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Block 1 - ᎠᎬᏱ 
This semester will introduce following categories:

● Introduction 
● Elicitation 
● Descriptors 
● Doing 
● Body 
● Handling 
● Working 
● Talking 
● Playing 

● Fishing 
● Farming 
● Hunting 
● Seeing 
● Hearing 
● Tasting -

Smelling 
● Touching 
● Woods 

● Fields 
● Outside 
● Town 
● Community 
● Store 
● Living Room 
● Bedroom 
● Kitchen 
● Bathroom

 
Pronouns Emphasized: I, You, He/She 
Tenses Emphasized: Present, Remote Past, Future Progressive, Infinitive 
 
This is a suggested timeline.  Each cohort, each semester, and each Speaker/Teacher team will go at their own 
pace.   
In our first semester, or ᎠᎬᏱ, we will explore locally important phrases.  As you can see from the list above, you 
will gain the skills necessary to talk about yourself, basic everyday activities, your senses, location-based 
activities and experiences, and objects and locations that you are likely to encounter on a daily basis.  Future 
semesters will add more categories to your skill set and give you increasing mastery and precision.  We 
recommend that you avoid getting ahead of yourself and trust this system to take you to fluency.  Over the next 
24 months, you will be exposed to as many as 10,000 target phrases and thousands of additional context specific 
phrases. 

The general approach to Block 1 is largely an Acquisition Focused approach.  As Zero Language learners on day 
one, you need to build your vocabulary in order to receive more advanced and dynamic lessons later.  Many of 
the activities both in the classroom and in this Module are simplistic and repetitive, but they lay the foundation 
for long-term growth.   

Block 1 also moves a little slower in the first 3 Lessons, allowing more time to learn classroom etiquette, key 
cultural practices, and familiarity with the style and flow of the Module.   

Throughout this Block, you are encouraged to master consistent and appropriate tenses and pluralization as well 
as the target words themselves.  Each verb and noun set will be reviewed through spaced repetition and activity 
centric lessons.  Some topic sets are focused on the expansion of basic verbs into deeper forms to convey more 
specific meaning, while other topics might be more content rich and cover more terms but have less depth. 

Language mastery is comprised of Listening Comprehension, Spontaneous Production, Prepared or Practiced 
Language, and Critical Creative Language usage.   
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What are these Modules? 

These Modules break Cherokee language down into small Lessons and even smaller parts.  Each part will contain 
roughly 5-12 “Terms”.  A term can be a noun (person, place, thing or idea), a verb (an expression of an action, 
occurrence, or state of being, or it can be other phrases and expressions that function like modifiers, adjectives, 
or adverbs.   

These Terms are then used in Sample Sentences so that you can see them used in context.  Because Cherokee is 
a language that builds many pieces together to form a single phrase (call polysynthetic), some Terms are also 
complete thoughts or complete sentences.   

Each Lesson Part will offer these Terms and Sentences in a Grid format.  The Line #s in these grids refer to a 
unique numerical code that is used in your Modules, your Speaker/Teacher’s Modules, the Online Database 
used for these Modules, and all related material.  In the Online Database, these lines are presented in pairs.  The 
first line of the pairs is the Term, the second line is the Sample Sentence.  Future lines may be added as 
additional sentences are added to further clarity. 

After each Table, you will see some notations on what is in that table.  These notations are meant to be simple 
explanations of what is in that Table, references to previous material, and occasionally references to Cherokee 
Structure sections.  These notation sections are meant to provide comprehension that is based only on what 
you have acquired so far.  This means that later Lessons might provide contradictory information because you 
will then have more language to understand more complex ideas.  To put it simply, these notation sections are 
best understood as, “Here is a way to understand this material for now”. 

The Cherokee Structure sections at the end of each Module are meant to provide more detailed explanations 
related to the relevant sections but are not required for mastery.  Most native speakers of a language do not 
have a clear understanding of the grammar, structure, and syntax of their language.  They use it instinctively.  At 
CLMAP, we are focused on providing you with those same instincts.  Treat the Cherokee Structure section as 
supporting information only and not required. 

Following the Table and Notations is an Activity for each Part.  These Activities are typically written in nature and 
simply designed to encourage additional practice of both writing and reading Cherokee and practice with the 
material.  They are also designed to slow your pace down so that you can think carefully about the material in 
each Part before you move on.  For the best results, you should complete all activities in order, even if the 
activity seems easy.  The structured practice will only aid in your long-term mastery. 

At the end of each Lesson is an end-of-lesson activity that will usually have an audio component.  These are 
meant to be a culmination of all that you have learned to that point.  As you move through these Modules, you 
will start to see your skill grow and your recordings become more complex and accurate.  

This Module is Not a replacement for immersive exposure to the language.  Nothing can replicate the richness 
of Cherokee when spoken by fluent Speakers, and no one can detect your accuracy and precision like a fluent 
Speaker.  Whenever you have an opportunity to be immersed in Cherokee, even as a passive listener to 
Speakers communicating with each other, all other learning methods are secondary. 
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How can I make the most out of these Modules? 

Trust the system and take a gradual yet consistent pace.  Each Lesson should take approximately 1 Week of 
careful study.  While the first few Lessons go rather slowly, once you get to Lesson 4 and beyond you will start to 
see a more consistent pace of approximately 3 Parts per day.  While you are encouraged to go at your own pace, 
it is best not to rush through the material.  Long-term retention is best achieved when you allow the concepts 
you are learning to sit for a while before adding too many new pieces. 

Try to complete each Activity without using your notes or looking back.  If you continue to produce accurate 
results, then you are probably going at the right pace.  If your activities are difficult and require a great deal of 
correction, then you might want to slow down a bit.   

Over the course of the 2 years at CLMAP, these Modules will walk you through over 10,000 unique Terms and 
related Sample Sentences.  While this is still not the entirety of the language, mastery of the content in these 
Modules will drastically increase your fluency. 

Your Master Speakers and Teachers will go at their own pace.  In many cases they will be covering the same or 
similar content as what is covered in your Modules.  Indeed, these Modules were written based on the content 
that I was taught during my time in CLMAP.   

Do Not use this Module, its content, or its pacing to hijack the CLMAP learning space.  If you are given time and 
space to ask questions, get clarification, or receive feedback on your work, then use it.  Otherwise, you are 
expected to follow the direction of Speaker/Teacher teams during the scheduled CLMAP time.   

In addition to the Tables and Activities, you are encouraged to keep your own notes.  Use these to supplement 
these Modules and help drive your learning.  Feel free to make flash cards, visual aids, and recordings of yourself 
saying each line so that you can listen to them later.   

You may be asked to submit your Modules and end-of-lesson recordings as part of your end-of-module 
assessments.    
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Module 1 (Lesson 1-4) 
 

During Month 1, or the first month of the first semester, students will explore the following categories: 

• Introductions 
o Descriptions of self, name, live, grew-up, from, parents, siblings, small talk.  This is the first stage 

of the learning process, and the emphasis should be on speaker specific information rather than 
broad spectrum comprehension and conjugation. 

• Elicitations 
o Words to ask questions, simple verbs, simple answers.  In the early stages of the learning 

process the learners will be asked questions, given commands, and may need to ask questions 
of their own.  We want to equip them with the Cherokee forms as quickly as possible. 

• Descriptors 
o Descriptions of things, numbers, colors, objects, directions, animals, clothing, weather.  These 

terms will appear often in their learning process, so the learners shouldn’t be expected to 
master them all at this point.   

• Doing 
o Learning the words for doing and happening, more verbs in different times.  This is the first 

point where deeper levels of conjugation will happen.  There will be less content and greater 
variations of select phrases.  Have the students begin to incorporate some of what they have 
learned from other lessons into these sections. 
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Lesson 1 Overview-Learner 
Lesson 1 will move slower than most other Lessons to allow for classroom management and will emphasize their 
first topic: Introduction. 

You are encouraged to go through this Module one step at a time.  Even if you feel you already know the 
content in each Lesson, the structured review will only enhance your overall mastery. 

In this first lesson, you will learn the essential phrases to greet someone, introduce yourself, and comprehend 
their introduction.   

This lesson will not cover all the concepts and terms you might want to use but will begin your journey.  As the 
weeks progress, you will add more pieces to your skillset.  You are encouraged to focus your energy on mastery 
over exposure.  Learn this lesson thoroughly before you move on to the next lesson. 

In this lesson, you will learn the essential tools to express: 

• Your name 
• Where you live 
• Where you grew up 
• Where you were born 
• Who your parents are 
• What your parent’s names are (Mother and Father) 
• Who your siblings are 
• Essential Greetings and Salutation phrases 
• Where you work 

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

 

https://tsalagitsawonihisdi.com/module-1-table-2023/ 
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Lesson 1 – Part 1 – Learner 
Table 1.1 

Line # Term/Syllabary Term/English 
Sample 

Sentence/Syllabary 
Sample Sentence/English 

1.001 ᏓᏩᏙ'Ꭰ, My name is ______ ᎦᏙᎤᏍᏗ, ᏓᏩᏙ'Ꭰ, What is my name? 
1.002 ᏕᏣᏙ'Ꭰ, Your name is ______ ᎦᏙᎤᏍᏗ, ᏕᏣᏙ'Ꭰ, What is your name? 

1.003 ᏚᏙ'Ꭰ, 
His/her name is 
______ ᏗᎪᏪᎵᏍᎩ, ᏚᏙ'Ꭰ, His name is Digowelisgi, 

1.004 ᏥᏁᎳ, I live at _____ ᏤᎩ ᏥᏁᎳ, I live in Bunch 
1.005 ᎯᏁᎳ, You live at _____ ᎭᏢ ᎯᏁᎳ, Where do you live? 

1.006 ᎦᏁᎳ, He/she lives at _____ ᏔᎵᏆ, ᎦᏁᎳ, ᏗᎪᏪᎵᏍᎩ, 
Digowelisgi lives in 
Tahlequah 

For Lesson 1 - Part 1, let’s jump right into the content.  Throughout these Modules, we will use Tables like the 
one above.  Your target for each Lesson Part is only what is shown in the Term, but we have added sample 
sentences as well.  As you work your way through each Module, you should stay with each Part until you feel 
like you have solid mastery of the Term, but you can move forward if you still do not have the Sample Sentence 
mastered.  For all Lesson Parts, you should listen to the audio and practice saying them to yourself at least six 
times before moving on. 

This section covers two different Personal Details (ways to talk about ourselves), name and place of living.  This 
is also our first look at some of the Pronouns and the Pronoun Prefixes that are used in Cherokee to represent 
these concepts.  See Cherokee Structure 1.1 – Pronouns (1st, 2nd, and 3rd Person) for more details.  For now, just 
note the difference between the first and second set. 

Sound Markers 

You will also see two of the seven punctuation markers we use here at CLMAP to help clarify how to say what is 
written.  In the first line {ᏓᏩᏙ'Ꭰ,} we see an apostrophe ( ‘ ) before the syllable Ꭰ.  This indicates a glottal stop.  
This is when your throat closes before saying the next syllable similar to saying “uh-oh” in English.  We also see a 
comma ( , ) after the syllable Ꭰ.  This indicates that the vowel is not spoken.   

Cherokee does not have a formalized spelling and there are many variations of pronunciation as you move from 
one community to another and sometimes from one speaker to another.  These Modules and all of their 
supporting material attempts to spell the words as the specific Speaker says them on each related recording.  
The following table demonstrates the 7 punctuation markers we use at CLMAP to help clarify how the language 
sounds when written in syllabary.   

Punctuation Key 
Ꭺ.ᎯᎦ Alternative Sound 
ᏥᏅ:Ꮼ Elongated Vowel 
ᎯᏍᎩ, Silenced Vowel 
Ꭶ"Ꮩ Deleted Syllable 
ᎦᏢ;ᏉᎩ Silenced vowel and alternative sound 
ᏃᏊ! Deleted first consonant 
Ꭰ'Ꭲ Glottal stop 
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Lesson 1 – Part 2 – Learner 
Table 1.2 

Line # Term/Syllabary Term/English 
Sample 

Sentence/Syllabary 
Sample Sentence/English 

1.007 ᎠᏩᏛ.Ꮢ 
I grew up in 
(community) _____ ᎠᏂᎬᏃ ᎠᏩᏛ.Ꮢ I grew up in Kentucky 

1.008 ᏣᏛ.Ꮢ 
You grew up in 
(community) _____ ᎫᏐ ᏣᏛ.Ꮢ ᏗᎪᏪᎵᏍᎩ, 

Digowelisgi, you grew up in 
Muskogee 

1.009 ᎤᏛ.Ꮢ 
He/she grew up in 
(community) _____ ᎫᏐ ᎤᏛ.Ꮢ ᏗᎪᏪᎵᏍᎩ, 

Digowelisgi, grew up in 
Muskogee 

1.010 ᎠᏩᏕᏅ 
I was born at (location) 
_____  

ᏔᎵᏆ, ᎤᏪᏘ, HASTINGS'Ꭲ 
ᎠᏩᏕᏅ 

I was born at the old 
Hastings in Tahlequah 

1.011 ᏣᏕᏅ 
You were born at 
(location) _____ ᎫᏐ ᏣᏕᏅ ᏗᎪᏪᎵᏍᎩ, 

Digowesligi, You were born 
in Muskogee 

1.012 ᎤᏕᏅ 
He/she was born at 
(location) _____ ᎫᏐ ᏗᏜ, ᎤᏕᏅ ᏗᎪᏪᎵᏍᎩ, 

Digowelisgi, was born in 
Muskogee 

For Lesson 1 - Part 2, we add more pieces to your Personal Details category.  Here we have added “Grew up in” 
and “Born at” to our skillset.  

The first set {ᎠᏩᏛ.Ꮢ -- ᏣᏛ.Ꮢ -- ᎤᏛ.Ꮢ} is used to express which community or town you lived in when you were 
growing up as a child.  Some people may think of many different locations for where they grew up, but for now 
let’s stick with a single location as we learn these phrases. 

The second set {ᎠᏩᏕᏅ -- ᏣᏕᏅ -- ᎤᏕᏅ} is used to express which town or even hospital you were born in.  In 
line 1.010 ᎠᏧᏣ is telling us that he was born in the Old Hastings Hospital in Tahlequah.  He does not use the 
word for hospital {ᏧᏂᏢᎩᎢ} because it is implied in the verb ᎠᏩᏕᏅ and ‘Ꭲ added to Hastings, which tells us it is a 
specific place name. 

We also see that the ending of the words has changed from the first set in Lesson 1 – Part 1.  Here we see the 
ending {-v}, which in this example tells us the events happened in the past.  For more details on how Tenses 
work in Cherokee, see Cherokee Structure 1.2 – Tenses (Present, Remote). For now, all you need to remember 
is that the sounds provided so far are intentional and you should attempt to mimic them is closely as you can.    

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  It is also 
helpful to start using hand gestures to help you keep your pronouns straight as you are talking.  So, as you are 
practicing phrases that relate to yourself, you can point to yourself, then point forward as you say the 2nd person 
forms, and then point to the sign for 3rd person forms.  We will add more gestures later as we add more 
pronouns. 
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Lesson 1 – Part 3 – Learner 
Table 1.3 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.013 ᏗᎬᎩᎦᏴᎵᎨ 
My parents are 
_____ 

ᏗᎬᎩᎦᏴᎵᎨ ᎤᏲᏍᏗ, ᎦᏚᏕᎩ, 
ᏚᎾ,Ꮩ'Ꭰ, 

My parents' names are Uyosdi, 
and Gadudegi 

1.014 ᏗᎨᏣᎦᏴᎵᎨ 
Your parents are 
_____ 

ᏗᎨᏣᎦᏴᎵᎨ Karen Trent 
ᏚᎾ,Ꮩ'Ꭰ, 

Your parents' names are Karen 
and Trent 

1.015 ᏧᎦᏴᎵᎨ 
His/her parents are 
_____ ᏧᎦᏴᎵᎨ ᏤᎩ, Dottie ᏚᎾ,Ꮩ'Ꭰ, 

His parents' names are Tsegi, 
and Dottie 

1.016 ᎡᏙᏓ, / ᎠᎩᏙᏓ, Dad / My Dad ᎡᏙᏓ, ᎦᏚᏕᎩ, ᏚᏙ'Ꭰ, My father's name is Gadudegi, 

1.017 ᏣᏙᏓ, Your dad ᏣᏙᏓ, Trent ᏚᏙ'Ꭰ, Your father's name is Trent 
1.018 ᎤᏙᏓ, His/her dad ᎤᏙᏓ, Jack ᏚᏙ'Ꭰ, Her father's name is Jack 

1.019 ᎡᏥ / ᎠᎩᏥ  Mom / My mom ᎤᏲᏍᏗ, ᎡᏥ ᏚᏙ'Ꭰ, My mother's name is Uyosdi, 

1.020 ᏣᏥ Your mom Karen ᏣᏥ ᏚᏙ'Ꭰ, Your mother's name is Karen 

1.021 ᎤᏥ His/her mom Shelly ᏚᏙ'Ꭰ, ᎤᏥ Her mother's name is Shelly 
For Lesson 1 - Part 3, we start to explore how to refer to Relationships.  We begin with “Parents”, “Dad”, and 
“Mom”.  There are many different layers to a family structure, and we will continue to learn more as we go 
forward, but at this time, we will limit our discussion to immediate family.   

