sviene, What is she going to do?

For Lesson 4 - Part 1, we introduce the verb “do” as part of our Action Phrases. Action Phrases are a common

set of terms used to ask questions about and answer the essential concept of “doing”.

This set is divided into 4 parts based on when the action is occurring. In the first set: {(h)S0°S, -- ()F0°S, --
(©)D0°S} we see the form in the Recent Past, or having just happened. We also see the reappearance of the {n-

} prefix with the {h, t;, ©} By placing them in parenthesis here we know that they are a common or relevant
feature of the base verb. In this case, it refers to a specific action. So, in the sentence for 4.002, we are asking
“What did you just do?” {SV ®(0"S,} we could change that to “Did you just do that?” {t;0°S,00) if we both knew
what “that” was. Also, note that the {t;} replaced the {%} and the {00} makes it a question. For more
information on the {n-} as shown here, see Cherokee Structure 4.1 - Initial Prefix {n-} Specific Action.

The rest of the set offers the same verb with the same pronouns, but works through Past, Present, and Future

tense.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. One of the

best ways to practice “doing” is to ask and state as often as you can. Every chance you get, “what are you
doing?”, “What am | doing?”, “l am doing X".
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Table 4.2

Line # | Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English

I- Do (Future) — AAB YW VL,S6°N, | am going to do my chores
4.013 | hVL,56°N01,

(That) JYA®OLNJ LY O, later.

| - Do (Present) — TdW, JYhA®osolLNJ, | am doing your job and
4.014 | hSSO0°Neb, (That) hSS6° N, mine.

| - Do (Recent) - SGW, JYA®solLN,d, | already did my work.
4.015 | ith,50°S, (That) krh,S0°S, (recent)

| - Do (Past) - O°R JYAQo0LAN,J, hOGO’NA | | did my homework last
4.016 | hBGO/A (That) O°R kPR night.

| - Do (Infinitive) - | JYA®oOLN,J, LY&, | need to do my chores when
4.017

oo, (That) eG0o°N,d, OrMC: JQIOR | get home.

You - Do (Future) - | AR O°PRYW, hVWGNP, Are you going to do your
4.018 | hVWO NI, (That) JCAGOLN, chores tonight?

You - Do (Present) | TdW, JYhA®0ULNJ, You are doing your job and
4.019 | hSv0 N, - (That) S0 Nh, mine.

You - Do (Recent) - Did you already do your
4.020 | 40°S, (That) SGPoo 0°S JCA®OLN, work? (recent)

You - Do (Past) - O°R kPR krh,C6°NA kkMoOE | thought you did your
4.021 | hh,CO°/MA (That) O°R JCAOOLN, homework last night.

You - Do JCRGLNJ, CF hCONJ, You need to do your chores
4.022 | hCONM, (Infinitive) - (That) | ®AMC: JVOR when you get home.

For Lesson 4 - Part 2, we cover more variations of Action Phrases. Action Phrases are a common set of terms
used to ask questions about and answer the essential concept of “doing”.

This set offers even more examples of “doing” but with the action explicitly called to in the verb with {n-}. If we
look at 4.014, we also see another prefix {de-} which can indicate many things. In this case, the {n-} and the {de-

} combine to tell us that “I am doing ‘that

n

, and “I am doing more than one ‘that’”. In the sample sentence, we

see that this allows us to say “Work, | am doing it, mine and yours”. See Cherokee Structure 4.2 - Initial Prefix
{de-} Plural Object.