Cultural Note: One of the first things you will be asked when you meet many Speakers and elders within a 
community is questions about your family.  They will want to know who your parents and perhaps grandparents 
are.  They will want to know where you grew up and what community you are from.  This is part of the cultural 
tradition of forming relationships.  They are trying to understand how they might be connected to you.  Learning 
more about your family is how others build relationships with you.  Learning how to ask questions about others 
and understand their responses is a crucial part of adding them to your circle of relations. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  You should 
also fill in the Personal Details with your own details and for someone you know as you practice.  You want to 
connect your practice to images and people to help them stick in your mind. 
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Lesson 1 – Part 4 – Learner 
Table 1.4 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.022 ᏦᏍᏓᏓᎸ 
My sister (Same 
gender) 

ᎤᏓᏂᎳᎨ ᏦᏍᏓᏓᎸ ᎨᏲᎯ, 
ᏚᏙ'Ꭰ, 

My oldest sister's name is 
Geyohi, (same gender) 

1.023 ᏗᏍᏓᏓᎸ 
Your sister (Same 
gender) 

ᎦᏙ ᏚᏙ'Ꭰ, ᎤᏓᏂᎳᎨ 
ᏗᏍᏓᏓᎸ 

What is your oldest sister's 
name? (same gender) 

1.024 ᏗᎾ,ᏓᎸ 
Her sister (Same 
gender) 

ᎨᏲᎯ, ᏚᏙ'Ꭰ, ᎣᏂ ᎡᎯ, 
ᏗᎾ,ᏓᎸ 

Her youngest sister's name is 
Geyohi, (same gender) 

1.025 ᎥᎩᏙ 
My sibling (opposite 
gender) Doris ᏚᏙ'Ꭰ, ᎥᎩᏙ 

My sister's name is Doris 
(Opposite Gender) 

1.026 ᎡᏣᏙ 
Your sibling (opposite 
gender) Melony ᏚᏙ'Ꭰ, ᎡᏣᏙ 

Your sister's name is Melony 
(Opposite Gender) 

1.027 ᎤᏙ 
His/her sibling 
(opposite gender) ᏥᎻ ᏚᏙ'Ꭰ, ᎤᏙ ᏤᏂ,Ꮟ, Jensi’s brother’s name is Jimi 

1.028 ᏦᏍᏓᏓᏅᏟ, 
My brother (same 
gender) Jim ᏚᏙ'Ꭰ, ᏦᏍᏓᏓᏅᏟ, 

My brother's name is Jim (Same 
Gender) 

1.029 ᏗᏍᏓᏓᏅᏟ, 
Your brother (same 
gender) Kurt ᏚᏙ'Ꭰ, ᏗᏍᏓᏓᏅᏟ,  

Your brother's name is Kurt 
(Same Gender) 

1.030 ᏗᎾ,ᏓᏅᏟ, 
His brother (same 
gender) Kurt ᏚᏙ'Ꭰ, ᏗᎾ,ᏓᏅᏟ,  

His brother's name is Kurt (same 
gender) 

For Lesson 1 - Part 4, we are going to add more parts to our Family Relations skill set.  Here we will learn 
“Sister”, “Brother”, “Sibling”.   

This is the first instance of gendered dependent phrasing that we cover in Cherokee.  There are not many 
gendered dependent phrases in Cherokee, but when we are discussing our siblings, we change the expression 
based on the genders of the individuals involved.  As you can see above, if you are the same gender as your 
sister, you will use ᏦᏍᏓᏓᎸ, but if you are the opposite gender as your sister, you will use ᎥᎩᏙ.  If you are the 
same gender as your brother, you will use ᏦᏍᏓᏓᏅᏟ, but if you are opposite gender, you will use ᎥᎩᏙ. 

In addition, you should note that Cherokee usually has a specific phrase depending on how many people are 
involved in the given expression.  For example, in this instance, we are only dealing with a single sibling, but 
there are more precise ways to express “many siblings”, or even just the concept of siblings.  We will learn more 
about these later, but for more details at this stage you can refer to Cherokee Structure 1.4 – Pluralization 
(Helper Words).   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  You should 
also fill in the Personal Details with your own details and for someone you know as you practice.  You want to 
connect your practice to images and people to help them stick in your mind.  
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Lesson 1 – Part 5 – Learner 
Table 1.5 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.031 ᏏᏲ / ᎣᏏᏲ Hi / Hello ᎢᎦᏓ, ᏏᏲ ᎠᎾ,ᏗᎰ ᎢᎦᏓᏃ 
ᎣᏏᏲ 

Some people say Siyo (Hi), 
some people say Osiyo 
(Hello) 

1.032 ᎣᏏᏧ Are you good/okay? ᎣᏏᏧ Ꭺ.ᎯᎦ, Are you well today? 

1.033 ᎣᏍᏓ Good (I am good) ᎣᏍᏓ, ᏗᏕᎶ,ᏆᏍᏗ, 
ᎣᏍᏓ, ᏗᏕᏲᏗ 

It's good to learn, it's good to 
teach 

1.034 ᏣᏓᎦ,ᏎᏍᏕᏍᏗ You take care of yourself ᏣᏓᎦ,ᏎᏍᏕᏍᏗ You take care of yourself 

1.035 ᏙᎾᏓᎪᎲ'Ꭲ / 
ᏙᏓᏓᎪᎲ'Ꭲ 

Until you and I see each 
other again / Until we all 
see each other again 

ᏙᎾᏓᎪᎲ'Ꭲ 
When we see each other 
again (a formal way of saying 
"I'll see you again") 

1.036 ᏑᎾᎴ 
Morning (I'll see you in 
the morning) ᏑᎾᎴ I'll see you in the morning 

For Lesson 1 - Part 5, we are going to add some essential greeting phrases to your skillset.  Much like other 
languages, there are many different ways to greet someone, but here are some of the more common greeting 
phrases and ways to replicate the English “goodbye”. 

ᏏᏲ or ᎣᏏᏲ are both acceptable, but in the Tahlequah area, you will often just say ᏏᏲ.  For more details 
greetings you might how they are doing by asking “are you okay” {ᎣᏏᏧ}.  If you are asked this, and if everything 
is going well for you, you can simply say ᎣᏍᏓ.  We will learn more phrases later that will help us be more 
detailed in our response.  When you are leaving someone’s presence you can might say, ᏣᏓᎦ,ᏎᏍᏕᏍᏗ, which is 
similar to saying take care of yourself.  You will notice that this and some of the other expressions above are the 
same as a Term and as a Sentence.  This is because Cherokee can often contain a great deal of information in a 
single phrase.  You may also say ᏙᎾᏓᎪᎲ'Ꭲ, or even ᏑᎾᎴ, or even simply the day of the week when you expect 
to see them again.  For instance, if we were departing and I expected to see you again on Wednesday, I might 
just say “Tsoine Iga”.    

Cultural Note:  Cherokee doesn’t have a specific way to say goodbye.  We believe that we will always see each 
other again, in some form or another.  So, you will notice above, that all of the equivalents to “goodbye” are 
really statements about the future; rather than signally the end of something.  You will also learn which phrases 
are best under which circumstances.  As you can imagine, you will likely be more polite and formal with people 
you do not know, or that you wish to show respect for, such as Speakers and Elders in the community. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  You may want 
to also create a series of dialogue where you practice both greeting, asking about wellbeing, answering, and 
giving a variation of “goodbye” 
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Lesson 1 – Part 6 – Learner 
Table 1.6 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.037 ᏓᎩᎸᏫ,ᏍᏓᏁᎰ I work at ______ ᏣᎳᎩ ᎠᏰᏟ ᏓᎩᎸᏫ,ᏍᏓᏁᎰ I work at Cherokee Nation 

1.038 ᏕᏣᎸᏫ,ᏍᏓᏁᎰ You work at ______ ᏣᎳᎩ ᎠᏰᏟ ᏕᏣᎸᏫ,ᏍᏓᏁᎰ 
You work at Cherokee 
Nation 

1.039 ᏚᎸᏫ,ᏍᏓᏁᎰ 
S/he works at 
_______ ᏣᎳᎩ ᎠᏰᏟ ᏚᎸᏫ,ᏍᏓᏁᎰ 

She works at Cherokee 
Nation 

1.040 ᎣᏍᏗᏍ Is that good? ᎣᏍᏗᏍ ᏣᎳᎩ, ᏕᎭᏕᎶ,Ꮖ'Ꭰ, 
Are you learning good 
Cherokee? 

1.041 ᎪᎵᎦ, I understand ᎪᎵᎦ, ᎧᏁᏨ I understand (that) word 

1.042 ᎰᎵ,ᎩᏍᎩ, / 
ᎰᎵ,ᎦᏧ 

Do you understand? ᎰᎵ,ᎩᏍᎩ, ᎧᏁᏨ / ᎰᎵ,ᎦᏧ 
ᎧᏁᏨ, 

Do you understand (that) 
word? 

1.043 Ꮭ ᏱᎪᎵᎦ, I do not understand. Ꮭ ᏱᎪᎵᎦ, ᏍᎩᎾ ᎧᏁᏨ 
I don’t understand that 
word 

1.044 ᎢᏓᏓᏙᎵᏍᏗ Let’s all pray ᏂᎦᏓ, ᏗᏣᎴᎲᎦ, ᎢᏓᏓᏙᎵᏍᏗ Let’s all stand and pray 

1.045 ᏕᏍᏓᏠᏎ 
You met him/her 
(location) ᎭᏢ ᏕᏍᏓᏠᏎ Where did you two meet? 

1.046 ᎦᎪ Who? ᎦᎪ ᏍᎩᎾ Who is that over there? 
For Lesson 1 - Part 6, we are going to add another Personal Details phrase “work at”, and some useful phrases 
that you will hear and can use during language sessions with Speakers.  You will also notice that have added a 
new element to our language: Negation.  Essentially, Negation is when a phrase is turned into a negative.  As 
you can see in line 1.041 and 1.043 we express the same idea “understand/comprehension”, but in the second 
example it expresses the lack of understanding or comprehension.  Cherokee Structure 1.6 - Negation explores 
this in more detail, but for now, all you need to remember is that {Ꮭ} functions as a “no” marker and usually 
when you add “y-” {as in “yikes!”} before the verb that follows it, you have produced a Negation.  So, in this 
instance, goliga, = “I understand”, but tla yigoliga, = “I don’t understand”.  Ꮭ/tla can also be used as a simple 
reply by itself.   

ᎢᏓᏓᏙᎵᏍᏗ is our first instance of the pronoun “Everyone”/ “We All”.  If the core verb is something that requires 
action, such as praying then you will use either {idi-} if the core verb begins with a consonant (g, k, h, l, m, n, qu, 
s, d, t, w, y) or {id-} if the verb core begins with a vowel (a, e, i, o, u, v).  We will explore more variations on this 
concept throughout this program.  

Cultural Note: Prayer before and after a gathering is very common in Cherokee society.  You are encouraged to 
develop your own prayer, even something as simple as thanking the Creator and asking for protection and 
support for the coming gathering.  Work with your Speakers/Teachers to develop a prayer structure that is right 
for you. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  You should 
also fill in the Personal Details with your own details and for someone you know as you practice.  You want to 
connect your practice to images and people to help them stick in your mind.  If you take this opportunity to 
develop a personal prayer, you should begin practicing that as well.  
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Lesson 2 Overview-Learner 
Lesson 2 starts the process of spaced repetition, which basically means we will revisit material periodically to 
make sure that we are retaining information over the long-term.  We also start the process of scaffolding where 
we build on previously taught material to create increasingly complex layers of language comprehension and 
mastery.   

In Lesson 2, we will start by exploring more Personal Details phrases.  For best results, you are encouraged to 
review the content from the previous lesson on this topic [Lesson 1.1-1.6].   

After adding more Personal Details phrases to our skill set, we will move into Question Phrases.  These phrases 
help us gain the ability to both ask and answer questions.  While this section might feel like a lot of complicated 
material at this stage, we are mostly trying to lay a foundation of essential Question Phrases that will allow us to 
move into a fully immersed language setting, including asking questions in receiving answers/instructions in 
Cherokee.   

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

 

https://tsalagitsawonihisdi.com/module-1-table-2023/ 
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Lesson 2 – Part 1 – Learner 
Table 2.1 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.047 ᏗᏪᏥ, My kids ᏓᎳᎳ ᏑᏌᏂ ᏩᏯᏂᏓ, 
ᏗᏪᏥ 

Dalala Susani, Wayanida, are 
my kids. 

1.048 ᏗᏤᏥ, Your kids ᏓᎦ,Ꮟ ᏥᎻ ᏤᏂ,Ꮟ ᏗᏤᏥ 
Daga,si Tsimi Tseni,si are 
your kids. 

1.049 ᏧᏪᏥ, His/her kids ᏓᎦ,Ꮟ ᏥᎻ ᏤᏂ,Ꮟ ᏧᏪᏥ, 
Daga,si, tsimi, tseni,si are her 
kids 

1.050 ᎨᎦ, 
I am going (location) 
_____ ᎦᎾᎦ,Ꮨ ᎨᎦ, I am going to the doctor 

1.051 ᎮᎦ, 
You are going (location) 
______ ᎦᎾᎦ,Ꮨ ᎮᎦ, You are going to the doctor 

1.052 ᎡᎦ, 
She is going (location) 
_____ ᎦᎾᎦ,Ꮨ ᎡᎦ, She is going to the doctor 

1.053 ᎭᏢ Where? ᎭᏢ ᎮᎦ, Where are you going? 
For Lesson 2 - Part 1, we have added some more Family Relations to our skillset.  Not everyone will have kids, 
but these phrases will be useful when you are listening to others talk about their kids or talking to someone 
about theirs.   

We also get our first example of “going”.  This is a complex concept in Cherokee, with several other options 
available depending on how the Speaker thinks of the situation in which it is being used.  Think of this first set 
{ᎨᎦ, ᎮᎦ, ᎡᎦ,} as your most basic form.   

Location Marker: sometimes Speakers and Learners will add a long “i” (as in “see”) to the end of location name 
to indicate “place”.   As you move forward, you want to replace your English location names with the Cherokee 
equivalent as you acquire them.  For example, Walmart can be produced with our Syllabary sounds {walamadi --
ᏩᎳᎹᏗ} with the final vowel elongated or emphasized.  Some Speakers will resist the heavy use of this when 
more appropriate phrases are available for a given Location Phrase.  See Cherokee Structure 2.1 – Nouns 
(Locatives) for more details. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  You should 
also fill in the Personal Details with your own details and for someone you know as you practice.  When you are 
practicing the concept of “go” try to attach it to a specific phrase that you can visualize to help you remember it 
more clearly.   
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Lesson 2 – Part 2 – Learner 
Table 2.2 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
1.054 ᎨᏙᎭ, I am at _____ ᏧᏂᎳᏫ,ᏍᏗ ᎨᏙᎭ, I am at Church 
1.055 ᎮᏙᎭ, You are at _____ ᏧᏂᎳᏫ,ᏍᏗ ᎮᏙᎭ, You are at Church 
1.056 ᎡᏙᎭ, She is at ____ ᏧᏂᎳᏫ,ᏍᏗ ᎡᏙᎭ, She is at Church 
1.057 ᏫᎨᏓ, I went to_____ ᎦᎾᎦ,Ꮨ ᏫᎨᏓ, I went to the doctor 
1.058 ᏪᏓ, You went to_____ ᎦᎾᎦ,Ꮨ ᏪᏓ, You went to the doctor 
1.059 ᏪᏓ, She went to _______ ᎦᎾᎦ,Ꮨ ᏪᏓ, She went to the doctor 

For Lesson 2 - Part 2, we start to explore how a verb in Cherokee changes as the time in which is occurring 
changes.  In later sections, we will cover various Tenses of the verbs in specific details, so you will acquire these 
as you move through your Modules.  Here let’s look at how the concept of “go” changes from Present Tense 
(happening now), to Recent Past (happened within the last few hours).  In the Lesson 2 – Part 1 we learned that 
the basic form of expressing “go” in the Present was {ᎨᎦ, -- ᎮᎦ, -- ᎡᎦ,}.  Now we add the Recent Past Tense form 
to this and get {ᏫᎨᏓ, -- ᏪᏓ, -- ᏪᏓ,}.  This is most accurately understood as “I went there and came back” but 
given that you will often use this form when you are with people that saw you leave, the “came back” is 
understood here.  For more details on Recent Past, see the Cherokee Structure 2.2 – Tense (Recent Past). 

We have also added the new layer of “at” {ᎨᏙᎭ, -- ᎮᏙᎭ, -- ᎡᏙᎭ,}.  With these basic skills combined you can 
express the following chain “I am going ____”, “I am at____” , “I went _____”. 

There is much more complexity to this concept that we will explore in later lessons, but in this early stage, you 
can start experimenting with these core concepts to communicate with Speakers about your travel and general 
location.  They can then give you the more accurate phrase you need once they understand what you are 
communicating.  This will allow your vocabulary to improve naturally rather than overwhelming you with 
phrases that you may not need yet.   

Useful Note: It is also important to note that some of these expressions are difficult to use in the practical sense, 
particularly the Second Person forms.  It is for this reason that it is rarely valuable to learn the verb forms by 
themselves.  Instead, try to place them in a meaningful sentence so that what your Speakers teach you will not 
only be more accurate, but more useful to your specific needs.  To put it simply, just because a verb form exists 
grammatically, doesn’t mean it has a lot of value to learn at this stage. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to create a sort of imaginary dialogue where each phrase creates a realistic moment in your mind to attach to 
the phrases.   
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Lesson 2 – Part 3 – Learner 
Table 2.3 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.060 ᏂᏥᏁᎶ 
I have lived at - 
(location) - (time) 

ᎫᏐ ᏥᏁᎶ ᏍᎪᎯ, ᏧᏕᏘᏴᏓ, 
ᏂᏥᏁᎶ ᏤᎩ ᏗᎨᎬᏲ 

I have lived in Muskogee for 
10 years.  I came from Bunch. 

1.061 ᏂᏁᎶ 
You have lived at - 
(location) - (time) 

ᎯᎳ ᎢᎦ, ᏧᏕᏘᏴᏓ, ᏂᏁᎶ 
ᏓᎵᏆ, 

How many years have you 
lived in Tahlequah 

1.062 ᏂᎦᏁᎶ 
S/he have lived at - 
(location) - (time) ᏍᎪᎯ, ᏧᏕᏘᏴᏓ, ᏂᎦᏁᎶ 

She has lived there for 10 
years. 

1.063 ᏥᏥᏁᎸ 
I used to live at - 
(location) 

ᎫᏐ ᏥᏥᏁᎸ ᏍᎪᎯ, ᏧᏕᏘᏴᏓ, 
ᎢᎪᎯᏓ, 

I lived in Muskogee for 10 
years. 

1.064 ᎯᏁᎴ 
You used to live at - 
(RPP) - (location) ᎭᏢ ᎯᏁᎴ / ᎭᏢ ᏣᏛᏒ Where did you used to live? 

1.065 ᎦᏁᎴ 
S/he used to live at - 
(RPP) - (location) ᎭᏢ ᎦᏁᎴ / ᎭᏢ ᎤᏛᏒ 

Where did he/she used to 
live? 

For Lesson 2 - Part 3, we are adding some complexity to some of the basic concepts we learned in Lesson 1.  In 
Lesson 1 we learned how to say “Live in” {ᏥᏁᎳ, -- ᎯᏁᎳ, -- ᎦᏁᎳ,}.  Here we are going to add some specific 
time markers to our previous Lesson.  In the first set above, we learn {ᏂᏥᏁᎶ -- ᏂᏁᎶ -- ᏂᎦᏁᎶ} which allows us 
to express how long we have lived in the place we live now.  In the second set above, we learn {ᏥᏥᏁᎸ -- ᎯᏁᎴ -- 
ᎦᏁᎴ} which allows us to express where we lived before the place that we live now.  With the previous lessons 
combined, you can now express the following chain “I live at___”, “I have lived there for _____ years”, “I used to 
live at _____”.  As you progress through the Modules, you will learn the skills to express all of these concepts in 
much more fluid and complex ways.  For now, these simple statements can convey a great deal about you and 
open up questions about your present and your past.   

By adding the {ni-} at the beginning in line 1.060-1.062, and the {-o} we are able to take the original form and 
create a more specific timeframe.  This does not work in all instances. 

By adding the {-v} in line 1.063 we have made it Remote Past Tense, but because of the specific forms for 1.064-
1.065, it ends with {-e} because the person speaking did not witness it personally.  This is known as Reported 
Past Tense.  Not all Speakers will think of a given language moment in the same way.  Some may consider an 
expression as Past Tense, others may specify the same expression differently if they want to clarify that they did 
not witness it or cannot be certain of it.  For more details on this concept, see Cherokee Structure 2.3 – Tense 
(Reported Past). 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to insert your own personal information to help make the material connect to real information.  You may also 
want to interview some of your fellow learners and insert their information for 2nd and 3rd person. 
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Lesson 2 – Part 4 – Learner 
Table 2.4 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.066 ᏂᏓᎩᎸᏫ,ᏍᏓᏁᎰ 
I have work at - 
(location) - (time) 

ᏍᎪᎯ, ᏧᏕᏘᏴᏓ, NSU 
ᏂᏓᎩᎸᏫ,ᏍᏓᏁᎰ 

I have worked at NSU for 
10 years. 

1.067 ᏂᏕᏣᎸᏫ,ᏍᏓᏁᎰ 
You have work at - 
(location) - (time) 

ᎯᎳ ᎢᎦ, ᏧᏕᏘᏴᏓ, NSU 
ᏂᏕᏣᎸᏫ,ᏍᏓᏁᎰ 

How long have you worked 
at NSU? 

1.068 ᏂᏚᎸᏫ,ᏍᏓᏁᎰ 
S/he has worked at - 
(location) - (time) 

ᏤᎩ ᎯᏍᎩ, ᏧᏕᏘᏴᏓ, 
ᏂᏚᎸᏫ,ᏍᏓᏁᎰ 

Tsegi has worked here for 5 
years. 

1.069 ᏧᏓᎩᎸᏫ,ᏍᏓᏁᎲ I - worked at - (location) ᏩᎵᎹᏘ ᏧᏓᎩᎸᏫ,ᏍᏓᏁᎲ I used to work at Walmart. 

1.070 ᏕᏣᎸᏫ,ᏍᏓᏁᎸ 
You - worked at - 
(location) NSU ᏕᏣᎸᏫ,ᏍᏓᏁᎸ 

Didn't you used to work at 
NSU? 

1.071 ᏧᎸᏫ,ᏍᏓᏁᎸ 
S/he - worked at - 
(location) ᏣᎳᎩ ᎠᏰᎵ ᏧᎸᏫ,ᏍᏓᏁᎸ 

He/she used to work at 
Cherokee Nation. 

For Lesson 2 - Part 4, we are adding more pieces to our “Work at” feature of our Personal Details.  Previously, 
we learned that {ᏓᎩᎸᏫ,ᏍᏓᏁᎰ -- ᏕᏣᎸᏫ,ᏍᏓᏁᎰ -- ᏚᎸᏫ,ᏍᏓᏁᎰ} expressed the concept of “…work at now and 
regularly”.  Now we add {ᏂᏓᎩᎸᏫ,ᏍᏓᏁᎰ -- ᏂᏕᏣᎸᏫ,ᏍᏓᏁᎰ -- ᏂᏚᎸᏫ,ᏍᏓᏁᎰ} which like we saw in Lesson 2 – Part 
3, allows us to express how long it has occurred or “…worked at now and for ____ amount of time”.  Finally, we 
add {ᏧᏓᎩᎸᏫ,ᏍᏓᏁᎲ -- ᏕᏣᎸᏫ,ᏍᏓᏁᎸ -- ᏧᎸᏫ,ᏍᏓᏁᎸ} which allow us to express “…worked at then but no longer 
do.” 

Again, we see the {ni-} at the beginning of the first set of expressions to help us specify a specific timeframe.  
While this can be a valuable tool later, we should avoid expressing concepts beyond our language grasp at this 
time.  As you acquire new expressions, you will gain a better sense of when {n-} can be used effectively.  For 
now, we want to provide as much context as possible so that even if we are missing a more precise form of the 
phrase we are using, our Speakers/Teachers will be able to comprehend what we are communicating.  See 
Cherokee Structure 2.4 – Initial Prefix {n-} for more information on this concept. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to insert your own personal information to help make the material connect to real information.  You may also 
want to interview some of your fellow learners and insert their information for 2nd and 3rd person. 
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Lesson 2 – Part 5 – Learner 
Table 2.5 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

1.072 ᎠᎩᎸᏉ,Ꮧ I like _____ ᎠᎩᎸᏉ,Ꮧ ᏍᏓᏱ, ᏍᏆᏞᏍᏗ, 
ᎠᏩᎳᏍᎦᎵ,Ꮧ 

I like to play baseball. 

1.073 ᏣᎸᏉ,Ꮧ You like ______ ᏣᎸᏉ,Ꮧ ᏗᏣᏆᏂ,ᏲᏍᏗ Do you like to play cards? 

1.074 ᎤᎸᏉ,Ꮧ 
S/he likes 
______ 

ᎤᎸᏉ,Ꮧ ᏧᎦ,Ꮩ.ᏍᏙᏗ 
ᎠᏗᏴᎸ'ᏗᏍᎩ, 

He likes to watch TV. 

1.075 ᎠᏩᏚᎵᎭ, I want _____ ᎠᏩᏚᎵᎭ, ᏗᎩᎸᏫ,ᏍᏓᏁ,Ꮧ ᏣᎳᎩ, 
ᏧᎾ,ᏕᎶ,ᏆᏍᏗ ᏕᏥᏍᏆᏛ 

I want to work at the 
Immersion School when I 
graduate. 

1.076 ᏣᏚᎵᎭ, 
You want 
______ 

ᎦᏙ ᎤᏰᎵ,Ꮧ, ᏣᏚᎵᎭ, 
ᏗᏣᎸᏫ,ᏍᏓᏁ,Ꮧ ᎠᎭᏂ, 

Why do you want to work 
here? 

1.077 ᎤᏚᎵᎭ, 
S/he wants 
______ Ꮭ ᏳᏚᎵᎭ, ᏧᎸᏫ,ᏍᏓᏁ,Ꮧ ᎠᎭᏂ, 

She doesn't want to work 
here. 

1.078 ᏫᏓᎩᎸᏉ,Ꮫ 
My favorite 
______ ᏫᏏ, ᏫᏓᎩᎸᏉᏛ Wisi is my favorite. 

1.079 ᏫᏣᎸᏉ,Ꮫ 
Your favorite 
_____ 

ᎦᏙᎤᏍᏗ, ᏫᏣᎸᏉ,Ꮫ 
ᎠᎵ,ᏍᏓᏴ,Ꮧ, 

What is your favorite food? 

1.080 ᏭᎸᏉ,Ꮫ 
His/hers favorite 
_____ ᎠᏪᏥ, ᎠᏧᏣ, ᏭᎸᏉ,Ꮫ ᎤᎦᎹ, My son's favorite food is soup. 

For Lesson 2 - Part 5, we are adding even more pieces to our Personal Details skillset.  Here we learn how to 
express “like”, “want”, and “favorite”.  The expressions above only allow us to express like”, “want”, and 
“favorite” for non-living objects, concepts, or activities.  Later, we will learn how to express these concepts for 
living beings, which are slightly different.     

We also have an example of the {wi-} prefix in 1.078-1.079.  You will most often hear the {wi-} when indicating 
distance, usually away from the speaker, such as in {ᏫᎨᏓ, -- ᏪᏓ, -- ᏪᏓ,} from Lesson 2.2.  In those instances, 
the {wi-} tells us that the “go” was away from the speaker or those they were communicating with, which 
roughly translays “away from here”.  In the case of {ᏫᏓᎩᎸᏉ,Ꮫ -- ᏫᏣᎸᏉ,Ꮫ -- ᏭᎸᏉ,Ꮫ} the {wi-} is part of the 
method of making a Superlative, or the greatest in a comparison such as “biggest”, “tallest”, “longest”, or as 
used here “like the mostest!”.  For more details on how to make a Superlative, see Cherokee Structure 2.5 – 
Superlatives. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to insert your own personal information to help make the material connect to real information.  You may also 
want to interview some of your fellow learners and insert their information for 2nd and 3rd person. 
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Lesson 2 – Part 6 – Learner 
Table 2.6 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

2.001 ᎭᏢ ᎮᎦ 
Where are you going 
(future) ᎭᏢ ᎮᎦ Ꭺ.ᎯᏴ'Ꭲ Where are you going later? 

2.002 ᎭᏢ, ᎮᎦ, 
Where are you going 
(present) ᎭᏢ, ᎮᎦ, 

Where are you going? 
(present) 

2.003 ᎭᏢ, ᏪᏓ, Where did you go (recent) ᎭᏢ, ᏪᏓ, Where did you go? (recent) 

2.004 ᎭᏢ, ᏫᏤᏙᎴ Where did you go (past) ᎭᏢ, ᏫᏤᏙᎴ Where did you go? (past) 

2.005 ᎭᏢ, ᎮᎨᏍᏗ, 
Where are you going to be 
at (future) ᎭᏢ, ᎮᎨᏍᏗ, 

Where are you going to be 
at? 

2.006 ᎭᏢ ᎢᏴ ᎮᏙᎭ, 
Where are you at 
(present) ᎭᏢ ᎢᏴ ᎮᏙᎭ, 

About where are you at? 
(present) 

2.007 ᎭᏢ ᎢᏴ ᎮᏙᎮ 
Where were you at 
(recent) ᎭᏢ ᎢᏴ ᎮᏙᎮ Ꭺ.Ꭿ ᏥᎨᏒ 

About where were you at? 
(recent) 

2.008 ᎭᏢ, ᎮᏙᎮ Where were you at (past) ᎭᏢ, ᎮᏙᎮ ᏒᎯ, ᏥᎨᏒ 
Where were you at 
yesterday? 

For Lesson 2 - Part 6, we begin a new section Question Phrases, which are the phrases and features used to ask 
and answer questions.  The most basic Question Phrases are {ᎦᎪ -- ᎦᏙ ᎤᏍᏗ -- ᎯᎳᏯ -- ᎭᏢ -- ᏙᎨ} / {who-what-
when-where}.  “How” is a more complex concept and either ask “how much”, “how many”, or “how is it done”.  
We will explore each of these forms and their related sentences over the next few parts of Lesson 2 and beyond.  
For best results, focus on mastering what is in each part before moving on, and allow your total skill set to 
improve gradually.   

In this first set we explore the concept of “where” with {ᎭᏢ}.  We also see the use of {ᎭᏢ ᎢᏴ} where the {ᎢᏴ} is 
roughly equivalent to “about”, for a more interesting expression of “where abouts”.  Be careful not to overuse 
this expression as it’s rather specific in its usage.   

Take note of the subtle ways in which the expression changes slightly depending on the time of the question’s 
answer.  To help you get more comfortable with questions and answers it is useful to pay close attention to the 
form that is in the question and use that same form as part of the answer.  For example, in line 2.004 ᎭᏢ, 
ᏫᏤᏙᎴ, which is a form of “go” that we haven’t seen yet.  By taking the verb in the question {ᏫᏤᏙᎴ,}, we can 
answer something like ᏔᎵᏆ, ᏩᏪᏙᎸ “I went to Tahlequah”.    

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to pay close attention to the pronunciation because some of these expressions are spelled the same but 
pronounced slightly differently. 
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Lesson 2 – Part 7 – Learner 
Table 2.7 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

2.009 ᏙᎤᏍᏗ, Ꭿ'Ꭰ,Ꮎ What is this? ᏙᎤᏍᏗ, Ꭿ'Ꭰ,Ꮎ What is this? 
2.010 ᏙᎤᏍᏗ, ᏍᎩᎾᎾ What is that? ᏙᎤᏍᏗ, ᏍᎩᎾᎾ What is that? 

2.011 ᏙᎤᏂ,ᏍᏗ, 
ᏍᎩᎾᎾ, 

What are those? ᏙᎤᏂ,ᏍᏗ, ᏍᎩᎾᎾ, What are those? (living) 

2.012 ᏙᎤᏍᏗ, 
ᏣᎧ,ᏙᏍᏓᏁᎮ, 

What did you watch? 
(past) 

ᏙᎤᏍᏗ, ᏣᎧ,ᏙᏍᏓᏁᎮ, 
ᎤᏒ ᏥᎨᎲ 

What did you watch last 
night? 

2.013 ᏙᎤᏍᏗ, 
ᎤᎧ,ᏙᏍᏓᏁᎮ, 

What did s/he watch? 
(past) 

ᏙᎤᏍᏗ, ᎤᎧ,ᏙᏍᏓᏁᎮ, 
ᎤᏒ ᏥᎨᎲ 

What did she watch last 
night? 

2.014 ᏙᎤᏍᏗ, ᎯᎦ, 
What did you eat? 
(recent) - (single item) ᏙᎤᏍᏗ, ᎯᎦ, 

What did you eat? (recent) 
- (single item) 

2.015 ᏙᎤᏍᏗ, ᎠᎦ, 
What did she eat? 
(recent) - (single item) ᏙᎤᏍᏗ ᎠᎦ, 

What did she eat? (recent) 
- (single item) 

For Lesson 2 - Part 7, we add more Question Phrases to our skill set.  This set is focused on “What”, which can 
be expressed with {ᎦᏙ ᎤᏍᏗ -- ᎦᏙ -- Ꮩ -- ᏙᎤᏍᏗ} depending on dialect, style, and specificity.  For now, let’s 
focus on {ᏙᎤᏍᏗ,}. More will be added in later sections.   

We also add phrases for “this”, “that”, “those”, “watch”, and “eat” as building blocks to meaningful questions.  
You will hear a lot of variety of which variation is used and how they are spelled.  For now, its enough to 
remember the essential elements {Ꭿ-} and {ᏍᎩ-} as used here refers to “this” such as something you are 
holding and “that” which is something away from you that you are gesturing towards.  Usually, your context will 
provide enough information to clarify the rest of your expression.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to pay close attention to the pronunciation because some of these expressions are spelled the same but 
pronounced slightly differently.  It’s also helpful to create mental images of common places and items to help 
you connect these expressions to more solid memories. 
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Lesson 2 – Part 8 – Learner 
Table 2.8 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
2.016 ᏣᏲᏏᏍᎪ, Are you hungry? ᏣᏲᏏᏍᎪ, Are you hungry? 
2.017 ᎤᏲᏏᏍᎪ, Is she hungry? ᎤᏲᏏᏍᎪ, Is she hungry? 
2.018 ᎦᎪ, ᎤᏤᎵ Ꭿ'Ꭰ Whose is this? ᎦᎪ, ᎤᏤᎵ, Ꭿ'Ꭰ, ᏗᏟᏃᎮᏗ Whose phone is this? 

2.019 ᎦᎪ, ᏧᏤᎵ, Ꭿ'ᎠᎾ Whose are these? ᎦᎪ, ᏧᏤᎵ, Ꭿ'ᎠᎾ ᏗᏍᏚᎢᏍᏗ, Whose keys are these? 

2.020 Ꭿ'ᎠᏍ ᎠᏩᏤᎵ Is this mine? Ꭿ'ᎠᏍ ᎠᏩᏤᎵ ᏗᏟᏃᎮᏗ Is this my phone? 
2.021 ᏂᎯᏍ ᏣᏤᎵ  Is this yours? ᏂᎯᏍ ᏣᏤᎵ ᏧᎾ,ᏟᏃᎮᏗ Is this your phone? 
2.022 ᏍᎩᏍ ᎤᏤᎵ Is that his/hers? ᏍᎩᏍ ᎤᏤᎵ ᏧᎾ,ᏟᏃᎮᏗ Is that her phone? 

For Lesson 2 - Part 8, we add more Question Phrases to our skill set.  In this set we are working with variations 
of {-Ꮝ} and {-ᏍᎪ,} which are common suffixes, or ending sounds, to add to a verb to turn it into a question 
form.  Much like “this” and “that” from Lesson 2 – Part 7, this form of question will depend a lot on the Speaker 
and how they interpret the question.   

We also add the possessive phrase {ᎠᏩᏤᎵ}.  Just to explore some of the variety and specificity you might find 
let’s consider the basic question “Is this yours”.  Above we have {ᏂᎯᏍ ᏣᏤᎵ}, which might be better understood 
as “Is this the thing that is yours?”.  But if we move the question form to the verb {ᎯᎠ ᏣᏤᎵᏍ} it might be 
better understood as “is this YOURS”. 

As with many question sets, there are many variations and stylistic changes that you can use, that does not 
mean that anything goes.  Experiment with the forms in your everyday conversations and graciously accept the 
corrections and adjustments that your Speakers/Teachers might offer.  Another speaker with a different style or 
preference might offer different suggestions.  Stay fluid in your usage, and you will refine your own style over 
time.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to pay close attention to the pronunciation because some of these expressions are spelled the same but 
pronounced slightly differently.  It’s also helpful to create mental images of common items and people to help 
you connect these expressions to more solid memories. 
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Lesson 2 – Part 9 – Learner 
Table 2.9 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

2.023 ᎡᎵᏭᏍ 
ᏱᏕᏍᎩᏅᏏ, 

Will you hand me 
____ (flexible) 

ᎡᎵᏭᏍ Ꭿ'Ꭰ, ᏗᎪᏪᎵ, 
ᏱᏕᏍᎩᏅᏏ, 

Can I have this book? 

2.024 ᎡᎵᏭᏍ ᏱᏕᎯᏅᏏ, Will you hand him/her 
____ (flexible) 

ᎡᎵᏭᏍ Ꭿ'ᎠᎾ ᏱᏕᎯᏅᏏ, Can she have those? 
(flexible) 

2.025 Ꭿ'ᎢᏍ ᏣᏚᎵᎭ, Do you want this? Ꭿ'ᎢᏍ ᏣᏚᎵᎭ, ᎪᏪᎶᏙᏗ, Do you want this pencil? 
(long-rigid) 

2.026 Ꭿ'ᎢᏍ ᎤᏚᎵᎭ, Does she want this? ᎢᏤᏍ ᎪᏪᎶᏙᏗ, ᎤᏚᎵᎭ, Does she want a new 
pencil? 