The rest of the set offers the same verb with the same pronouns but works through additional tenses and
pronouns.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. One of the
best ways to practice “doing” is to ask and state as often as you can. Every chance you get, “what are you
doing?”, “What am | doing?”, “l am doing X".
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Table 4.3
Line # | Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English
S/he - Do (Future) - | ARB YW, hVLONI, She is going to do her chores
4.023
VLA, (That) dAQDLN, S& later.
4.024 | ©0°N%Y, _Si:ﬁa_t?o (Present) gzm;}oaﬁ@@l"n"l' She is doing your job and hers.
4,025 | hOoS, S/he - Do (Recent) SGW hOoS, JAORUN, He already did his work.
- (That) (recent)
S/he - Do (Past) - O°R kPR A0°NA O°R He did his homework last
4.026 .
a0 /M (That) dA®O LN, night.
S/he - Do dA®soLNJ, TdNJ, He needs to do his chores
4.027 | Td0°N, (Infinitive) - (That) | OSMC: dQ90vR when he gets home.
They - Do (Future) | AABYW, hVLB,0°N0, They are going to do their
4.028 | hVLB,0°N1, - (That) dhA®LNJ, chores later.
4.029 | ©6,0°N%, T;‘Tegatf o (Present) | AOPULNJ, ©6,0°N%, | They are doing their jobs.
They - Do (Recent) | SGW h©66,0°S, They already did their work.
4.030
"OO.0S, |- (thay) JhABDLN, (recent)
They - Do (Past) - O°R kPR 196,6°1R O°R They did their homework last
4.031 .
ra8,0°"Mm (That) dhA®oLNJ, night.
They - Do dhA®ooLNJ, TGO,0°Nd, They need to do their chores
4.032 1 1GS,0°N, (Infinitive) - (That) | GHMC: dJNOvR when they get home.

For Lesson 4 - Part 3, we cover even more variations of Action Phrases. Action Phrases are a common set of

terms used to ask questions about and answer the essential concept of “doing”.

For this set, we want to take a close look at 4.025, 4.026, 4.030, and 4.031. In these examples we see the prefix
{tsi-}, which we saw in the previous part as well. The prefix {tsi-}, as used here, helps us understand the specific
time in which the action occurred. Looking at the sample sentence for 4.025 we have the sentence “He already
did his work.” In this sentence {SGW} tells us “already” and the {tsi-} in {r©0°S,} points to that time as if to
say “Already, it is his work that he did, then”. See Cherokee Structure 4.3 - Initial Prefix {tsi-} Specific Past Time
for more details.

The rest of the set offers the same verb with the same pronouns but works through additional tenses and
pronouns.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. One of the
best ways to practice “doing” is to ask and state as often as you can. Every chance you get, “what are you
doing?”, “What am | doing?”, “l am doing X".
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Table 4.4
Line # | Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English
4.033 | LSMo00Th, | - Sit (Future) LSMo00T'h, | will sit down.
4.034 | DOC |- Sit (Present) o | am sitting down. (in
process)
4.035 | DOCL(TI0) |- Sit (Present) - DOCLTOO I am just sitting here.
(emphatic)
ECGL, kPR 'SP 0TS | sat down to read about an
4.036 | k'SP I-Sit(R t ! !
SPe0™0S, 't (Recent) ShArBooE hour ago.
4.037 | WN,000Th, You - Sit (Future) Wr,000Th, You will sit down.
4.038 | B0 ROTRS, You - Sit (Present- B DOVS, You are sitting down - in
Pro) process
4.039 | KC(TOO?) You - Sit (Present) KCTOO You are just sitting there.
4.040 | KL You - it (Recent) 600 O°W6, SooYA KL 6d lej you SIF in that big chair
kPR this morning?
4.041 | LP,000”Th, S/he - Sit (Future) LP,600°Th, She is going to sit
4.082 | COLR, S/he - Sit (Present- OOLR, She is sitting down. (in
Pro) process)
4.043 | O°OL(TO0) S/he - Sit (Present) OOLTOO She is just sitting there.
4.044 | CM,000°TS, S/he - Sit (Recent) CP,000°7TS, She sat down. (recent)

For Lesson 4 - Part 4, we cover even more variations of Action Phrases. In this set, we take a look at the verb

2

“sit

Verbs like “sit” and “stand” are great words to practice the unique process of Cherokee verbs. Because

Cherokee packs so much information into a single verb phrase, we can efficiently describe very specific phases
of a process. By practicing the phases of a verb with a specific and physical action, we can organically learn the
pieces that make the verbs change.

For this set, we want to take a close look at 4.035. In this example, we see {-dv} appears as a marker of a
response, to add emphasis. The {wu-} that preceeds indicates that only that is happening. When they used
together in this way, they produce a “That’s All” effect. In this case, “l am JUST SITTING here”. See Cherokee
Structure 4.4 — Final Suffix {dv-} Emphatic for more details.