2.027 ᎦᎪ, ᎤᏚᎵᎭ, 
ᏄᏛᏁ,Ꮧ 

Who wants to do 
_____? 

ᎦᎪ, ᎠᎬᏱ ᎤᏚᎵᎭ, ᏄᏛᏁ,Ꮧ Who wants to go first? 
(activity) 

2.028 ᎦᎪ, ᏦᏎᎴ Who told you _____? ᎦᎪ, ᏍᎪᎯᏴ ᎯᎷᏨ ᏦᏎᎴ Who told you "be here at 
10:00"? 

2.029 ᎯᎳᏴ ᎢᎩᎷᎯᏍᏗ, When do we all 
arrive? 

ᎯᎳᏴ ᎢᎩᎷᎯᏍᏗ, ᏒᎾᎴ What time do we need to 
be here tomorrow? 

2.030 ᎯᎳᏴ ᎢᎩᏍᏆᏕ When did we all 
finish? 

ᎯᎳᏴ ᎢᎩᏍᏆᏕ 
ᏧᎾ,ᏕᎶ,ᏆᏍᏗ Ꭺ.Ꭿ, ᎢᎦ, 

When did we finish class 
today? 

For Lesson 2 - Part 9, we add more Question Phrases to our skill set.  In this set, we add the concept of “can/will 
you” with {ᎡᎵᏭᏍ} and “when” with {ᎯᎳᏴ}.  In both, we will hear variations on these concepts as we move 
forward, but for now they will help us communicate these essential concepts.   

We also see more representations of the {-Ꮝ} questions marker.  As we talked about in previous parts, we can 
add the {-Ꮝ} or the {-ᏍᎪ,} to the end of a verb, noun, or other phrase to turn it into a question.  Again, this is 
not a universal solution, but one that we can begin to play with and listen for during conversations and lessons 
with our Speaker/Teachers. 

We also see our first reference to “flexible”, which is one of the 5 classifications of Cherokee object related 
verbs.  To put it simply, in many cases Cherokee changes the verb based on the classification of the object that is 
being manipulated or considered.  The five classifications are animate/living, liquid, solid, long, and flexible.  For 
now, it is enough to know that when you see these elements indicated in our lists that is what they indicate.  We 
will explore these in more detail Lesson 6 when we discuss Handling Verbs.  For more information at this stage, 
see Cherokee Structure 2.9 – Classificatory Verbs. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to pay close attention to the pronunciation because some of these expressions are spelled the same but 
pronounced slightly differently.  It’s also helpful to create mental images of common items and people to help 
you connect these expressions to more solid memories. 
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Lesson 2 – Part 10 – Learner 
Table 2.10 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample 
Sentence/English 

2.031 ᏙᎲ, ᎤᏰᏟ,Ꮫ 
For what reason / 
why? 

ᏙᎲ, ᎤᏰᏟ,Ꮫ ᏍᏊᏴ ᏥᏣᏚᎵᎭ, 
ᏣᏂᎩᏍᏗ, Ꭺ.Ꭿ, ᎢᎦ, 

Why do you want to 
leave then? 

2.032 ᏙᎨ. ᎾᏩᏛᏁ,Ꮧ, 
Why am I doing 
______? ᏙᎨ. ᎠᏯ ᎠᎬᏱ ᎾᏩᏛᏁ,Ꮧ, ᏥᎩ, 

Why do I have to go 
first? 

2.033 ᏙᎨ. Ꭴ,ᏍᎦᏃᎵ, 
ᏥᎦᏬᏂᎰ, 

Why does s/he 
talk slow? ᏙᎨ. Ꭴ,ᏍᎦᏃᎵ, ᏥᎦᏬᏂᎰ, Why does he talk slow? 

2.034 Ꮩ ᎡᎵ ᎯᏍᏇᎵᏲ 
How do you spell 
____? Ꮩ ᎡᎵ ᎯᏍᏇᎵᏲ ᏍᎩᎾ How do you spell that? 

2.035 ᏙᎨ. ᏍᎩᏰᏄᎵ, 
ᏥᎦᏬᏂᎰ, 

Why does s/he 
talk fast? ᏙᎨ. ᏍᎩᏰᏄᎵ, ᏥᎦᏬᏂᎰ, 

Why does he talk so 
fast? 

For Lesson 2 - Part 10, we add even more Question Phrases to our skill set.  In this set, we start to explore ways 
to ask “why” and “how”.  As we see in the examples above, there is no specific question form that will 
universally create this expression, but we have some examples that we can add to our skill set.  When asking 
“why”, {ᏙᎨ.} is perhaps the most common usage you will hear in early conversations and is similar to asking “for 
what reason?”.   

One of the ways that we can ask a “why” is the {Ꮩ ᎡᎵ} expression.  This is similar to asking: “what is their 
reasoning”.  It’s important to note here that the {ᎡᎵ} should match the pronoun.  In this case it refers to he/she.  
If you were to ask a person why that person does something, you could use {Ꮩ ᎮᎵ}.   

We also see one of the first examples of {ᎾᏩᏛᏁ,Ꮧ,} which is a form of the concept of “doing”, which we will 
continue to see throughout our lessons.  It too will change depending on who is speaking and when the “doing” 
is occurring.  It can be used as part of a question form, and as part of a statement.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to pay close attention to the pronunciation because some of these expressions are spelled the same but 
pronounced slightly differently.  It’s also helpful to create mental images of common items and people to help 
you connect these expressions to more solid memories. 
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Lesson 2 – Part 11 – Learner 
Table 2.11 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

2.036 ᏙᎤᏍᏗ, ᏫᎦᏅᎯᏒ Which is longest? ᏙᎤᏍᏗ, ᎪᏪᎶᏙᏗ, ᏫᎦᏅᎯᏒ Which pencil is the longest? 

2.037 ᏙᎤᏍᏗ, 
ᏩᏍᏆᎳᎯ'ᎢᏒ 

Which is shortest? ᏙᎤᏍᏗ, ᎠᏍᏓ, 
ᏩᏍᏆᎳᎯ'ᎢᏒ 

Which string is the shortest? 

2.038 ᎭᎳᎪ, ᎢᎦ 
How many? 
(things) 

ᎭᎳᎪ, ᎢᎦ ᏙᏔᏕᎶ,Ꮖ' 
ᏗᎧᏃᎩᏍᏗ, Ꭺ.Ꭿ, ᎢᎦ, 

How many songs will you 
learn today? 

2.039 ᎭᎳᎪ, ᎢᎦ / ᎯᎳ 
ᎢᏯᏂᎢ 

How many? 
(animate) 

ᎭᎳᎪ, ᎢᎦ ᎠᏂᏴᏫ, 
ᎠᏁᏙᎮᏍᏗ, Ꭺ.Ꭿ, ᎢᎦ, 

How many people will be 
here today? 

2.040 ᎯᎳ ᎢᎦ 
How much 
______? (flexible) 

ᎯᎳ ᎢᎦ ᎠᏕᎳ, ᏚᎵᎬᏩᏝᏁ 
Ꭿ'Ꭰ, ᏙᏩᎴᎳ, 

How much money did this 
car cost? 

2.041 ᎯᎳ ᎢᎦ 
How much 
______? (liquid) 

ᎯᎳ ᎢᎦ ᎠᎹ, ᎠᏟᏍᏗ, Ꭿ'ᎠᎾ 
ᏖᎵᏙ ᎤᏅᏪᏓ 

How much water is to be 
poured into this bowl? 

For Lesson 2 - Part 11, we add our last set of Question Phrases for now.  Here we are working with “which” 
“how many”, and “how much”.  As with all Question Phrases so far, there are different ways to express these 
ideas depending on the full context of the question.   

For “how many”, we see {ᎭᎳᎪ,} and for “how much” we see {ᎯᎳ}.  Here we might also here some Speaker 
variations on these expressions, but its useful to start thinking about the difference between an amount verses a 
number.   

We also see some Classificatory references.  When in doubt, you are often safe to ask the “solid” or “neutral” 
form of any question.  A Speaker will understand the question, even if you are not precise in your classifiers.  

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you want 
to pay close attention to the pronunciation because some of these expressions are spelled the same but 
pronounced slightly differently.  It’s also helpful to create mental images of common items and people to help 
you connect these expressions to more solid memories. 
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Lesson 3 Overview-Learner 
Lesson 3 moves us away from Personal Details for a while and introduces us to Description Phrases.  These are 
the tools we need to talk about numbers, sizes, and colors.  Overall, these phrases can be added to everything 
we have learned so far and allow us to be even more expressive and detailed in our conversation.   

It is highly recommended that you get comfortable “Over Describing” in the early phases of your learning.  For 
example, in everyday conversation in English we might ask “Hey, what’s that?” and answer “A car.”  As we are 
learning Cherokee, we want to use all the tools we have to keep those memory muscles strong.  “ᏍᎩᎾ ᎤᏪᏘ 
ᎩᎦᎨ ᎤᎵ,ᏑᏫᏓ ᏓᏩᎴᎳ” / “That’s an old red colored car.”  Keep in mind that you can overdo this in your 
interactions with your Speaker/Teachers and your fellow learners, but as you practice, you can never over-
communicate.   

We also return to Question Phrases and add more pieces to that skill set.  As you move through Lesson 3 and 
beyond you want to take the time to revisit previous material before moving on to new material.  In this 
instance, you should review the material in Lesson 2 Part 6 – Part 11 before you start on Lesson 3 Part 5-9.   

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1

 

https://tsalagitsawonihisdi.com/module-1-table-2023/ 
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Lesson 3 – Part 1 – Learner 
Table 3.1 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
3.001 ᎤᏔᎾ, Big ᏚᏬᏗᎨ ᏲᎾ, ᎤᏔᎾ, The brown bear is big 
3.002 ᎤᏍᏗ Small ᎤᏁᎦ, ᏥᏍᏚ, ᎤᏍᏗ The white rabbit is small 

3.003 ᎦᏅᎯᏓ, Long ᎠᏤ Ꭲ,ᏳᏍᏗ, ᎢᎾᏓ, ᎦᏅᎯᏓ, The green snake is long 

3.004 ᎤᏍᏆᎳ Short Ꮎ ᎠᎾ,Ꮵ, ᏗᎪᏪᎶᏙᏗ, ᎤᏍᏆᎳ The orange pencil is short 

3.005 ᎤᏓᏌᎧ Light Weight ᏓᎶᏂᎨ ᎩᏟ, ᎤᏓᏌᎧ The yellow dog is light weight 

3.006 ᎦᎨᏓ, Heavy ᎬᎿᎨ ᏏᏆ, ᎦᎨᏓ, The black pig is heavy 
For Lesson 3 - Part 1, start on a new topic: Description Phrases.  Here we will start to add some the pieces 
necessary to describe and add detail to the world around us.  As with all material in these modules, we should 
remember that there are likely many other ways to express some of these ideas and certainly more precise 
ways, but here we just want to gain some essential tool. 

In this first set, we learn relative size terms.  In Lesson 2 – Part 5 and in Cherokee Structure 2.5 – Superlatives 
we introduced the basic idea of expressing the top of an order such as tallest, biggest, and fastest.   

Here, we can start to add other concepts that can also be used along with the concepts learned in that previous 
lesson.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you 
should practice them with the complete sentences and try to create a mental picture of objects in your life that 
these descriptions apply to.  This will help with your long-term memory of these phrases.   
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Lesson 3 – Part 2 – Learner 
Table 3.2 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.007 ᏌᏭ One ᏌᏭ ᏗᎪᏪᎶᏗ, ᎦᏍᎩᎶ ᎠᏝ, There is one pencil on the table 

3.008 Ꮤ'Ꮅ, Two Ꮤ'Ꮅ, ᏧᎾ,ᏟᏃᎮᏗ ᏓᏝ ᎦᏍᎩᎸ There are two phones on the table 

3.009 Ꮶ'Ꭲ, Three Ꮶ'Ꭲ, ᏱᎦ ᏗᎪᏪᎵ, ᏓᏝ ᎦᏍᎩᎸ 
There are three pieces of paper on 
the table 

3.010 ᏅᎩ, Four ᏅᎩ, ᏗᏘᏟ,Ꮧ, ᏕᎦᎾ, ᎦᏙᎯ, There are four shirts on the ground 

3.011 ᎯᏍᎩ, Five ᎯᏍᎩ, ᏱᎦ ᏗᏑᎶ ᏕᎦᎾ, ᎦᏙᎯ, 
There are five pairs of pants on the 
ground 

3.012 ᏑᏓᎵ, Six ᏑᏓᎵ, ᏱᎦ ᏗᎳᏑᎶ ᏕᎦᎾ, ᎦᏙᎯ, 
There are six pairs of shoes on the 
ground 

3.013 ᎦᎵ,ᏉᎩ, Seven ᎦᎵ,ᏉᎩ, ᏱᎦ ᏗᎵᏲ ᏕᎦᎾ, ᎦᏙᎯ, 
There are seven pairs of socks on 
the ground 

3.014 ᏣᏁᎳ, Eight ᏗᎦᎵ,Ꮧ ᏕᎦᏞ, ᏣᏁᎳ, ᏱᎦ 
ᏗᎦ,ᏘᏅᏗ, 

The eight pairs of glasses are in the 
bag 

3.015 ᏐᏁᎳ, Nine ᏗᎦᎵ,Ꮧ ᏕᎦᏞ, ᏐᏁᎳ, ᏱᎦ 
ᏗᎵ,ᏍᏚᎶ 

The nine baseball caps are in the 
bag. 

3.016 ᏍᎪᎯ, Ten ᏗᎦᎵ,Ꮧ ᏕᎦᏞ, ᏍᎪᎯ, ᏱᎦ 
ᏗᎵ,ᏍᏇᏚ.Ꮼ 

The ten hats are in the bag 

For Lesson 3 - Part 2, we add more pieces to our Description Phrases skill set.  While numbers are often one of 
the first things someone learns in Cherokee, they are not valuable by themselves.  Counting is not nearly as 
valuable as having these terms as a description resource.  As you practice these numbers, try to practice them in 
complete sentences with unique items or phrases for each number.  Make your memory chain your own and 
make it as real as possible.  This will also help you learn the new nouns and phrases that you use to build these 
sentences.  Keep them simple but keep them unique.   

You can, of course, use the samples sentences provided or even the content from them to form your own 
sentence set.   

Pronunciation Notes: numbers are one of the first areas where the pronunciation by different Speakers and 
learners can become more noticeable even if they are all essentially correct.  See Cherokee Structure 3.2 – 
Pronunciation for additional notes here, especially as they relate to numbers.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you 
should practice them with the complete sentences and try to create a mental picture of objects in your life that 
these numbers relate to. 
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Lesson 3 – Part 3 – Learner 
Table 3.3 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.017 Ꮜ'Ꮪ Eleven ᏗᎦᎵ,Ꮧ ᏕᎦᏞ, Ꮜ'Ꮪ ᏱᎦ ᏗᎵᏰᏑᎶ 
The eleven pairs of gloves are in 
the bag 

3.018 ᏔᎵ,Ꮪ Twelve ᏗᎦᎵ,Ꮧ ᏕᎦᏞ, ᏔᎵ,Ꮪ ᏱᎦ ᏗᎵᏰᏑᎶ 
The twelve pairs of gloves are in 
the bag 

3.019 ᏦᎦᏚ Thirteen ᏦᎦᏚ ᏱᎦ ᏕᏥ'ᎢᏙ ᏧᎪ.Ꮃ, I have thirteen dice in my hand 

3.020 ᏂᎦᏚ Fourteen ᏂᎦᏚ ᏱᎦ ᏕᏥ'ᎢᏙ ᏧᎪ.Ꮃ, I have fourteen dice in my hand 

3.021 ᏍᎩᎦᏚ Fifteen ᏍᎩᎦᏚ ᏱᎦ ᏕᏥ'ᎢᏙ ᏧᎪ.Ꮃ, I have fifteen dice in my hand 

3.022 ᏓᎳᏚ Sixteen ᏓᎳᏚ ᏱᎦ ᏕᏥᏂᏙ ᏗᎪᏪᎶᏙᏗ, I have sixteen pencils in my hand 

3.023 ᎦᎵ,ᏆᏚ Seventeen ᎦᎵ,ᏆᏚ ᏱᎦ ᏕᏥᏂᏙ ᏗᎪᏪᎶᏙᏗ, 
I have seventeen pencils in my 
hand 

3.024 ᏁᎳᏚ Eighteen ᏁᎳᏚ ᏱᎦ ᏕᏥᏂᏙ ᏗᎪᏪᎶᏙᏗ, 
I have eighteen pencils in my 
hand 

3.025 ᏐᏁᎳᏚ Nineteen ᏐᏁᎳᏚ ᏧᏂ,ᏍᏗ ᎠᏕᎳ ᏓᎩᎵ, 
ᎠᏩᏝᏩ'Ꮣ 

I have nineteen coins in my 
pocket 

3.026 ᏔᎵ,ᏍᎪᎯ, Twenty ᏔᎵ,ᏍᎪᎯ, ᏧᏂ,ᏍᏗ ᎠᏕᎳ ᏕᏣᎵ, 
ᏣᏝᏩ'Ꮣ 

You have 20 coins in your pocket 

For Lesson 3 - Part 3, we add more numbers to our Description Phrases skill set.  Once you move past 20, the 
number schemes start to get a bit more formulaic, but the teens are each somewhat unique.  As with the 
previous activity, it is best to remember these not as a list in a count, but as a series of specific and unique 
sentences to maximize your practice. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you 
should practice them with the complete sentences and try to create a mental picture of objects in your life that 
these numbers relate to. 
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Lesson 3 – Part 4 – Learner 
Table 3.4 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
3.027 ᎩᎦ,Ꭸ Red Ꮎ ᎩᎦ,Ꭸ ᏥᏍᏆ, ᎡᏄᎳ, The red bird is fast 