The rest of the set offers the same verb with the same pronouns but works through additional tenses and
pronouns.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. One of the
best ways to use verbs like “sit” and “stand” (which we will learn later) is to chain them together to use as
memory devices. As you are saying these, be in the process of each verb as you state them. To make things
really challenging, as the time and pronoun appropriate “do” verb before the response. “What are you doing”,

“I am sitting”,

VN

What did you do”, “I sat”, and so on.
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Table 4.5
Line # Term/Syllabary Term/English | Sample Sentence/Syllabary Sample Sentence/English
3.038 | UCZPJ/dO,CZPJ | Phone WP, JCZPJ SRYA LE Triere are two phones on the
JAQIG / . | have sixteen pencils in my
3.039 JAQSGV, Pencil LWS JAQIGV U, SkhV hand
3.040 | (J)AQSP, Paper K'T, JAQSP, LC' SYA There are three pieces of
paper on the table
3.041 DLBWO 60Y / Television DLBW'J60Y, LGS, V.ol 0> | watched television last night
DLBW'JovY, O°R kPR
3.042 | S@YA Table KT, JAQIP, LC' SEYA There are pieces of paper on
the table
3.043 | SQQYG Chair S UA.hP S00Y6 HL, The blue chair is comfortable
D000 060J

For Lesson 4 - Part 5, we revisit Description Phrases. Before you begin this set, you are encouraged to revisit
Lesson 3 Part 1 — Part 5 before proceeding.

As a review and a warmup for more Description Phrases, we revisit some of the key nouns that will be used
throughout our lessons. In this case, we look at phone, pencil, paper, television, table, and chair. Phone, pencil,
and paper are common objects that are easy to manipulate. When combined with things like table, and chair,
we can start to form location-based phrases which we will explore starting in Lesson 6, for now you can see

some of these location verbs previewed in the sample sentences above with {LC -- LC'}. If you pay close
attention, you can start to hear how just the pronunciation of a verb can change its meaning or its object. In this
case, {datla} refers to more than one solid object on the surface (table). However, {datla’} with a glottal stop at
the end refers to more than one flexible object on the surface (table). We will see this more as we move

forward.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. As you
prepare for more description phrases, you should consider adding key objects that are part of your everyday
experience or everyday carry. By learning those names, the words become real to you, and you can start to
replace their English equivalent in your vocabulary.
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Table 4.6
Line # | Term/Syllabary | Term/English Sample Sentence/Syllabary Sample Sentence/English
3.044 | 9576 UL, South hooI, DOLLYJ dSZ6 UL, RO The birds fly south for the
AP, hSM,coW0 winter
3.045 | dBP JC, North O°OJb RS, SNW, dBP JC, :\'Ztretﬁrown bear lives in the
3.046 | 9SPE UL, West OAG” JAG.J, O°hNS, oS, The \A{hlte rabbits are mostly
OSCE JC, seen in the west
3.047 | JOAE JC, East OvL, J®O,UIF JOAE JC, The sun rises in the east
3.048 | JC, Direction hAGW, 8 JS,S.dh, Debh, JC, I §aw 'Fhe car turn in that
QSGoOE direction
3.049 | 530,4, High Or Upward | TOL, A S36,J, YATTE | *2 the snake way up in the
Low Or 00ILo0d, DY.GRoOJ RWJB | saw the ball at the bottom of
3.050 | RWJ, Groundward 0°Y.B the stairs
DEA JC JC, Th,Se0d, JC:00J, | The head-lights are in the
3.051 | DEsa J€, In front JS,S6h. &%, front of the car
. &h, L JC, Th,Sovd, JCeOJ, The tail-lights are in the back
3.052 | &h, JL, Behind J5,S8h, &4, of the car

For Lesson 4 - Part 6, we revisit Description Phrases. Before you begin this set, you are encouraged to revisit
Lesson 3 Part 1 — Part 5 before proceeding.

In this set, we introduce the cardinal directions “North, South, East, and West” along with relative directions

“up, down, left, right”. {JC,}, sometimes spelled {Jéd,} is a word that essentially indicates “towards” or “that

direction”. In English, words that express the relationship between two words such as “up”,

)N U g u

near”, “on”, etc.

are called Prepositions. There aren’t standalone phrases in Cherokee that function like this, but {J(,} is one of
them and you will hear it often.

Cultural Notes: the directions listed above derive their name from the associations with that direction. With
North and South, you essentially get “where it’s cold” and “where it’s warm”, with East and West, you

essentially get “where it comes up” and “where it goes down” referring to the sun. As you learn more names of
locations and objects, you may start to see more associations in those names. Just try not to force associations
where they may not exist.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. As you are
practicing your directions, you should get in the habit of finding a mental association for each direction. When
you repeat these phrases have a set of pictures, objects, or places that you think of to help you connect the
phases to something meaningful.
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Table 4.7
Line # | Term/Syllabary | Term/English Sample Sentence/Syllabary Sample Sentence/English
3.053 | Q9Y, Cat DO,k dN,EOL, Q9Y, O°NYA, J, The orange cat is ugly
3.054 | YC, Dog LGhP YC, O°E.Ao0d, The yellow dog is cute
3.055 | GS, Cow © dLLL GS, Sr,KAL, The spotted cow is fat
3.056 | kS Rabbit B O°NS, koS C°o0J The white rabbit is small
3.057 | TOL, Snake S30,J, G.L'i OhAL TOL, 'trs:g’v the snake way up in the
3.058 | bI, Pig EgP bI, SkL, The black pig is heavy
3.059 | 360, Horse L @YANe,J, © O, bY, OO JP | don't like the dark brown

+Qr, horse

3.060 | kool Bird O YS,b 01, RAW, The red bird is fast

For Lesson 4 - Part 7, we add more nouns to our Description Phrases.

While not of particularly high value in terms of communication power, nouns are useful for adding context and
meaning to our verbs. The animal names selected for this set are both common and physically distinct. By
developing the ability to describe each in detail, you will be able to retain Description Phrases more effectively
as they are added to your skillset.

As you are working through these nouns, consider the different qualities of each animal and look for
opportunities to add more descriptive language to your skill set. Consider coloring, skin type, fur, size, type of
motion, mannerisms, etc. We will not cover all these aspects at this stage, but they will be explored at various
points throughout your studies at CLMAP.

You will also note this list is rather generic. Many of the animals listed here have different names for different
species. If any species is relevant to your life, you may want to learn the species-specific names, but as a general
rule, that level of specificity is not recommended at this stage in your learning.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. As you are
practicing your directions, you should get in the habit of finding a mental association for each direction. When
you repeat these phrases have a set of pictures, objects, or places that you think of to help you connect the
phases to something meaningful.
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Table 4.8

Line# | Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English
o DSooPko0J, Vi3, ABOUP0D, Take an umbrella, it's

3.061 | DS60S It's Raining "UMBRELLA" raining outside

3.062 OszG/ It's Getting SPM'RPS, PZ ChZ O°SZG, I'm glad its finally getting

' DSOS Warm hSM,60d warm
3.063 | JJo%, It’s Snowing h JJo, V& Look! It's snowing outside
It’s Shining OvL RZA, Rov, b DJdovd RZ4A, If the moon is shining at

3.064 | DJgoJ /DS (Moon/Sun) b AAGW, night, you can see it.

3.065 | SZR0DS, It’'s Windy L GBé, Vs, DAZ, SZA00S, It's not cold, but it is windy
, TS O°Béb, V3, SO0 UP0VJ, Take your jacket, it's cool

3.066 | O°B&, / O°NYBG | It’s Cool CUSE outside

3.067 | O°B& s Cold SM,KS 6krBek, O°Béd Govd, I c'ame back ir'15ide because

Va4, it is cold outside
3.068 | O°JLS It's Hot coIW JSWBL, SS&RS, A.A, I \lNore short.s today because
’ TS, O°JLY, PZ, V4, it's hot outside

For Lesson 4 - Part 8, we introduce weather related concepts to our Description Phrases.