3.028 ᎠᎾ,Ꮵ, / ᎠᏓᎶᏂᎨ Orange Ꮎ ᎠᎾ,Ꮵ, ᏗᎪᏪᎶᏙᏗ, ᎤᏍᏆᎳ The orange pencil is short 

3.029 ᏓᎶᏂᎨ Yellow ᏓᎶᏂᎨ ᎩᏟ, ᎤᏓᏌᎧ The yellow dog is light weight 

3.030 ᎠᏤ Ꭲ,ᏳᏍᏗ, Green ᎠᏤ Ꭲ,ᏳᏍᏗ, ᎢᎾᏓ, ᎦᏅᎯᏓ The green snake is long 

3.031 ᏌᎪ.ᏂᎨ Blue ᏌᎪ.ᏂᎨ ᎦᏍᎩᎶ ᎣᏍᏓ, 
ᎠᎵ,ᏍᏛᏡᏍᏗ 

The blue chair is comfortable 

3.032 ᎠᏓᎭᎵᎨ / ᎤᏪᏘᎨ Purple ᎾᎾ, ᎠᏓᎭᎵᎨ ᎦᏍᎩᎶ Ꮭ ᎣᏍᏓ, 
ᏱᎦᎵ,ᏍᏛᏡᏍᏗ 

The purple chair is 
uncomfortable 

3.033 ᎤᏬᏗᎨ Brown ᎤᏬᏗᎨ ᏲᎾ, ᎤᏔᎾ, The brown bear is big 
3.034 ᎬᎿᎨ Black ᎬᎿᎨ ᏏᏆ, ᎦᎨᏓ, The black pig is heavy 
3.035 ᎤᏁᎦ, White ᎤᏁᎦ, ᏥᏍᏚ, ᎤᏍᏗ The white rabbit is small 

3.036 ᎤᏍᎪᎸ Light (Color) ᎩᎦ,Ꭸ ᎤᏍᎪᎸ ᎤᎵ,ᏑᏫᏓ, 
ᏗᎪᏪᎶᏙᏗ, ᏩᎩᎸᏉ,Ꮫ 

The pink pencil is my favorite 

3.037 ᎤᎵ,ᏏᎩ, Dark (Color) Ꮭ ᏯᎩᎸᏉ,Ꮧ, Ꮎ ᎤᎵ,ᏏᎩ, ᎤᏬᏗᎨ 
ᏐᏫᎵ, 

I don't like the dark brown 
horse 

3.038 ᏗᏟᏃᎮᏗ / 
ᏧᎾ,ᏟᏃᎮᏗ 

Phone ᏔᎵ, ᏗᏟᏃᎮᏗ ᎦᏍᎩᎸ ᏓᏝ 
There are two phones on the 
table 

3.039 ᏗᎪᏪᎶᏗ / 
ᏗᎪᏪᎶᏙᏗ, 

Pencil ᏓᎳᏚ ᏗᎪᏪᎶᏙᏗ, ᏕᏥᏂᏙ 
I have sixteen pencils in my 
hand 

3.040 (Ꮧ)ᎪᏪᎵ, Paper Ꮶ'Ꭲ, ᏗᎪᏪᎵ, ᏓᏝ' ᎦᏍᎩᎸ 
There are three pieces of 
paper on the table 

For Lesson 3 - Part 4, we add some colors and start to add some basic items to our Description Phrases list.  
Colors, much like numbers, are one of the first things a learner is taught in Cherokee, but we want to attach 
these colors to meaningful objects.  The objects that we start in this section are designed to represent common 
everyday items that you might find in your classroom and that are part of the different Classificatory structures.   

Translation Notes: You are encouraged to keep acquiring the names of everyday objects around you, but it is 
important to note that not all objects, especially objects of modern technology, have a Cherokee equivalent.  
While a Speaker can easily describe and refer to such objects, we will not be quite as skilled yet.  If you ask a 
Speaker for the name of an object and they tell there isn’t really a word for it, then you should feel comfortable 
using the English equivalent until you are given a viable alternative.   Indeed, many Speakers will regularly use an 
English referent to an object if they cannot immediately recall the Cherokee version.  The trick is to do it 
naturally and sparingly so that the majority of your communication is in Cherokee.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here you 
should practice them with the complete sentences and try to create a mental picture of objects in your life that 
these numbers relate to. 
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Lesson 3 – Part 5 – Learner 
Table 3.5 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

2.042 ᎡᎵᏭᏍ 
ᏱᎦ,ᏍᏕᎳ, 

Will you help me? ᎡᎵᏭᏍ ᏱᎦ,ᏍᏕᎳ, Ꭿ'ᎠᎾ 
ᎦᏍᎩᎶ ᎠᏌᎳ,ᏙᏗ 

Will you help me to lift this 
table/chair? 

2.043 ᎡᎵᏭᏍ ᎯᏍᏕᎳ, Will you help her? ᎡᎵᏭᏍ ᎯᏍᏕᎳ, ᏣᎳᎩ, 
ᎤᎵ,ᏏᎾᎲᏍᏙᏗ 

Will you help him practice 
Cherokee? 

2.044 ᎡᎵᏭᏍ 
ᏱᎬᏍᏕᎳ, 

Can I help you? ᎡᎵᏭᏍ ᏱᎬᏍᏕᎳ, Ꮎ ᎧᏁᏌ' 
ᏗᏴᏫᏛᏗ, 

Can I help you carry those 
boxes? 

2.045 ᎡᎵᏭᏍ 
ᏯᎩ,ᏍᏕᎳ, 

Can she help me? ᎡᎵᏭᏍ ᏯᎩ,ᏍᏕᎳ, ᏗᎦᏍᎩᎶ 
ᏗᏗᏏᏴᏗ, 

Can she help me move 
these chairs? 

2.046 ᏙᎤᏍᏗ, 
ᏓᎦᏛᏁᎵ, 

What do I do? ᏙᎤᏍᏗ, ᏓᎦᏛᏁᎵ, ᏍᏚᏗ, 
ᏍᏓᏯ ᏱᎦᏌᎾᎴᏍ ᏫᏥᎷᏨ 

What do I do if the door is 
locked when I get here? 

2.047 Ꮩ ᏍᎩᏄᏍᏗ, 
ᏯᏛᎦ, 

What should she 
do? 

Ꮩ ᏍᎩᏄᏍᏗ, ᏯᏛᎦ, ᏑᎾᎴ 
ᎦᎷᏨ 

What should she do when 
she gets here tomorrow? 

2.048 Ꮩ ᏍᎩᏄᏍᏗ, 
ᏕᏛᏛᏁᎵ, 

What can we all 
do? 

Ꮩ ᏍᎩᏄᏍᏗ, ᏕᏛᏛᏁᎵ, ᏑᎾᎴ 
ᏗᏕᏲᎲᏍᎩ, ᏁᏙᎲᎾ, 

What can we do tomorrow 
without a Teacher here? 

2.049 ᏙᎤᏍᏗ, ᎢᏣᏛᏁᎴ 
What did you all 
do? (past 
progressive) 

ᏙᎤᏍᏗ, ᎢᏣᏛᏁᎴ ᏒᎯ, ᏥᎨᏒ 
ᏗᏕᏲᎲᏍᎩ, ᏁᏙᎲᎾ, ᎢᎪᎯᏓ, 

What did you all do 
yesterday while the Teacher 
was gone? 

For Lesson 3 - Part 5, we return to our Question Phrases.  You are encouraged to revisit Lesson 2 Part 6-11 
before continuing here.  In this set, we revisit {ᎡᎵᏭᏍ}, which is a common phrase for asking “will”, “can”, or “is 
it possible”.   

We also see two useful phrases that we can build off going forward.  “Help”{-ᏍᏕᎳ} and “do” {-ᏛᏁ-}.  We have 
to modify these to show who is talking, who is involved, and when it happens.  See the examples above and take 
note of who and when?  As you are practicing these phrases, see if you can figure out yet how to rephrase it to 
change the people and the time. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here, you 
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can 
remember them better.   
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Lesson 3 – Part 6 – Learner 
Table 3.6 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary 

Sample 
Sentence/English 

2.050 ᎯᎳᏴ ᎠᎴᏂᏍᎪ 
When does it begin? 
(habitual) 

ᎯᎳᏴ ᎠᎴᏂᏍᎪ 
ᏧᎾ,ᏕᎶ,ᏆᏍᏗ 

When does class start? 

2.051 ᎯᎳᏴ ᏣᎴᏅᎮ 
When did you start? 
(past progressive) 

ᎯᎳᏴ ᏣᎴᏅᎮ ᏣᎳᎩ, 
ᎭᏕᎶ,ᏆᏍᎬ 

When did you start 
learning Cherokee? 

2.052 ᎯᎳᏴ ᏕᏣ,ᏍᏆᏕ  
When did you finish? 
(past) 

ᎯᎳᏴ ᏕᏣ,ᏍᏆᏕ ᎦᎸᎳᏗ, 
ᏧᎾ,ᏕᎶ,ᏆᏍᏗ 

When did you graduate 
High School? 

2.053 ᎯᎳᏴ ᎢᏗᏲᎯᏍᏗᏍᎪ 
When do we go on 
break? (habitual) ᎯᎳᏴ ᎢᏗᏲᎯᏍᏗᏍᎪ 

When do we go on 
break? (every day) 

2.054 ᎯᎳᏴ ᏫᏣᏁᎳ, ᏗᏜ  
When did you move 
there? ᎯᎳᏴ ᏓᎵᏆ, ᏫᏣᏁᎳ, ᏗᏜ  

When did you move to 
Tahlequah? 

2.055 ᎯᎳᏴ ᏗᏴᎧ,ᏌᎳ,ᏓᏁᎵ, 
ᎥᏈᏴ'ᎡᎲ'Ꭲ, 

When do I get a raise? ᎯᎳᏴ ᏗᏴᎧ,ᏌᎳ,ᏓᏁᎵ, 
ᎥᏈᏴ'ᎡᎲ'Ꭲ, 

When do I get a raise? 

2.056 ᎯᎳᏴ ᎠᎩ.ᏍᎪ  
When does s/he 
take/eat ______? 

ᎯᎳᏴ ᏅᏬᏘ, ᎠᎩ.ᏍᎪ 
ᏥᏂ,Ꮟ  

When does Jensi take 
her medicine? 

For Lesson 3 - Part 6, we are adding more Question Phrases.  Here we are adding the concept of “when”.  While 
{ᎯᎳᏴ} is a consistent component of “when” it is important to note that, these questions require a careful 
consideration of Tenses.  It is not necessary to be perfect on your tenses as this stage, “when” questions are a 
good opportunity to create memory chains that help you retain some of those tenses.  

Speaking of Tenses, this is one of the first examples we see of the Habitual Tense.  In Cherokee we can use the {-
o} at the end of the word to indicate that the action happens regularly.  We saw this before with the phrase 
“work”.  For more details see Cherokee Structure 3.6 – Tense (Habitual).   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here, you 
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can 
remember them better.   
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Lesson 3 – Part 7 – Learner 
Table 3.7 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
2.057 ᎭᏢ ᎯᏁᎳ,  Where do you live? ᎭᏢ ᎯᏁᎳ,  Where do you live? 

2.058 ᎭᏢ ᏱᏁᎾ, 
Where should you 
and I go? 

ᎭᏢ ᏱᏁᎾ, ᎢᎦ ᎠᎵ,ᏍᏓᏴ,Ꮧ, - ᎭᏢ 
ᏱᎾᎵ,ᏍᏓᏴ,ᏄᎦ, ᎢᎦ ᎡᎯ, 

Where should we go for 
lunch? 

2.059 ᎭᏢ ᏫᏥ'ᎥᎦ, 
Where did I put it? 
(neutral object) ᎭᏢ ᏫᏥ'ᎥᎦ, ᏗᏟᏃᎮᏗ 

Where did I put my 
phone? 

2.060 ᎭᏢ ᏗᎦᏠᎯᏍᏗ,  
Where are we all 
going to meet? ᎭᏢ ᎤᏚᎵᎭ, ᏑᏌᏂ, ᏗᎦᏠᎯᏍᏗ,  

Where does Susani want 
to meet all of us? 

2.061 ᎭᏢ ᏕᏣᏕᎶ,Ꮖ'Ꭱ 
Where did you go to 
learn? 

ᎭᏢ ᏕᏣᏕᎶ,Ꮖ'Ꭱ ᎦᎸᎳᏗ, 
ᏧᎾ,ᏕᎶ,ᏆᏍᏗ 

Where did you go to High 
School? 

2.062 ᎭᏢᏴ ᎡᏙᎮ Where was she? ᎭᏢᏴ ᎡᏙᎮ ᏣᏲᎱᏎᎸ ᎠᎵᏰᏑᏍᏙ 
Where was she when she 
lost her ring? 

2.063 ᎭᏢ 
ᏱᎦᎵᏍᏛᏡᎦ, 

Where should I sit? ᎭᏢ ᏱᎦᎵᏍᏛᏡᎦ, Where should I sit? 

2.064 ᎭᏢ ᏫᏤᏙᎴ Where did you go? ᎭᏢ ᏫᏤᏙᎴ ᏥᏚᏍᏆᎸᎲ 
Where did you go for the 
Holidays? 

For Lesson 3 - Part 7, we are adding more Question Phrases.  Here, we revisit the “where” questions and add 
more pieces and examples to continue to strengthen our comprehension and memory of these phrases.  If you 
look at the sample sentences as well, you can start to see how some of the phrases change from the simple verb 
forms we have learned so far to more complex sentences as more people are involved.   

Warning! Complicated Structure Notes Ahead:  As we move into these greater levels of complexity, we should 
consider two essential elements of some of the verbs that we have seen so far.  To put it simply, some verbs just 
happen, and some verbs need to happen to something or someone.   This can sometimes require small but 
consistent changes in the phrase.  To improve the responses you get from Speakers when you ask them how to 
express something, you should first decide if the phrase is happening to something or not, and then be as 
specific about what that something is and even how many. 

Some verbs are simple and do not require an object.  “I am walking” {Ꭶ’Ꭲ} doesn’t require any additional 
information.  We can just walk.  We don’t have to walk to/on/with something.  This is called an Intransitive 
Verb.  When the verb requires an object, or something that the verb is happening to, it is called a Transitive 
Verb.  For example, with {ᏥᎪᏩ,ᏘᎭ} “I see it” there must be something to “see”.  In this form, it is implied to be 
“it” or whatever might be referenced.  However, {Ꮵ:ᎪᏩ,ᏘᎭ} “I see him/her” uses the exact same syllables but 
the vowel on the first part is longer to indicate an animate object.  For more details, see Cherokee Structure 3.7 
– Transitive and Intransitive 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here, you 
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can 
remember them better.   
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Lesson 3 – Part 8 – Learner 
Table 3.8 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

2.065 ᏙᎨ. ᎾᎴᏂᏍᎬᎾ, 
Why haven't you 
started? (activity) ᏙᎨ. ᎾᎴᏂᏍᎬᎾ, ᎭᏖᎵ,ᏗᏍᎬ 

Why haven't you started 
enlisting? (joining) 

2.066 ᏙᎨ. ᏥᏍᎦᏯ, Why are you scared? ᏙᎨ. ᏥᏍᎦᏯ ᏗᏣᏕᏲᏗ 
Why are you scared of 
teaching? 

2.067 ᏙᎨ. ᏄᏚᎸ,Ꮧ, 
ᏓᏁᎲᎾ, 

Why isn't she 
interested? 

ᏙᎨ. ᏄᏚᎸ,Ꮧ, ᏓᏁᎲᎾ, 
ᎤᏕᎶ,ᏆᏍᏗ ᏣᎳᎩ, 

Why isn't she interested in 
learning Cherokee? 

2.068 ᏙᎨ. ᎠᏂᏲᎯᏍᏗ, Why did they cancel? ᏙᎨ. ᎠᏂᏲᎯᏍᏗ, 
ᏧᎾ,ᏕᎶ,ᏆᏍᏗ 

Why did they cancel class? 

2.069 ᏙᎨ. ᎢᏥᎯᏐᏓᏁ 
Why are you all 
bored? 

ᏙᎨ. ᎢᏥᎯᏐᏓᏁ Ꭿ'Ꭰ, 
ᎠᏕᎶ,ᏆᏍᏗ, 

Why are you all bored with 
this lesson? 

2.070 ᏙᎨ.Ᏺ ᎤᎿᎸ Why is s/he angry? ᏙᎨ.Ᏺ ᏂᎦ'Ꭵ, ᎤᎿᎸ Why is he so angry? 

2.071 ᏙᎨ. 
ᏂᎦᎧ,ᏎᏍᏔᏅᎾ, 

Why didn't we 
review? 

ᏙᎨ. ᎠᎬᏱ ᏂᎦᎧ,ᏎᏍᏔᏅᎾ, 
Ꮟ ᏁᎩᎪᎵᏰᏗ, 

Why didn't we review 
before our interviews? 

2.072 ᎦᎪ, ᎯᎸᏬᏗ, Who do you like? ᎦᎪ, ᎯᎸᏬᏗ, ᏱᏍᎩᏃᎯᏏᎮᎾ, 
Who do you like, you can 
tell us. 

For Lesson 3 - Part 8, we are adding more Question Phrases.  Here, we are adding more “why” questions and 
sample phrases to our skill set.   

We also see examples of negations as part of our question sets.  See Cherokee Structure 3.8 – Initial Prefix {n-} 
Negation. 

We also see examples of various pronouns used throughout these questions. 

See if you can spot the differences as the questions change from an affirmative to a negation.  You may want to 
refer back to previous “why” questions to get a more complete picture. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here, you 
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can 
remember them better.   
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Lesson 3 – Part 9 – Learner 
Table 3.9 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

2.073 ᎦᎪ, ᏂᏍᎩᏃᎯᏏ, 
Whose ______ did 
you bring me? 
(flexible) 

ᎦᎪ, ᎤᏌᎴᏂ, ᏂᏍᎩᏃᎯᏏ, 
Whose coat did you bring 
me? 

2.074 ᎦᎪ, ᎣᏍᏓ, ᏂᎬᎦ, Who fixed it? ᎦᎪ, ᎣᏍᏓ, ᏂᎬᎦ, 
ᎠᏍᏆᏂ,ᎪᏗᏍᎩ, 

Who fixed the computer? 

2.075 ᎦᎪ, ᏱᏓᏬᎯᎵᏴᎾ, 
Who can answer 
_______? 
(answer/reply) 

ᎦᎪ, ᏱᏓᏬᎯᎵᏴᎾ, Ꭿ'ᎢᎾᎾ, 
ᎢᏗᏛᏗ 

Who can answer these 
questions? 

2.076 ᎦᎪ, ______ 
ᏴᏣᏯᏁ  

Who took you 
______? (location) 

ᎦᎪ, ᏗᏤᏅᏒ ᏴᏣᏯᏁ ᏒᎯ, 
ᏥᎨᎲ 

Who gave you a ride home 
yesterday? 