Conversations about weather in Cherokee can become very specific but try not to get overwhelmed on day one.
First, you want to learn how to note specific and distinct weather situations. Sunny vs raining vs snowing, etc.
As you progress, you will be able to describe the type of sunshine more precisely, when and how much it was

raining, whether you observed the snowfall or not, and so on. For now, these terms will allow you to give basic
descriptions of what is happening outside on any given day. Those that like to think and talk about the weather
will naturally gain a more complex vocabulary over time. There is no need to force it here.

Dialect Notes: Like many of the different concepts we have covered so far, weather is also relatively subjective.
Not all Speakers will describe the same weather conditions in the same way. As you interact with more
Speakers in the language, remember that your goal isn’t to find the “correct” way to say it, but rather to learn
“possible” ways to say it.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. As part of
your practice for this set, you should start to self-report the weather each day. This will help reinforce the
concepts and place them in a routine of language.
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Lesson 4 — Part 9 — Learner

Table 4.9
Line# | Term/Syllabary | Term/English | Sample Sentence/Syllabary Sample Sentence/English
3.069 DBébJ / It's Freezing DBé&J V3, C5,460550, Be careful outside. It's freezing.
SNeolWJD PV

3.070 | Q%L / O°GYW | It's Cloudy LVYP, PZ GOYL, V43, It's better when it's cloudy

, %P DNVer, JhRC, O°N,bY, Where are the kids? It's dark
3.071 | O°P,bY, It’s Dark 70, VA, outside.

, V.A, OhGA, JYAO,00LN,d | was slow getting to work
3.072 | OO%0". It's Fogey JC, POF0. V.43, because it's foggy outside

, . Debh, SP,KS 085S, JS,S.dh, Pull the car into the garage. It's
3.073 | SNto0S, It’s Hailing SNEQS, hailing.

It's YC, DooS'T, %, JSP, 00V, My dog is afraid because it is

3.074 | DBLGGS Thundering DBLG.G3OS thundering

o . hoOS'T,%%, JSM,00VJeF, I'm scared because it is
3.075 | DSOGS It’s Lightening DSES04 Vi3, lightening outside

For Lesson 4 - Part 9, we introduce more weather-related concepts to our Description Phrases.

In addition to the weather terms in this and Lesson 4 — Part 8, you will also see the use of “happening” in the
sample sentences. {hSM,00J}3.062 — {JSM,00VJt;,} 3.074 — {JSI,00VJb,} 3.075. This is a common addition to
conversations regarding weather as you want to indicate “______is happening”. In line 3.075 above; {lr¢0S'T,%,
JSP,00Vdr, DSOSMY V43, } the {USM,00VUY,} is necessary to connect the two ideas together. Without that, the
sentence would roughly translate to “I'm scared. Lightning. Outside.” This will be understood by the speaker,
but the addition of {JSI",00VJ%,} brings the idea together. As you continue to work with weather terms, look

for variations of {hSMovJok} “happening/becoming” and continue to add them to your skill set. Remember that
the form will change depending on your usage.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. As part of
your practice for this set, you should start to self-report the weather each day. This will help reinforce the
concepts and place them in a routine of language.
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Lesson 4 — Part 10 — Learner

Table 4.10
. . Sample .

Line # | Term/Syllabary | Term/English Sentence/Syllabary Sample Sentence/English

3.076 | GO (Ut®) Clothes RA, PR OSh NS, UG | | went shopping for new clothes
JdV yesterday

Shirt or .

3.077 | JJAC,J, / DO Blouse ovy, JJC,d, SS§'6, SVA, There are four shirts on the ground

3.078 | (J)DEG Pants AcY, AS JEG SS'O, There are five pairs of pants on the
SVA, ground

3.079 | JWEG Shoes ELr, /S JWEG S5'0, There are six pairs of shoes on the
SVA, ground

3.080 | JPR Socks SPAPY, AS PR SS'6, There are seven pairs of socks on the
SVA, ground

For Lesson 4 - Part 10, we are adding some essential clothing items to our Description Phrases.

Clothing is an interesting concept in Cherokee because you often add possession and plurality to the noun.
When you get to Lesson 39, you will start to explore clothing terms in greater detail, but you will also start to
acquire them as you progress through the lessons.

For line 3.077 {JJC,d, / Dt} we have two variations of the same idea. Depending on which speaker you
are working with, {D®} usually refers to a basic shirt or T-shirt, is perhaps the most common. {JJdC,J,}

typically refers to a dress shirt or a blouse. However, some speakers may invert this or only use one to mean
both.

For line 3.078 {(J)D&G} the {J} at the beginning indicates plural. With clothing, this can get tricky
because some articles of clothing are often naturally pluralized, such as “pants” if the speaker thinks of
them as a plural object. This is similar to “scissors” {UMo0VBJ} since you can't really have “one scissor”.
However, in the sample sentence for 3.078 {Ac0Y, AS JEG SS'O, SVA,} even though they are talking about
5 pairs of pants, they are only pluralized once, but with {S5'6©,} we know that there are many pairs as this verb is
pluralized as well. For more details on this concept, see Cherokee Structure 4.10 — Initial Prefix {di-} Plural
Object.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. For this set, |
would encourage you to begin the habit of narrating your process of getting dressed in the morning. For now,
you won'’t have the verbs, but you can start to think and speak in Cherokee when you are gathering the specific
items. This will help you retain these nouns more naturally.
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Table 4.11
. . Sample .
Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
1081 | EGO* AL | I-Raised By - [Persons] | JEYPb, EGO>. Loy | | Was raised by my
grandparents.
You - Raised By - .
1.082 | C0.AooL0» SA, C0°.AooL0v Who raised you?
[Persons]
S/he - Raised By - © O°Sh, O°dY, She was raised by her aunt
1.083 | EG0.AcoLO® [Persons] EGO.Ac0L0v and uncle.
1.084 | dhGR They -.From (Originate) - JEYSBPP TEXAS dhGR My parents come from
[Location] Texas.
1.085 | JhGR They -‘From (Originate) - %P JhGR JBPCSBLP Where are your parents
[Location] from?
1.086 | JhGR They - From (Originate) - | ycaom Ww,b dhGR | Her parents are from Tulsa.
[Location]
1.087 | ERAMS, | - Know - [Person(s)] EkRrS, JPCSBMP | know your mom and dad.
1.088 | ARMS, You - Know - [Person(s)] | ARMNYoDA, Rk Do you know my mom?
1.089 | KNS, S/he - Know - [You] C KPS, A3Y, She doesn't know you.

For Lesson 4 - Part 11, we return for our 3™ and final lesson on Personal Details for the first part of our series.

We will revisit this concept again in part 2 of our series when we get to Lesson 51.

You should revisit Lesson 1 — Part 1 to Lesson 1 — Part 6 and Lesson 2 — Part 1 to Lesson 2 — Part 5 before

proceeding here.

In this set we add “raised by”, “they are from”, and “know”. With lines 1.084-1.086, you will see that the based
term does not change because in each instance you are talking about the same number of people; however, the
sample sentences show how to connect this idea to different groups of people: “parents” in this case.

Cultural Note: while it might be assumed that the parents are the ones who are raising a person, in many

communities, the kinship ties are much more complex. Aunts, uncles, grandparents, and even folks that are
considered “cousins” may take up the responsibility of raising a child. This is why this concept is still worth
exploring in Cherokee.

In lines 1.087-1.089 we add “know” to our skill set, but in this case, it more closely resembles “acquainted with”.
Pay attention to the tones in the vowels in this set. Often, when the object being referred to is alive, or animate,
there is an extra emphasis on the prefix. See Cherokee Structure 4.11 — Sound Rules {Animate Object} for more
information here.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. For this set,
continue to add these concepts to your own life so that the concepts become more real to you as you practice
them.
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Table 4.12
Line# | Term/Syllabary | Term/English | Sample Sentence/Syllabary Sample Sentence/English
1.090 | Shor! Mine - Pet(s) K'T, YC, ShorC' | have 3 dogs.
1.091 | LRS! Yours - Pet(s) BLAOBL'TVA, YC, Do you have any dogs?
1.092 | ser His/hers - K'T, Q9Y, ser She has 2 cats.
Pet(s) ’ ’
1.093 | SP'RS, | - Happy SM'RPS, kbVel, AAS, | am happy to be here today.
1.094 | ShPPPS, We - Happy SRS, V.V, l/;/(ejaayre happy to have you here
1.095 | O°rPrC:or S/he - Happy | O°PPNC:0v PR She was happy.
1.096 | DY,00S00LN%Y, | - Nervous 35:;3%?}}{];{7' v I'm nervous about my new job.
1.097 | TC,60500LNP60U | You - Nervous Po0d TC,00S00LNPo0J You don't have to be nervous
Dobh, here.
1.098 | 0°00SOLNG- S/he - Nervous | 0°0c0Sc0LNY- She was nervous.