2.077 ᎦᎪ, ᏧᏤᎵ, 
Whose are these? 
(flexible) ᎦᎪ, ᏧᏤᎵ, Ꭿ'Ꭰ, ᏗᎪᏪᎵ, Whose papers are these? 

2.078 ᎦᎪ, ᏕᎩᏩᏛᎯᏙᎵ, Who is visiting us? ᎦᎪ, ᏓᎦᎷᏥ, ᏕᎩᏩᏛᎯᏙᎵ, 
Ꭺ.Ꭿ, ᎢᎦ, 

Who is coming here to visit 
us today? 

2.079 ᎦᎪ, ᎤᏕᏘᏴ 
Whose birthday is it 
_____? ᎦᎪ, ᎤᏕᏘᏴ Ꭺ.Ꭿ, ᎢᎦ, Whose birthday is today? 

2.080 ᎦᎪ, 
ᎤᎵ,ᏏᎾᎲᏍᏓᏅ 

Who practiced 
______? 

ᎦᎪ, ᎤᎵ,ᏏᎾᎲᏍᏓᏅ ᏣᎳᎩ, 
ᎤᏒ ᏥᎨᎲ ᏗᏣ,ᏎᎵᏛᎦ, 

Who practiced their 
Cherokee last night, raise 
your hand. 

For Lesson 3 - Part 9, we are adding more Question Phrases.  Here, we are adding forms of “who”.   

We also see more examples of Categorical phrases represented.  

Remember that with “who” questions, the pronouns become important, so make sure you are paying attention 
to the people and the number of people involved. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  Here, you 
should connect these core Question Phrases to specific sentences, such as the sample sentences, so that you can 
remember them better.   
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Lesson 4 Overview-Learner 
 

Now that we have arrived at Lesson 4, we can see the standard pace and method going forward.  Each Lesson 
moving forward will introduce approximately 40 Phrases from a new topic, revisit and add 40 new phrases to a 
topic that you have covered only once so far, and then revisit and add 40 new phrases to a topic that you have 
already covered twice.  Through this technique, you should always be moving forward with familiarity, but still 
finding the new material valuable.   

For Lesson 4, we will start by exploring a new topic Action Phrases, where we explore the basic concept and 
usage of the “to do” verb.  This set will walk you through several variations of the verb based on who is doing 
the action and when the action is occurring.  Through careful study of these initial sets, you will start to see 
more of the pattern emerge for Cherokee verbs. 

It is recommended that you review the content covered in Lesson 3 Part 1 – Part 4 over Description Phrases 
before starting Lesson 4 Part 5 – Part 10, where we will explore a new set of Description Phrases. 

You should also review the content covered in Lesson 1 Part 1 – Part 6 and Lesson 2 Part 1 – Part 5 over the 
Personal Details before starting Lesson 4 Part 11 – Part 14.   

Use the following QR Code or the link below for a searchable database on all of the Tables used in Module 1 

 

https://tsalagitsawonihisdi.com/module-1-table-2023/ 
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Lesson 4 – Part 1 – Learner 
Table 4.1 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary 

Sample 
Sentence/English 

4.001 (Ꮒ)ᎦᏛᎦ, I - Do (Recent) ᎦᏙ ᎦᏛᎦ, What did I just do? 
4.002 (Ꮏ)ᎭᏛᎦ, You - Do (Recent) ᎦᏙ ᎭᏛᎦ, What did you just do? 
4.003 (Ꮎ)ᎠᏛᎦ She – Do (Recent) ᎦᏙ ᎠᏛᎦ What did she just do? 
4.004 (Ꮎ)ᎠᏆᏛᏁᎴ(Ꮈ)’Ꭲ I – Do (Past) ᎦᏙ ᎠᏆᏛᏁᎴ ᏒᎯ, ᏥᎨᏒ What did I do yesterday? 

4.005 (Ꮒ)ᏣᏛᏁᎴ(Ꮈ)’Ꭲ You – Do (Past) ᎦᏙ ᏣᏛᏁᎴ ᏒᎯ, ᏥᎨᏒ 
What did you do 
yesterday? 

4.006 ᎤᏛᏁᎴ(Ꮈ) 
She – Do (rep-
past/inter)(Past) ᎦᏙ ᎤᏛᏁᎴ ᏒᎯ, ᏥᎨᏒ 

What did she do 
yesterday? 

4.007 ᎦᏛᏁ(Ꭽ) I – Do (Present) ᎦᏙ ᎦᏛᏁ What am I doing? 
4.008 ᎭᏛᏁ(Ꭽ) You – Do (Present) ᎦᏙ ᎭᏛᏁ What are you doing? 
4.009 (Ꮎ)ᎠᏛᏁᎭ, She – Do (Present) ᎦᏙ ᎠᏛᏁ What is she doing? 
4.010 ᏓᎦᏛᏁᎵ, I - Do (Future) ᎦᏙ ᏓᎦᏛᏁᎵ, What am I going to do? 

4.011 ᏔᏛᏁᎵ, You - Do (Future) ᎦᏙ ᏔᏛᏁᎵ, 
What are you going to 
do? 

4.012 ᏓᏛᏁᎵ, She - Do (Future) ᎦᏙ ᏓᏛᏁᎵ, What is she going to do? 
For Lesson 4 - Part 1, we introduce the verb “do” as part of our Action Phrases.  Action Phrases are a common 
set of terms used to ask questions about and answer the essential concept of “doing”.   

This set is divided into 4 parts based on when the action is occurring.  In the first set:  {(Ꮒ)ᎦᏛᎦ, -- (Ꮏ)ᎭᏛᎦ, --
(Ꮎ)ᎠᏛᎦ} we see the form in the Recent Past, or having just happened.  We also see the reappearance of the {n-
} prefix with the {Ꮒ, Ꮏ, Ꮎ} By placing them in parenthesis here we know that they are a common or relevant 
feature of the base verb.  In this case, it refers to a specific action.  So, in the sentence for 4.002, we are asking 
“What did you just do?” {ᎦᏙ ᎭᏛᎦ,} we could change that to “Did you just do that?” {ᎿᏛᎦ,Ꮝ) if we both knew 
what “that” was.  Also, note that the {Ꮏ} replaced the {Ꭽ} and the {Ꮝ} makes it a question.  For more 
information on the {n-} as shown here, see Cherokee Structure 4.1 - Initial Prefix {n-} Specific Action. 

The rest of the set offers the same verb with the same pronouns, but works through Past, Present, and Future 
tense.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  One of the 
best ways to practice “doing” is to ask and state as often as you can.  Every chance you get, “what are you 
doing?”, “What am I doing?”, “I am doing X”.   
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Lesson 4 – Part 2 – Learner 
Table 4.2 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

4.013 ᏂᏙᏓ,ᎦᏛᏁᎵ, 
I- Do (Future) – 
(That) 

ᎪᎯᏴ ᎩᎳ ᏙᏓ,ᎦᏛᏁᎵ, 
ᏗᎩᎸᏫᏍᏓᏁᏗ ᏓᎩᎲ 

I am going to do my chores 
later. 

4.014 ᏂᏕᎦᏛᏁᎭ, 
I - Do (Present) – 
(That) 

ᎢᏧᎳ, ᏗᎩᏂᎸᏫᏍᏓᏁᏗ, 
ᏂᏕᎦᏛᏁᎭ, 

I am doing your job and 
mine. 

4.015 ᏥᏂ,ᎦᏛᎦ, 
I - Do (Recent) - 
(That) 

ᎦᏳᎳ, ᏗᎩᎸᏫᏍᏓᏁ,Ꮧ, 
ᏥᏂ,ᎦᏛᎦ, 

I already did my work. 
(recent) 

4.016 ᏥᎾᏩᏛᏁᎸ 
I - Do (Past) - 
(That) 

ᎤᏒ ᏗᎩᎸᏫᏍᏓᏁ,Ꮧ, ᏥᎾᏩᏛᏁᎸ 
ᎤᏒ ᏥᎨᏒ 

I did my homework last 
night. 

4.017 ᎾᏩᏛᏁ,Ꮧ, 
I - Do (Infinitive) - 
(That) 

ᏗᎩᎸᏫᏍᏓᏁ,Ꮧ, ᏓᎩᎲ 
ᎾᏩᏛᏁ,Ꮧ, ᏫᏥᎷᏨ ᏗᏪᏅᏒ 

I need to do my chores when 
I get home. 

4.018 ᏂᏙᏔᏛᏁᎵ, 
You - Do (Future) - 
(That) 

ᎪᎯ ᎤᏒ ᎩᎳ, ᏂᏙᏔᏛᏁᎵ, 
ᏗᏣᎸᏫᏍᏓᏁᏗ, 

Are you going to do your 
chores tonight? 

4.019 ᏂᏕᎭᏛᏁᎭ, 
You - Do (Present) 
- (That) 

ᎢᏧᎳ, ᏗᎩᏂᎸᏫᏍᏓᏁᏗ, 
ᏂᏕᎭᏛᏁᎭ, 

You are doing your job and 
mine. 

4.020 ᎿᏛᎦ, 
You - Do (Recent) - 
(That) ᎦᏳᎵᏍ ᎿᏛᎦ ᏗᏣᎸᏫᏍᏓᏁᏗ, 

Did you already do your 
work? (recent) 

4.021 ᏥᏂ,ᏣᏛᏁᎸ 
You - Do (Past) - 
(That) 

ᎤᏒ ᏥᎨᏒ ᏥᏂ,ᏣᏛᏁᎸ ᏥᎨᎵᏍᎬ 
ᎤᏒ ᏗᏣᎸᏫᏍᏓᏁᏗ, 

I thought you did your 
homework last night. 

4.022 ᏂᏣᏛᏁᏗ, 
You - Do 
(Infinitive) - (That) 

ᏗᏣᎸᏫᏍᏓᏁᏗ, ᏣᎭ ᏂᏣᏛᏁᏗ, 
ᏫᎯᎷᏨ ᏗᏤᏅᏒ 

You need to do your chores 
when you get home. 

For Lesson 4 - Part 2, we cover more variations of Action Phrases.  Action Phrases are a common set of terms 
used to ask questions about and answer the essential concept of “doing”.   

This set offers even more examples of “doing” but with the action explicitly called to in the verb with {n-}.  If we 
look at 4.014, we also see another prefix {de-} which can indicate many things.  In this case, the {n-} and the {de-
} combine to tell us that “I am doing ‘that’”, and “I am doing more than one ‘that’”.  In the sample sentence, we 
see that this allows us to say “Work, I am doing it, mine and yours”.  See Cherokee Structure 4.2 - Initial Prefix 
{de-} Plural Object. 

The rest of the set offers the same verb with the same pronouns but works through additional tenses and 
pronouns.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  One of the 
best ways to practice “doing” is to ask and state as often as you can.  Every chance you get, “what are you 
doing?”, “What am I doing?”, “I am doing X”. 
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Lesson 4 – Part 3 – Learner 
Table 4.3 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

4.023 ᏂᏙᏓᏛᏁᎵ, 
S/he - Do (Future) - 
(That) 

ᎪᎯᏴ ᎩᎳ, ᏂᏙᏓᏛᏁᎵ, 
ᏧᎸᏫᏍᏓᏁᏗ, ᏚᎲ 

She is going to do her chores 
later. 

4.024 ᎾᏛᏁᎭ, 
S/he - Do (Present) 
- (That) 

ᎡᏧᎳ, ᏗᏍᏗᎸᏫᏍᏓᏁᏗ, 
ᎾᏛᏁᎭ, 

She is doing your job and hers. 

4.025 ᏥᎾᏛᎦ, 
S/he - Do (Recent) 
- (That) ᎦᏳᎳ ᏥᎾᏛᎦ, ᏧᎸᏫᏍᏓᏁᏗ,  

He already did his work. 
(recent) 

4.026 ᏥᏄᏛᏁᎸ 
S/he - Do (Past) - 
(That) 

ᎤᏒ ᏥᎨᏒ ᏥᏄᏛᏁᎸ ᎤᏒ 
ᏧᎸᏫᏍᏓᏁᏗ, 

He did his homework last 
night. 

4.027 ᎢᏧᏛᏁᏗ, 
S/he - Do 
(Infinitive) - (That) 

ᏧᎸᏫᏍᏓᏁᏗ, ᎢᏧᏛᏁᏗ, 
ᏫᎦᎷᏨ ᏧᏪᏅᏒ 

He needs to do his chores 
when he gets home. 

4.028 ᏂᏙᏓᎾ,ᏛᏁᎵ, 
They - Do (Future) 
- (That) 

ᎪᎯᏴ ᎩᎳ, ᏂᏙᏓᎾ,ᏛᏁᎵ, 
ᏧᏂᎸᏫᏍᏓᏁᏗ, 

They are going to do their 
chores later. 

4.029 ᎾᎾ,ᏛᏁᎭ, 
They - Do (Present) 
- (That) ᏧᏂᎸᏫᏍᏓᏁᏗ, ᎾᎾ,ᏛᏁᎭ, They are doing their jobs. 

4.030 ᏥᎾᎾ,ᏛᎦ, 
They - Do (Recent) 
- (That) 

ᎦᏳᎳ ᏥᎾᎾ,ᏛᎦ, 
ᏧᏂᎸᏫᏍᏓᏁᏗ, 

They already did their work. 
(recent) 

4.031 ᏥᏄᎾ,ᏛᏁᎸ 
They - Do (Past) - 
(That) 

ᎤᏒ ᏥᎨᏒ ᏥᏄᎾ,ᏛᏁᎸ ᎤᏒ 
ᏧᏂᎸᏫᏍᏓᏁᏗ, 

They did their homework last 
night. 

4.032 ᎢᏳᎾ,ᏛᏁᏗ, 
They - Do 
(Infinitive) - (That) 

ᏧᏂᎸᏫᏍᏓᏁᏗ, ᎢᏳᎾ,ᏛᏁᏗ, 
ᏩᏂᎷᏨ ᏧᏁᏅᏒ 

They need to do their chores 
when they get home. 

For Lesson 4 - Part 3, we cover even more variations of Action Phrases.  Action Phrases are a common set of 
terms used to ask questions about and answer the essential concept of “doing”.   

For this set, we want to take a close look at 4.025, 4.026, 4.030, and 4.031.  In these examples we see the prefix 
{tsi-}, which we saw in the previous part as well.  The prefix {tsi-}, as used here, helps us understand the specific 
time in which the action occurred.  Looking at the sample sentence for 4.025 we have the sentence “He already 
did his work.” In this sentence {ᎦᏳᎳ} tells us “already” and the {tsi-} in {ᏥᎾᏛᎦ,} points to that time as if to 
say “Already, it is his work that he did, then”.  See Cherokee Structure 4.3 - Initial Prefix {tsi-} Specific Past Time 
for more details. 

The rest of the set offers the same verb with the same pronouns but works through additional tenses and 
pronouns.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  One of the 
best ways to practice “doing” is to ask and state as often as you can.  Every chance you get, “what are you 
doing?”, “What am I doing?”, “I am doing X”. 
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Lesson 4 – Part 4 – Learner 
Table 4.4 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
4.033 ᏓᎦᎵᏍᏛᏡᏂ, I - Sit (Future) ᏓᎦᎵᏍᏛᏡᏂ, I will sit down. 

4.034 ᎠᏬᏝ I - Sit (Present) ᎠᏬᏝ 
I am sitting down. (in 
process) 

4.035 ᎠᏬᏝ(ᎢᏭᏛ) 
I - Sit (Present) – 
(emphatic) ᎠᏬᏝᎢᏭᏛ I am just sitting here. 

4.036 ᏥᎦᎵᏍᏛᏡᎦ, I - Sit (Recent) ᏑᏟᎶᏓ, ᏥᎨᏒ ᏥᎦᎵᏍᏛᏡᎦ, 
ᏕᏥᎪᎵᏰᏍᎬ 

I sat down to read about an 
hour ago. 

4.037 ᏔᎵ,ᏍᏛᏡᏂ, You - Sit (Future) ᏔᎵ,ᏍᏛᏡᏂ, You will sit down. 

4.038 ᎭᎵ,ᏍᏛᏡᏍᎦ, 
You - Sit (Present-
Pro) ᎭᎵ,ᏍᏛᏡᏍᎦ, 

You are sitting down - in 
process 

4.039 ᏦᏝ(ᎢᏭᏛ) You - Sit (Present) ᏦᏝᎢᏭᏛ You are just sitting there. 

4.040 ᏦᏞ You - Sit (Recent) ᎾᏍ ᎤᏔᎾ, ᎦᏍᎩᎸ ᏦᏞ ᏑᎾᎴ 
ᏥᎨᏒ 

Did you sit in that big chair 
this morning? 

4.041 ᏓᎵ,ᏍᏛᏡᏂ, S/he - Sit (Future) ᏓᎵ,ᏍᏛᏡᏂ, She is going to sit 

4.042 ᎤᏬᏞᏍᏗ, 
S/he - Sit (Present-
Pro) ᎤᏬᏞᏍᏗ, 

She is sitting down. (in 
process) 

4.043 ᎤᏬᏝ(ᎢᏭᏛ) S/he - Sit (Present) ᎤᏬᏝᎢᏭᏛ She is just sitting there. 
4.044 ᏣᎵ,ᏍᏛᏡᎦ, S/he - Sit (Recent) ᏣᎵ,ᏍᏛᏡᎦ, She sat down. (recent) 

For Lesson 4 - Part 4, we cover even more variations of Action Phrases.  In this set, we take a look at the verb 
“sit”.   

Verbs like “sit” and “stand” are great words to practice the unique process of Cherokee verbs.  Because 
Cherokee packs so much information into a single verb phrase, we can efficiently describe very specific phases 
of a process.  By practicing the phases of a verb with a specific and physical action, we can organically learn the 
pieces that make the verbs change.  

For this set, we want to take a close look at 4.035.  In this example, we see {-dv} appears as a marker of a 
response, to add emphasis.  The {wu-} that preceeds indicates that only that is happening.  When they used 
together in this way, they produce a “That’s All” effect.  In this case, “I am JUST SITTING here”.  See Cherokee 
Structure 4.4 – Final Suffix {dv-} Emphatic for more details. 