For Lesson 4 - Part 12, we add more concepts to our Personal Details including some state of being, or moods.

In this set, we look at “pets” and two types of emotions, or state of being, “happy” and “nervous”. For “Pets”
have {ShOC' -- LAOCL' -- SOL'} to show possession for [Mine, Yours, His/hers]. Notice that each begins with the
/de/ to indicate plurality. Also, take note of the glottal stop at the end of the expression.

For “happy” we have {SI"'RIS, -- SHMPNS, -- PPN CO0} to show the mood for [Me, You, Him/her]. Here we
also have a glottal stop in the middle after /li/. In this case /he/ is typically before the /li/ but may be dropped
or produce a glottal stop in some Speakers. Notice the pronoun shift from the expected /tsi-/ to /ga-/ for
{SP'RMS,}. This is typical of a verb whose 3™ Person form is /a-/ {DIPPNS}. For {O°PNPNC:0v} we also switch to
past tense.

For “nervous” we have {DY,00S00LN%, -- (13)C,00500LNP00J -- O°60S00LN&} to show the mood for [, You,
He/She]. Each of these are given with the Set B pronouns, refer back to Cherokee Structure 1.1 — Pronouns (1%,
2", and 3™ Person) for more information here. Taking a close look at (d)C,00S60LNP00J), we see a /yi-/ in

front of the verb indicating that the sentence from which it was pulled was a negation in this case. We also see
the /-esdi/ at the end because it indicates something that “will be happening” in the future. If we look closely at
the sentence, it might be more appropriate to translatet it as “In the future, nervousness is not something that
you need be feeling”.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. For this set,
continue to add these concepts to your own life so that the concepts become more real to you as you practice

them.
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Table 4.13
Line # | Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English
1.099 | hedS' T |- Afraid AT, LS DG, heos'Tey | | 2m afraid | will say
something wrong.
. Po0d A,l00d, BMPcOPcOU Don't be afraid to speak your
1.100 | BNPooko0J You - Afraid ATdJ, CIIT mind here.
1.101 D@SIT\QJ' S/he - Afraid DO%'S‘IT\QJ- Aro%J, O’J,J LSJ:I)E was too afraid to speak
1102 | 96D heh b, | - Say (again) - b6 he*h b, Do You want me to say that
(that) again?
1.103 zgu&;;g’a\' You - Say (again) | RNOcDA, AvAQ, Can you say that again?
1.104 | b9 h6°S.Q9b S/he.- Say HLAL bO hESb Listen. He is going to say
(again) that again.
1.105 | ®GSIBL, Mine - Age O0Y,00A W'P, @GSIBL, | am 42 years old.
1.106 | ACSJBL, Your - Age AW TS, BCSIBL, How old are you?
1.107 | GSJBL, His/hers - Age L AOZL:, GSIBL, PR He didn't say how old he is.

For Lesson 4 - Part 13, we add more concepts to our Personal Details including another state of being, or

moods.

In the second set, we have “say again” {b90c0 h0°hQ9b, -- R YDA, APAB, -- b h0°SQ9b} for [I, You, She/He].
First, you will notice {b90D -- RN YDA, -- b0} at the front of each phrase. These sound similar to each other, but
are actually a bit different. {b00o0}is a form of {sigwu} and in this case means “again?”. {RMNOcDA,} has the

/liwu/ in the middle, but it is actually a form of {eligwu}, which in this case means “is it possible”. {b®}is another
variation of {sigwu} but with the /g/ softened to the point that it disappears.