The rest of the set offers the same verb with the same pronouns but works through additional tenses and 
pronouns.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  One of the 
best ways to use verbs like “sit” and “stand” (which we will learn later) is to chain them together to use as 
memory devices.  As you are saying these, be in the process of each verb as you state them.  To make things 
really challenging, as the time and pronoun appropriate “do” verb before the response.  “What are you doing”, 
“I am sitting”, “What did you do”, “I sat”, and so on. 
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Lesson 4 – Part 5 – Learner 
Table 4.5 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.038 ᏗᏟᏃᎮᏗ / ᏧᎾ,ᏟᏃᎮᏗ Phone ᏔᎵ, ᏗᏟᏃᎮᏗ ᎦᏍᎩᎸ ᏓᏝ 
There are two phones on the 
table 

3.039 ᏗᎪᏪᎶᏗ / 
ᏗᎪᏪᎶᏙᏗ, 

Pencil ᏓᎳᏚ ᏗᎪᏪᎶᏙᏗ, ᏕᏥᏂᏙ 
I have sixteen pencils in my 
hand 

3.040 (Ꮧ)ᎪᏪᎵ, Paper Ꮶ'Ꭲ, ᏗᎪᏪᎵ, ᏓᏝ' ᎦᏍᎩᎸ 
There are three pieces of 
paper on the table 

3.041 ᎠᏓᏴᎳᏛᏍᎩ / 
ᎠᏓᏴᎳ'ᏘᏍᎩ,  

Television ᎠᏓᏴᎳ'ᏘᏍᎩ, ᏓᏩᎦ,Ꮩ.ᏍᏓᏅ 
ᎤᏒ ᏥᎨᏒ 

I watched television last night 

3.042 ᎦᏍᎩᎸ Table Ꮶ'Ꭲ, ᏗᎪᏪᎵ, ᏓᏝ' ᎦᏍᎩᎸ 
There are pieces of paper on 
the table 

3.043 ᎦᏍᎩᎶ Chair Ꮎ ᏌᎪ.ᏂᎨ ᎦᏍᎩᎶ ᎣᏍᏓ, 
ᎠᎵ,ᏍᏛᏡᏍᏗ 

The blue chair is comfortable 

For Lesson 4 - Part 5, we revisit Description Phrases.  Before you begin this set, you are encouraged to revisit 
Lesson 3 Part 1 – Part 5 before proceeding.   

As a review and a warmup for more Description Phrases, we revisit some of the key nouns that will be used 
throughout our lessons.  In this case, we look at phone, pencil, paper, television, table, and chair.  Phone, pencil, 
and paper are common objects that are easy to manipulate.  When combined with things like table, and chair, 
we can start to form location-based phrases which we will explore starting in Lesson 6, for now you can see 
some of these location verbs previewed in the sample sentences above with {ᏓᏝ -- ᏓᏝ'}.  If you pay close 
attention, you can start to hear how just the pronunciation of a verb can change its meaning or its object.  In this 
case, {datla} refers to more than one solid object on the surface (table).  However, {datla’} with a glottal stop at 
the end refers to more than one flexible object on the surface (table).  We will see this more as we move 
forward.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  As you 
prepare for more description phrases, you should consider adding key objects that are part of your everyday 
experience or everyday carry.  By learning those names, the words become real to you, and you can start to 
replace their English equivalent in your vocabulary. 
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Lesson 4 – Part 6 – Learner 
Table 4.6 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.044 ᏧᎦᏃᏮ ᏗᏝ, South ᏥᏍᏆ, ᎠᎾᏝᏪᏗ ᏧᎦᏃᏮ ᏗᏝ, ᎯᎾ 
ᎪᎵ, ᏂᎦᎵ,ᏍᏔᏅ 

The birds fly south for the 
winter 

3.045 ᏧᏴᏢ ᏗᏝ, North ᎤᏬᏗᎨ ᏲᎾ, ᎦᏁᎳ, ᏧᏴᏢ ᏗᏝ, 
The brown bear lives in the 
north 

3.046 ᏭᏕᎵᎬ ᏗᏝ, West ᏭᎪᏛ ᏗᎪᏛ.Ꮧ, ᎤᏂᏁᎦ, ᏥᏍᏚ, 
ᏭᏕᎵᎬ ᏗᏝ, 

The white rabbits are mostly 
seen in the west 

3.047 ᏗᎧᎸᎬ ᏗᏝ, East ᏅᏓ, ᏗᎧ,ᏌᏘᎰ ᏗᎧᎸᎬ ᏗᏝ, The sun rises in the east 

3.048 ᏗᏝ, Direction ᏥᎪᏩᏔ, Ꮎ ᏗᎦ,Ꮪ.ᎴᏂ, ᎠᎭᏂ, ᏗᏝ, 
ᏫᎦᎶᏍᎬ 

I saw the car turn in that 
direction 

3.049 ᎦᎸᎾ,Ꮧ, High Or Upward ᎢᎾᏓ, ᏥᎪ'Ꭵ ᎦᎸᎾ,Ꮧ, ᏧᎩ.Ꮈ ᎢᏡ,Ꭼ 
I saw the snake way up in the 
tree 

3.050 ᎡᎳᏗ, 
Low Or 
Groundward 

ᏍᏆᏞᏍᏗ, ᎠᎩ.ᎶᏒᏍᏗ ᎡᎳᏗᏴ 
ᏛᎩ.Ᏼ 

I saw the ball at the bottom of 
the stairs 

3.051 ᎠᎬᏱ ᏗᏝ, In front ᎠᎬᏱ ᏗᏝ ᏗᏝ, ᎢᏂ,ᏚᏍᏗ, ᏗᏨᏍᏗ, 
ᏗᎦ,ᏚᎴᏂ, ᎣᏱ, 

The head-lights are in the 
front of the car 

3.052 ᎣᏂ, ᏗᏝ, Behind ᎣᏂ, ᏗᏝ ᏗᏝ, ᎢᏂ,ᏚᏍᏗ, ᏗᏨᏍᏗ, 
ᏗᎦ,ᏚᎴᏂ, ᎣᏱ, 

The tail-lights are in the back 
of the car 

For Lesson 4 - Part 6, we revisit Description Phrases.  Before you begin this set, you are encouraged to revisit 
Lesson 3 Part 1 – Part 5 before proceeding.   

In this set, we introduce the cardinal directions “North, South, East, and West” along with relative directions 
“up, down, left, right”.  {ᏗᏝ,}, sometimes spelled {ᏗᏜ,} is a word that essentially indicates “towards” or “that 
direction”.  In English, words that express the relationship between two words such as “up”, “near”, “on”, etc. 
are called Prepositions.  There aren’t standalone phrases in Cherokee that function like this, but {ᏗᏝ,} is one of 
them and you will hear it often.   

Cultural Notes: the directions listed above derive their name from the associations with that direction.  With 
North and South, you essentially get “where it’s cold” and “where it’s warm”, with East and West, you 
essentially get “where it comes up” and “where it goes down” referring to the sun.  As you learn more names of 
locations and objects, you may start to see more associations in those names.  Just try not to force associations 
where they may not exist.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  As you are 
practicing your directions, you should get in the habit of finding a mental association for each direction.  When 
you repeat these phrases have a set of pictures, objects, or places that you think of to help you connect the 
phases to something meaningful.   
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Lesson 4 – Part 7 – Learner 
Table 4.7 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.053 ᏪᏌ, Cat ᎠᎾ,Ꮵ ᏧᎵ,ᏑᏫᏓ, ᏪᏌ, ᎤᏁᎩᎸ,Ꮧ, The orange cat is ugly 

3.054 ᎩᏟ, Dog ᏓᎶᏂᎨ ᎩᏟ, ᎤᎬ.ᎯᏍᏗ, The yellow dog is cute 
3.055 ᏩᎦ, Cow Ꮎ ᏧᏓᏓᏝ ᏩᎦ, ᎦᎵ,ᏦᎯᏓ, The spotted cow is fat 
3.056 ᏥᏚ Rabbit Ꮎ ᎤᏁᎦ, ᏥᏍᏚ ᎤᏍᏗ The white rabbit is small 

3.057 ᎢᎾᏓ, Snake ᎦᎸᎾ,Ꮧ, ᏩᏝ'Ꭵ ᏫᏥᎪ'Ꭵ ᎢᎾᏓ, 
I saw the snake way up in the 
tree 

3.058 ᏏᏆ, Pig ᎬᎿᎨ ᏏᏆ, ᎦᎨᏓ, The black pig is heavy 

3.059 ᏐᏫᎵ, Horse Ꮭ ᏯᎩᎸᏉ,Ꮧ, Ꮎ ᎤᎵ,ᏏᎩ, ᎤᏬᏗᎨ 
ᏐᏫᎵ, 

I don't like the dark brown 
horse 

3.060 ᏥᏍᏆ, Bird Ꮎ ᎩᎦ,Ꭸ ᏥᏍᏆ, ᎡᏄᎳ, The red bird is fast 
For Lesson 4 - Part 7, we add more nouns to our Description Phrases.   

While not of particularly high value in terms of communication power, nouns are useful for adding context and 
meaning to our verbs.  The animal names selected for this set are both common and physically distinct.  By 
developing the ability to describe each in detail, you will be able to retain Description Phrases more effectively 
as they are added to your skillset.   

As you are working through these nouns, consider the different qualities of each animal and look for 
opportunities to add more descriptive language to your skill set.  Consider coloring, skin type, fur, size, type of 
motion, mannerisms, etc.  We will not cover all these aspects at this stage, but they will be explored at various 
points throughout your studies at CLMAP. 

You will also note this list is rather generic.  Many of the animals listed here have different names for different 
species.  If any species is relevant to your life, you may want to learn the species-specific names, but as a general 
rule, that level of specificity is not recommended at this stage in your learning.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  As you are 
practicing your directions, you should get in the habit of finding a mental association for each direction.  When 
you repeat these phrases have a set of pictures, objects, or places that you think of to help you connect the 
phases to something meaningful.   
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Lesson 4 – Part 8 – Learner 
Table 4.8 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.061 ᎠᎦᏍᎦ It’s Raining ᎠᎦᏍᎨᏍᏗ, ᏙᏱ, ᎯᏴᏫᏗᎮᏍᏗ, 
"UMBRELLA" 

Take an umbrella, it's 
raining outside 

3.062 ᎤᎦᏃᏩ / 
ᎠᎦᎾᏬᏍᎦ 

It’s Getting 
Warm 

ᎦᎵ'ᎡᎵᎦ, ᎮᏃ ᏣᏥᏃ ᎤᎦᏃᏩ, 
ᏂᎦᎵ,ᏍᏗ 

I'm glad its finally getting 
warm 

3.063 ᎫᏘᎭ, It’s Snowing Ꮒ ᎫᏘᎭ, ᏙᏯ Look! It's snowing outside 

3.064 ᎠᏘᏍᏗ / ᎠᎦᎵᎭ 
It’s Shining 
(Moon/Sun) 

ᏅᏓ ᏒᏃᏱ, ᎡᎭ, Ꮟ ᎠᏘᏍᏗ ᏒᏃᏱ, 
Ꮟ ᎯᎪᏩᏔ, 

If the moon is shining at 
night, you can see it. 

3.065 ᎦᏃᎸᏍᎦ, It’s Windy Ꮭ ᏳᏴᏜ, ᏙᏱ, ᎠᏎᏃ, ᎦᏃᎸᏍᎦ, It's not cold, but it is windy 

3.066 ᎤᏴᏜ, / ᎤᏁᏌᏴᏜ It’s Cool ᎢᎦ ᎤᏴᏜ, ᏙᏱ, ᎯᎾᏫᏗᎮᏍᏗ, 
ᏣᏌᎴᎾ 

Take your jacket, it's cool 
outside 

3.067 ᎤᏴᏜ It’s Cold ᎦᎵ,ᏦᏕ ᏮᏥᏴᎭ, ᎤᏴᏜ ᏳᏍᏗ, 
ᏙᏱ, 

I came back inside because 
it is cold outside 

3.068 ᎤᏗᏞᎦ, It’s Hot ᏍᏆᎳ ᏗᎦᎳᏴᏓ, ᏕᎦᏑᎸᎦ, Ꭺ.Ꭿ, 
ᎢᎦ, ᎤᏗᏞᎩ, ᎮᏃ, ᏙᏱ, 

I wore shorts today because 
it's hot outside 

For Lesson 4 - Part 8, we introduce weather related concepts to our Description Phrases.   

Conversations about weather in Cherokee can become very specific but try not to get overwhelmed on day one.  
First, you want to learn how to note specific and distinct weather situations.  Sunny vs raining vs snowing, etc.  
As you progress, you will be able to describe the type of sunshine more precisely, when and how much it was 
raining, whether you observed the snowfall or not, and so on.  For now, these terms will allow you to give basic 
descriptions of what is happening outside on any given day.  Those that like to think and talk about the weather 
will naturally gain a more complex vocabulary over time.  There is no need to force it here. 

Dialect Notes: Like many of the different concepts we have covered so far, weather is also relatively subjective.  
Not all Speakers will describe the same weather conditions in the same way.  As you interact with more 
Speakers in the language, remember that your goal isn’t to find the “correct” way to say it, but rather to learn 
“possible” ways to say it.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  As part of 
your practice for this set, you should start to self-report the weather each day.  This will help reinforce the 
concepts and place them in a routine of language. 
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Lesson 4 – Part 9 – Learner 
Table 4.9 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

3.069 ᎠᏴᏜᏗ / 
ᎦᏁᏍᏓᎳᏗᎠ 

It’s Freezing ᎠᏴᏜᏗ ᏙᏱ, ᏣᎦ,ᏎᏍᏕᏍᏗ, 
ᎮᏙᎲ 

Be careful outside.  It's freezing. 

3.070 ᎤᎧᎭᏓ / ᎤᎶᎩᎳ It’s Cloudy ᏓᏤᏠᎨ, ᎮᏃ ᏳᎧᎭᏓ, ᏙᏱ, It's better when it's cloudy 

3.071 ᎤᎵ,ᏏᎩ, It’s Dark ᎭᏢ ᎠᏁᏙᎭ, ᏗᏂᏲᏟ, ᎤᎵ,ᏏᎩ, 
ᏃᏭ, ᏙᏱ, 

Where are the kids?  It's dark 
outside. 

3.072 ᎤᎧᎭᏛ. It’s Foggy Ꮩ.Ꭿ, ᏫᏥᎶᎯ, ᏗᎩᎸᏫ,ᏍᏓᏁ,Ꮧ 
ᏗᏝ, ᎤᎧᎭᏛ. ᏙᏱ, 

I was slow getting to work 
because it's foggy outside 

3.073 ᎦᏁᏐᏍᎦ, It’s Hailing ᎠᎭᏂ, ᎦᎵ,ᏦᏕ ᏫᎲᎦ, ᏗᎦ,Ꮪ.ᎴᏂ, 
ᎦᏁᏐᏍᎦ, 

Pull the car into the garage.  It's 
hailing. 

3.074 ᎠᏴᏓᏩᎶᏍᎦ 
It’s 
Thundering 

ᎩᏟ, ᎠᏍᎦ'Ꭲ,Ꭽ, ᏗᎦᎵ,ᏍᏙᏗᎿ, 
ᎠᏴᏓᏩᎶᏍᎦ 

My dog is afraid because it is 
thundering 

3.075 ᎠᎦᎾᎦᎵᎭ It’s Lightening ᏥᏍᎦ'Ꭲ,Ꭽ, ᏗᎦᎵ,ᏍᏙᏗᎭ, 
ᎠᎦᎾᎦᎵᎭ ᏙᏱ, 

I'm scared because it is 
lightening outside 

For Lesson 4 - Part 9, we introduce more weather-related concepts to our Description Phrases.   

In addition to the weather terms in this and Lesson 4 – Part 8, you will also see the use of “happening” in the 
sample sentences.  {ᏂᎦᎵ,ᏍᏗ} 3.062 – {ᏗᎦᎵ,ᏍᏙᏗᎿ,} 3.074 – {ᏗᎦᎵ,ᏍᏙᏗᎭ,} 3.075.  This is a common addition to 
conversations regarding weather as you want to indicate “_____ is happening”.  In line 3.075 above; {ᏥᏍᎦ'Ꭲ,Ꭽ, 
ᏗᎦᎵ,ᏍᏙᏗᎭ, ᎠᎦᎾᎦᎵᎭ ᏙᏱ,} the {ᏗᎦᎵ,ᏍᏙᏗᎭ,} is necessary to connect the two ideas together.  Without that, the 
sentence would roughly translate to “I’m scared.  Lightning.  Outside.”  This will be understood by the speaker, 
but the addition of {ᏗᎦᎵ,ᏍᏙᏗᎭ,} brings the idea together.  As you continue to work with weather terms, look 
for variations of {ᏂᎦᎵᏍᏗᎭ} “happening/becoming” and continue to add them to your skill set.  Remember that 
the form will change depending on your usage.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  As part of 
your practice for this set, you should start to self-report the weather each day.  This will help reinforce the 
concepts and place them in a routine of language. 
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Lesson 4 – Part 10 – Learner 
Table 4.10 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

3.076 ᏗᏩᎿᏬ (ᏗᎿᏬ) Clothes ᏒᎯ, ᏥᎨᏒ ᏫᏕᏥᏁᎦ, ᏗᏩᎿᏬ 
ᏗᏤ 

I went shopping for new clothes 
yesterday 

3.077 ᏗᏘᏟ,Ꮧ, / ᎠᎿᏬ 
Shirt or 
Blouse ᏅᎩ, ᏗᏘᏟ,Ꮧ, ᏕᎦ'Ꮎ, ᎦᏙᎯ, There are four shirts on the ground 

3.078 (Ꮧ)ᎠᏑᎶ Pants ᎯᏍᎩ, ᏱᎦ ᏗᏑᎶ ᏕᎦ'Ꮎ, 
ᎦᏙᎯ, 

There are five pairs of pants on the 
ground 

3.079 ᏗᎳᏑᎶ Shoes ᏑᏓᎵ, ᏱᎦ ᏗᎳᏑᎶ ᏕᎦ'Ꮎ, 
ᎦᏙᎯ, 

There are six pairs of shoes on the 
ground 

3.080 ᏗᎵᏲ Socks ᎦᎵ,ᏉᎩ, ᏱᎦ ᏗᎵᏲ ᏕᎦ'Ꮎ, 
ᎦᏙᎯ, 

There are seven pairs of socks on the 
ground 

For Lesson 4 - Part 10, we are adding some essential clothing items to our Description Phrases.   

Clothing is an interesting concept in Cherokee because you often add possession and plurality to the noun.  
When you get to Lesson 39, you will start to explore clothing terms in greater detail, but you will also start to 
acquire them as you progress through the lessons. 

For line 3.077 {ᏗᏘᏟ,Ꮧ, / ᎠᎿᏬ} we have two variations of the same idea.  Depending on which speaker you 
are working with, {ᎠᎿᏬ} usually refers to a basic shirt or T-shirt, is perhaps the most common.  {ᏗᏘᏟ,Ꮧ,} 
typically refers to a dress shirt or a blouse.  However, some speakers may invert this or only use one to mean 
both.   

For line 3.078 {(Ꮧ)ᎠᏑᎶ} the {Ꮧ} at the beginning indicates plural.  With clothing, this can get tricky 
because some articles of clothing are often naturally pluralized, such as “pants” if the speaker thinks of 
them as a plural object.  This is similar to “scissors” {ᏗᎵᏍᏙᏰᏗ} since you can’t really have “one scissor”.  
However, in the sample sentence for 3.078 {ᎯᏍᎩ, ᏱᎦ ᏗᏑᎶ ᏕᎦ'Ꮎ, ᎦᏙᎯ,} even though they are talking about 
5 pairs of pants, they are only pluralized once, but with {ᏕᎦ'Ꮎ,} we know that there are many pairs as this verb is 
pluralized as well.  For more details on this concept, see Cherokee Structure 4.10 – Initial Prefix {di-} Plural 
Object. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  For this set, I 
would encourage you to begin the habit of narrating your process of getting dressed in the morning.  For now, 
you won’t have the verbs, but you can start to think and speak in Cherokee when you are gathering the specific 
items.  This will help you retain these nouns more naturally. 
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Lesson 4 – Part 11 – Learner 
Table 4.11 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.081 ᎬᏩᏛ.ᎯᏍᏓᏅ I - Raised By  - [Persons] ᏗᎬᎩᎵᏏ, ᎬᏩᏛ.ᎯᏍᏓᏅ 
I was raised by my 
grandparents. 

1.082 ᏣᏛ.ᎯᏍᏓᏅ 
You - Raised By  - 
[Persons] ᎦᎪ, ᏣᏛ.ᎯᏍᏓᏅ Who raised you? 

1.083 ᎬᏩᏛ.ᎯᏍᏓᏅ 
S/he - Raised By  - 
[Persons] 

Ꮎ ᎤᏚᏥ, ᎤᏠᎩ, 
ᎬᏩᏛ.ᎯᏍᏓᏅ 

She was raised by her aunt 
and uncle. 

1.084 ᏧᏂᎶᏒ 
They - From (Originate)  - 
[Location] ᏗᎬᎩᎦᏴᎵᎨ TEXAS ᏧᏂᎶᏒ 

My parents come from 
Texas. 

1.085 ᏧᏂᎶᏒ 
They - From (Originate)  - 
[Location] ᎭᏢ ᏧᏂᎶᏒ ᏗᎨᏣᎦᏴᎵᎨ 

Where are your parents 
from? 

1.086 ᏧᏂᎶᏒ 
They - From (Originate)  - 
[Location] ᏧᎦᏴᎵᎨ ᏔᎳ,Ꮟ ᏧᏂᎶᏒ Her parents are from Tulsa. 

1.087 ᎬᏥᏲᎵᎦ, I - Know  - [Person(s)] ᎬᏥᏲᎵᎦ, ᏗᎨᏣᎦᏴᎵᎨ I know your mom and dad. 

1.088 ᎯᏲᎵᎦ, You - Know  - [Person(s)] ᎯᏲᎵᎩᏍᎪ, ᎡᏥ Do you know my mom? 

1.089 ᏦᎵ,Ꭶ, S/he - Know  - [You] Ꮭ ᏦᎵ,Ꭶ, ᏱᎩ, She doesn't know you. 
For Lesson 4 - Part 11, we return for our 3rd and final lesson on Personal Details for the first part of our series.  
We will revisit this concept again in part 2 of our series when we get to Lesson 51.   

You should revisit Lesson 1 – Part 1 to Lesson 1 – Part 6 and Lesson 2 – Part 1 to Lesson 2 – Part 5 before 
proceeding here.   

In this set we add “raised by”, “they are from”, and “know”.  With lines 1.084-1.086, you will see that the based 
term does not change because in each instance you are talking about the same number of people; however, the 
sample sentences show how to connect this idea to different groups of people: “parents” in this case.  

Cultural Note: while it might be assumed that the parents are the ones who are raising a person, in many 
communities, the kinship ties are much more complex.  Aunts, uncles, grandparents, and even folks that are 
considered “cousins” may take up the responsibility of raising a child.  This is why this concept is still worth 
exploring in Cherokee. 

In lines 1.087-1.089 we add “know” to our skill set, but in this case, it more closely resembles “acquainted with”.  
Pay attention to the tones in the vowels in this set.  Often, when the object being referred to is alive, or animate, 
there is an extra emphasis on the prefix.  See Cherokee Structure 4.11 – Sound Rules {Animate Object} for more 
information here. 

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  For this set, 
continue to add these concepts to your own life so that the concepts become more real to you as you practice 
them.  
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Lesson 4 – Part 12 – Learner 
Table 4.12 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 
1.090 ᏕᏥᎾᏝ' Mine - Pet(s)  Ꮶ'Ꭲ, ᎩᏟ, ᏕᏥᎾᏝ' I have 3 dogs. 
1.091 ᏖᎯᎾᏝ' Yours - Pet(s) ᏖᎯᎾᏝ'ᎢᏍᎪ, ᎩᏟ, Do you have any dogs? 

1.092 ᏚᎾᏝ' 
His/hers - 
Pet(s) Ꮶ'Ꭲ, ᏪᏌ, ᏚᎾᏝ' She has 2 cats. 

1.093 ᎦᎵ'ᎡᎵᎦ, I - Happy ᎦᎵ'ᎡᎵᎦ, ᏥᎨᏙᎭ, Ꭺ.ᎯᎦ, I am happy to be here today. 

1.094 ᎣᏥᎵᎮᎵᎦ, We - Happy ᎣᏥᎵᎮᎵᎦ, Ꮴ.ᏙᎭ, 
We are happy to have you here 
today. 

1.095 ᎤᎵᎮᎵᏨᏅ S/he - Happy ᎤᎵᎮᎵᏨᏅ ᎨᏒ She was happy. 

1.096 ᎠᎩ,ᏍᎦᏍᏓᏁᎭ, I - Nervous ᎠᎩ,ᏍᎦᏍᏓᏁᎭ, ᎢᏤ 
ᏗᎩᎸᏫ,ᏍᏓᏁ,Ꮧ 

I'm nervous about my new job. 

1.097 ᎢᏣ,ᏍᎦᏍᏓᏁᎮᏍᏗ You - Nervous ᎮᏍᏗ ᎢᏣ,ᏍᎦᏍᏓᏁᎮᏍᏗ 
ᎠᎭᏂ, 

You don't have to be nervous 
here. 

1.098 ᎤᏍᎦᏍᏓᏁᎲ S/he - Nervous ᎤᏍᎦᏍᏓᏁᎲ She was nervous. 
For Lesson 4 - Part 12, we add more concepts to our Personal Details including some state of being, or moods. 

In this set, we look at “pets” and two types of emotions, or state of being, “happy” and “nervous”.  For “Pets” 
have {ᏕᏥᎾᏝ' -- ᏖᎯᎾᏝ' -- ᏚᎾᏝ'} to show possession for [Mine, Yours, His/hers].  Notice that each begins with the 
/de/ to indicate plurality.  Also, take note of the glottal stop at the end of the expression. 

For “happy” we have {ᎦᎵ'ᎡᎵᎦ, -- ᎣᏥᎵᎮᎵᎦ, -- ᎤᎵᎮᎵᏨᏅ} to show the mood for [Me, You, Him/her].  Here we 
also have a glottal stop in the middle after /li/.  In this case /he/ is typically before the /li/ but may be dropped 
or produce a glottal stop in some Speakers.  Notice the pronoun shift from the expected /tsi-/ to /ga-/ for 
{ᎦᎵ'ᎡᎵᎦ,}. This is typical of a verb whose 3rd Person form is /a-/ {ᎠᎵᎮᎵᎦ}.  For {ᎤᎵᎮᎵᏨᏅ} we also switch to 
past tense. 

For “nervous” we have {ᎠᎩ,ᏍᎦᏍᏓᏁᎭ, -- (Ᏹ)Ꮳ,ᏍᎦᏍᏓᏁᎮᏍᏗ -- ᎤᏍᎦᏍᏓᏁᎲ} to show the mood for [I, You, 
He/She].  Each of these are given with the Set B pronouns, refer back to Cherokee Structure 1.1 – Pronouns (1st, 
2nd, and 3rd Person) for more information here.  Taking a close look at (Ᏹ)Ꮳ,ᏍᎦᏍᏓᏁᎮᏍᏗ), we see a /yi-/ in 
front of the verb indicating that the sentence from which it was pulled was a negation in this case.  We also see 
the /-esdi/ at the end because it indicates something that “will be happening” in the future.  If we look closely at 
the sentence, it might be more appropriate to translatet it as “In the future, nervousness is not something that 
you need be feeling”.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  For this set, 
continue to add these concepts to your own life so that the concepts become more real to you as you practice 
them. 
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Lesson 4 – Part 13 – Learner 
Table 4.13 

Line # Term/Syllabary Term/English Sample Sentence/Syllabary Sample Sentence/English 

1.099 ᏥᏍᎦ’ᎢᎭ I - Afraid ᎪᎱᏍᏗ, ᏄᏓᎴ ᎠᏩᏘ,Ꮧ ᏥᏍᎦ’ᎢᎭ 
I am afraid I will say 
something wrong. 

1.100 ᏰᎵᎮᏍᎨᏍᏗ You - Afraid ᎮᏍᏗ Ꭺ,ᎱᏍᏗ, ᏰᎵᎮᏍᎨᏍᏗ 
Ꭺ,ᎱᏍᏗ, ᏣᏘ,Ꮧ'Ꭲ 

Don't be afraid to speak your 
mind here. 

1.101 ᎠᏍᎦ'ᎢᎲ S/he - Afraid ᎠᏍᎦ'ᎢᎲ ᎪᎱᏍᏗ, ᎤᏘ,Ꮧ 
She was too afraid to speak 
up. 

1.102 ᏏᏭᏍ ᏂᏛᏥᏪᏏ, 
I - Say (again) - 
(that) ᏏᏭᏍ ᏂᏛᏥᏪᏏ, 

Do you want me to say that 
again? 

1.103 ᎡᎵᏭᏍᎪ, 
ᏱᏅᎯᏫ, 

You - Say (again) ᎡᎵᏭᏍᎪ, ᏱᏅᎯᏫ, Can you say that again? 

1.104 ᏏᏭ ᏂᏛᎦᏪᏏ 
S/he - Say 
(again) ᎭᏛᏓᏍᏓ ᏏᏭ ᏂᏛᎦᏪᏏ 

Listen.  He is going to say 
that again. 

1.105 ᏯᏩᏕᏘᏴᏓ, Mine - Age ᏅᎩ,ᏍᎪ Ꮤ'Ꮅ, ᏯᏩᏕᏘᏴᏓ, I am 42 years old. 
1.106 ᏱᏣᏕᏘᏴᏓ, Your - Age ᎯᎳ ᎢᎦ, ᏱᏣᏕᏘᏴᏓ, How old are you? 
1.107 ᏳᏕᏘᏴᏓ, His/hers - Age Ꮭ ᏱᎧᏃᎲᎵ, ᏳᏕᏘᏴᏓ, ᎨᏒ He didn't say how old he is. 

For Lesson 4 - Part 13, we add more concepts to our Personal Details including another state of being, or 
moods. 

In the second set, we have “say again” {ᏏᏭᏍ ᏂᏛᏥᏪᏏ, -- ᎡᎵᏭᏍᎪ, ᏱᏅᎯᏫ, -- ᏏᏭ ᏂᏛᎦᏪᏏ} for [I, You, She/He].  
First, you will notice {ᏏᏭᏍ -- ᎡᎵᏭᏍᎪ, -- ᏏᏭ} at the front of each phrase.  These sound similar to each other, but 
are actually a bit different.  {ᏏᏭᏍ} is a form of {sigwu} and in this case means “again?”. {ᎡᎵᏭᏍᎪ,} has the 
/liwu/ in the middle, but it is actually a form of {eligwu}, which in this case means “is it possible”.  {ᏏᏭ} is another 
variation of {sigwu} but with the /g/ softened to the point that it disappears.   

The second part of this lesson we want to look at is a Pre-Pronoun prefix, which just means that there are 
syllables that can appear before the pronoun and add different elements to the verb.  There are many of these 
and they can get confusing, so for now, we will just focus on the specific ones we see here and what they are 
doing in this case.  In the first example {ᏂᏛᏥᏪᏏ,} we actually have 3 different Pre-Pronouns /ni-/ and /da-/ and 
/i-/.  The /ni-/ in this case means “it/that”. The /da-/ in this case means “future”.  The /i-/ in this case means 
“again”.  When the /da-/ and the /i-/ combine here they make the /dv-/ sound.  Put it all together and you have 
/ni-da-i-tsi-wesi/ or /that-future-again-I-say/.  For more information on these Pre-Pronouns see Cherokee 
Structure 4.13 – Pre-Pronoun {ni-/da-/i-} 

Cultural Note: In 1.100 it changes from “afraid” to “worry”.  As you work with Speakers throughout your 
learning process, you will find that they can change their answers and instructions in unpredictable ways.  This is 
because the language lives in their hearts and minds, and each translation pulls from the thoughts, moods, 
experiences, and understanding of the Speaker at that moment.   

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  For this set, 
continue to add these concepts to your own life so that the concepts become more real to you as you practice 
them.  
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Lesson 4 – Part 14 – Learner 
Table 4.14 

Line # Term/Syllabary Term/English Sample 
Sentence/Syllabary Sample Sentence/English 

1.108 ᎠᏩᏅ,Ꮤ, I - Know ᎠᏩᏅ,Ꮤ, ᎫᏐ ᎣᏏ I know Muskogee very well. 

1.109 ᏣᏅ,Ꮨ(Ꮝ) You - Know ᏣᏅ,ᏘᏍ ᏓᎵᏆ, ᎣᏏ 
Do you know Tahlequah 
well? 

1.110 ᎤᏅ,Ꮨ(Ꮝ) S/he - Know ᎤᏅ,ᏘᏍ ᎭᏢ ᎢᏕᎦ 
Does she know where we 
are going? 

1.111 ᎠᏪᏙᎴ I - Been to - [Location] Ꮭ ᎢᎸᎯᏳ ᏍᏗᎵᏪᎵ, 
ᎠᏪᏙᎴ 

I have never been to Stilwell. 

1.112 ᏤᏙᎸ You - Been to - [Location] ᎢᎸᎯᏳᏍ ᎫᏐ ᏤᏙᎸ 
Have you ever been to 
Muskogee? 

1.113 ᏤᏙᎸ You - Been to - [Location] ᎢᎸᎯᏳᏍ ᏣᎳᎩ, ᎤᏪᏘ 
ᏤᏙᎸ 

Have you ever been to North 
Carolina? 

1.114 ᏥᏕᎾ,ᏓᏙᎵ,Ꭼ 
I - Meet (first time) - 
[Person(s)] ᎣᏏ ᏥᏕᎾ,ᏓᏙᎵ,Ꭼ It was nice to meet you. 

1.115 Ꮩ.ᏟᏍᏗ, 
You - Meet (first time) - 
[Person(s)] ᏣᏚᎵᏍ Ꮩ.ᏟᏍᏗ, ᎠᏂᏐ'Ꭲ, 

Do you want to meet the 
others? 

1.116 ᏓᎾᏠᎲ, 
S/he - Meet (first time) - 
[Person(s)] 

Ꭺ.Ꭿ, ᏑᎾᎴ ᏓᎾ,ᏠᎲ, 
ᏧᎧᏍᏟ, 

She met the boss this 
morning. 

1.117 ᎦᏅᏓᏗ'Ꭰ, I - Remember Ꮭ ᏱᎦᏅᏓᏗ'Ꭰ, ᏕᏣᏙ'Ꭰ, 
I can't remember your 
name. 

1.118 ᎭᏅ,ᏓᏗ'Ꭰ, You - Remember ᎭᏅ,ᏓᏗ'Ꭰ, ᏚᏙ'Ꭰ, You remember his name. 

1.119 ᎠᏅ,ᏓᏗ'Ꭰ, S/he - Remember Ꮭ ᏯᏅ,ᏓᏗ'Ꭰ, ᏓᏩᏙ'Ꭰ, 
She doesn't remember my 
name. 

1.120 ᏂᏥᏫ, I - Say _____ ᏚᏳᎧ,ᏛᏍ ᏂᏥᏫ, Did I say that right? 
For Lesson 4 - Part 14, we add more concepts to our Personal Details including “know”, “been to”, “meet”, and 
“remember”. 

General explanation: In this set, we have a new way of saying “know” {ᎠᏩᏅ,Ꮤ, -- ᏣᏅ,Ꮨ -- ᎤᏅ,Ꮨ} for [I, You, 
He/She].  Lesson 4 – Part 11, we learned {ᎬᏥᏲᎵᎦ, -- ᎯᏲᎵᎦ, -- ᏦᎵ,Ꭶ,} which is typically used to when you are 
referring to a person, to “know who they are”.  These new words, {ᎠᏩᏅ,Ꮤ, -- ᏣᏅ,Ꮨ -- ᎤᏅ,Ꮨ}, are closer to 
saying “know that”, or “know something about that”.  This word can be very helpful in a classroom setting, 
particularly in the negative sense to communicate “I don’t know” {Ꮭ ᏯᏩᏅ,Ꮤ,}.  You can use this if you 
understand what is being said, but you don’t know the answer.  

We also learn {ᎦᏅᏓᏗ'Ꭰ, -- ᎭᏅ,ᏓᏗ'Ꭰ, -- ᎠᏅ,ᏓᏗ'Ꭰ,}, for [I, You, He/She].  If you combine this phrase with your 
understading of “know”, then you can be even more effective in communicating with your Speakers.  When they 
are asking you a question, you can now either tell them you “don’t know”, or “you can’t remember”.  The longer 
you can stay in Cherokee as you communicate confusion or the need for more information, the faster you will 
learn.  

Practice: Listen to the audio and practice saying each sample at least six times before moving on.  For this set, 
continue to add these concepts to your own life so that the concepts become more real to you as you practice 
them.  