The second part of this lesson we want to look at is a Pre-Pronoun prefix, which just means that there are
syllables that can appear before the pronoun and add different elements to the verb. There are many of these
and they can get confusing, so for now, we will just focus on the specific ones we see here and what they are
doing in this case. In the first example {h0°hQ9b,} we actually have 3 different Pre-Pronouns /ni-/ and /da-/ and
/i-/. The /ni-/ in this case means “it/that”. The /da-/ in this case means “future”. The /i-/ in this case means
“again”. When the /da-/ and the /i-/ combine here they make the /dv-/ sound. Put it all together and you have
/ni-da-i-tsi-wesi/ or /that-future-again-l-say/. For more information on these Pre-Pronouns see Cherokee
Structure 4.13 — Pre-Pronoun {ni-/da-/i-}

Cultural Note: In 1.100 it changes from “afraid” to “worry”. As you work with Speakers throughout your
learning process, you will find that they can change their answers and instructions in unpredictable ways. This is
because the language lives in their hearts and minds, and each translation pulls from the thoughts, moods,
experiences, and understanding of the Speaker at that moment.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. For this set,
continue to add these concepts to your own life so that the concepts become more real to you as you practice
them.
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Lesson 4 — Part 14 — Learner

Table 4.14

. . Sample .
Line # | Term/Syllabary Term/English Sentence/Syllabary Sample Sentence/English
1.108 | DGOy, W, | - Know DGO W, JE 6b I know Muskogee very well.
1.109 CO“}J(()%) You - Know CO",JO@ LPI, &b \Iilzlzl-l?u know Tahlequah
1.110 | 0°0v,3(0) S/he - Know O°0v, 360 P TSS Does S.hef”"w where we

are going?
1.111 | DQIVJ | - Been to - [Location] CTAAG PP, | have never been to Stilwell.
DQYVJ
1.112 | YVA You - Been to - [Location] | TRAG oD JE VVA Have you ever been to
Muskogee?
1113 | VA You - Been to - [Location] TAAG CWY, 0°Q9 Have.you ever been to North
YVA Carolina?
1.114 | kSO,LVN,E | - Meet (first time) - &b SO,LVNE It was nice to meet you.
’ ! [Person(s)] ’ ’
1115 | V.Co, You - Meet (first time) - CSPGD V.Cd, Dhe'T, Do you want to meet the
[Person(s)] others?
S/he - Meet (first time) - | A.A, 86J LO,4%, She met the boss this

1116 | LOvY, [Person(s)] dDo0C, morning.
1.117 | SOSLJ'D, | - Remember C ASOLID, SCY'D, | L3t rememberyour
1.118 | ok0v,LJ'D, You - Remember o%0v,LJ'D, SV'D, You remember his name.
1.119 | DOv,LJ'D, S/he - Remember C ®0v,LJ'D, LGV'D, ig?nioesn Fremembermy
1.120 | hh®, | - Say SG9,0%0 hhQ, Did | say that right?

n u

For Lesson 4 - Part 14, we add more concepts to our Personal Details including “know”, “been to”, “meet”, and
“remember”.

General explanation: In this set, we have a new way of saying “know” {DG0Ov,W, -- COv,Jd -- O°0v,d} for [I, You,
He/She]. Lesson 4 — Part 11, we learned {ERRMS, -- AARMNS, -- KN,S,} which is typically used to when you are
referring to a person, to “know who they are”. These new words, {DGOv,W, -- COv,J -- O°0v,d}, are closer to
saying “know that”, or “know something about that”. This word can be very helpful in a classroom setting,
particularly in the negative sense to communicate “l don’t know” {€ @G0, W,}. You can use this if you
understand what is being said, but you don’t know the answer.

We also learn {SOvLJ'D, -- o¥0v,LJ'D, -- DO»,LJ'D,}, for [I, You, He/She]. If you combine this phrase with your
understading of “know”, then you can be even more effective in communicating with your Speakers. When they
are asking you a question, you can now either tell them you “don’t know”, or “you can’t remember”. The longer
you can stay in Cherokee as you communicate confusion or the need for more information, the faster you will
learn.

Practice: Listen to the audio and practice saying each sample at least six times before moving on. For this set,
continue to add these concepts to your own life so that the concepts become more real to you as you practice
them.
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